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EVENT DESCRIPTION SHEET

PROJECT
Participant: ActionAid International Italia ETS - AAIT
PIC number: 947194137
Project name and acronym: JUST EU and ME - JUST EU and ME
EVENT DESCRIPTION
Event number: Work package 02
Event name: EUROPEAN WORKSHOPS FOR YOUTH ACTIVISTS - ADVOCATING
’ FOR CHANGE
Type: Workshop
In situ/online: In situ and on-line
Location: Italy, Bologna, at Coworking Bologna (via Boldrini 18/A, Bologna)

e Wednesday, 22nd February 2023, 18.00-19.00 (CET), online

e Friday 3rd March 2023 and Saturday 4th March 2023, 10.00-
Date(s): 18.00, Bologna (Italy)

e Wednesday, 15th March 2023, 18.00-19.00, (CET), online.

https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-
empowering-youth-to-advocate-for-their-social-rights-in-the-eu/

Website(s) (if any):

Participants
Female: 38 (thirty-eight)
Male: 16 (sixteen)
Non-binary: = 5 (five)
From country 1 [Italy]: = 31 (thirty-one)

From country 2
[Bulgaria]: 10 (ten)
From country 3

[Poland]: 10 (ten)

From country 4 [Spain]: = 7 (seven)

From country 5

[France]: 1 (one)

59 (fifty-nine) From total number of | g

Total number of
participants:

Description


https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-empowering-youth-to-advocate-for-their-social-rights-in-the-eu/
https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-empowering-youth-to-advocate-for-their-social-rights-in-the-eu/
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Provide a short description of the event and its activities.

This workshop, as part of the Just EU and Me project, was the second event of the transnational
capacity-building programme aiming at providing young people and representatives of youth
associations with knowledge, skills, and opportunities for actively participating in developing
recommendations to improve EU and Member States’ policies implementing the European Pillar of
Social Rights and addressing social justice issues such as access to education, gender equality,
equal opportunities, etc.

OBJECTIVE
More specifically, the event introduced participants to the major methodologies and tools for defining
their advocacy plan.

The workshop had three objectives:

= To provide theoretical and practical skills regarding methodologies and strategies to design
advocacy campaigns addressing social justice issues.

= Provide participants with practical skills on SAD (smart advocacy design), individuate stakeholders
for campaigns and carry out democratic dialogue with institutions.

= To foster exchanges and discussions between young EU citizens and campaigns development
professionals and activists.

STRUCTURE
The workshop included the following sessions:

e PRELIMINARY SESSION to identify and analyze the issue of interest for each national group
(Wednesday, 22nd February 2023, 18.00-19.00, CET, online)

e SMART ADVOCACY DESIGN METHODOLOGIES AND GROUP WORKS (Friday 3rd and
Saturday 4th March, 10.00-18.00, Bologna, Italy)

e ASSESSMENT on each group campaign plan (Wednesday, 15th March 2023, 18.00-19.00,
CET, online)

All sessions were run directly in English or promptly translated from Italian (on March 3&4).

DESCRIPTION OF ACTIVITIES

All the following sessions were run by ActionAid Italia (Antonio Liguori, Michele Restuccia and Shirin
Reza Elahi) with specific speakers on March 3 and March 4, read below.

All the activities were attended by the activists engaged in four national groups, according to in the
countries were the partner organizations are based (ltaly, Spain, Poland and Bulgaria), each groups
composed of about ten people, and a group of about twenty Italian activists.

In the PRELIMINARY SESSION (Wednesday 22" February 2023) the participants, organized in
groups, were supported to define their issue of interest within the given principles of the EPSR and
started analyzing it with a shared board in Miro.

This activity helped them to identify the issue for drafting their campaign in the following sessions.

The sessions on SMART ADVOCACY DESIGN METHODOLOGIES (3 and 4 March, 2023, Bologna)
was a combination of participatory training, presentation of case studies and group works to apply the
tools and lessons shared to the issue previously chosen by each group.

The session were run by AAl along with

e trainers from The Good Lobby Italia (Sandro Zinani and Martina Turola) that on March 3
trained participants and supported them on the implementation of their advocacy campaigns;

e members of Extinction Rebellion local group that on March 4™ presented their advocacy
initiatives and discussed it with participants.

On March 3rd, participants were introduced to the main methodologies and reviewed them through
case studies; contextually they drafted their advocacy plan to be implemented in the coming months.
Specifically participants were introduced to the SMART advocacy strategy detailly explained by staff
of Good Lobby lItalia, which provided technical tools to design campaigns and identify goals, targets
and stakeholders (allies and partners such as influencers, institutions, activists, and NGOSs),
understand the feasibility of a campaign, the desired spectrum of action, imagine the possible
channels for communication and predict outcomes and eventually design a petition.

To do so, after attending an interactive lesson concerning the aforementioned topics, participants
were asked to work in smaller groups and practically design their own campaigns on the topics
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chosen in the preliminary session (22 february) and present them to the other groups, which gave
them the opportunity to exchange good practices and share feedbacks among peers.

On Saturday 4" March, the session gave participants the chance to get to know a real-life case of a
bottom up advocacy campaign with members of Extinction Rebellion Bologna that presented the
group’s campaigning strategies, using a participatory approach to present and discuss the
methodologies. The presentation tapped on the main design flow explained by Good Lobby and
highlighted challenges, mistakes and achievements by the local group advocating for participatory
policies on climate crisis in the city of Bologna in the last few years, also referring to the latest steps of
their campaign (Citizens Assembly on Climate).

Participants were able to observe how the theoretical knowledge they gained on the previous day
could actually be concretized, understanding real-life obstacles and tactics to overcome them. The
participants were then asked to review their campaigns and work on them by implementing the new
perspective gained through the workshop with Extinction Rebellion.

The session ended with a collaborative review of the advocacy plans and the completion of the EU
Survey — Justice, Rights and Values 2021-2027.

During both days a poster was available in the room for gathering feedbacks and proposals from
participants.

In the aftermath of the sessions, participants received the slides with presentations delivered by the
speakers, experts and trainers, for their future reference and groups were invited to keep on working
in shared spaces updating regularly the Miro Board where campaigns had been drafted.

After the in situ workshop the partecipants gathered on Wed March 15t for an online ASSESSMENT
session to share each group’s plan and discuss the impact of the methodologies.

As detailed in the Advocacy Plan Summary attached to this document, the groups elaborated the
following campaigns:

e Bulgarian group drafted an awareness raising campaign to make all interested stakeholders
understand the difficulties that students face when they have to process the information
provided in the textbooks.

e ltalian group defined a campaign aimed at raising awareness in civil society and particularly in
educational organizations to adopt new teaching methods to eradicate prejudice acting through
education to differences.

e Polish Group elaborated a wide campaign for promoting the request for a comprehensive Sex
Education in Poland getting support from like-minded organizations.

e Spanish group drafted a campaign aimed at integrating non-formal education into the high
school grade curriculum as a mean to counter drop out. They couple the campaign with a pilot
project.

PARTICIPANTS

Most of the participants were members of CSQO’s, social movements, educational org’s, political
parties, etc.

The workshop was attended by 59 (fifty-nine) people from five eligible countries as indicated by
the attendance register (available upon request).

The total number of people who actually participated to more than 70% of the activities was 59 (fifty-
nine); the number of people who attended between 50% and 70% of the workshops was 6 (six) and
the number of people who participated to less than 50% was 14 (fourteen).

Overall, we had 79 people registered for the sessions.

The participation to each session are detailed below:

62 participants on 22" of February;
64 participants on 3 of March;

66 participants on 4™ of March;

34 participants on 15" of March.

Youth participants constituted approximately 88% of the overall audience, as 52 of the 59 participants
(those who attended more than 70% of the events) are in the age group of 18 to 30 years old.

EVALUATION
Organisers shared the Survey link with the participants and included the link in the follow-up e-mail as
well. The number of people who completed the survey so far is fifty-five (55).
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Overall, through the Survey the overall assessment of the event was positive (3,7 out of 5) while
participants elaborated in their comments several useful inputs regarding the organization (e.g. they
would have preferred to have more shorter breaks) and the interaction modalities (e.g. a preliminary
induction on groups management, coordination rules, conflict management, etc.; more opportunities
for group debriefing).

The event represented on one hand the first opportunity for members of each national group to get to
know each other’s skills and backgrounds as well as discuss values and potential conflicts. On the
other hand it was an effective opportunity to align each other on priorities, discuss methodologies and
tasks. Both dimensions were crucial to start up the capacity building program that will follow.

LINKS:

- https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-empowering-youth-to-advocate-for-
their-social-rights-in-the-eu/

HIGHLIGHTS from the workshop sessions
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is a SAFE SPACE

If you ever experience sexual violence or
harassment, you are not alone.
You can speak with, either:

SHEA & Safeguarding Focal Person, Gaia Melloni
Head of Governance & Compliance Office, Isabella Di Ruggiero

or refer to:
Project Manager Just EU & Me, Michele Restuccia

We are here for you!

-

" ActionAid International Italla ONLUS

agE.'Pnald Via Carlo Tenca 14, 20124 - Milano
actionaid. it
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HISTORY OF CHANGES

VERSION PUBLICATION DATE CHANGE
1.0 01.04.2022 Initial version (new MFF).
2.0 24 April 2023 First version by ActionAid Italia

3.0 15 January 2025 Final version by ActionAid Italia



Funded by
the European Union

st EU~ ME
—”

JUST EU and ME - Advocating For Change Workshop By Action Aid
Italia (Workpackage 2)

Advocacy plans

Sessions dates:

o Wednesday, 22nd February 2023, 18.00-19.00 (CET), online
e Friday 3rd and Saturday 4th March, 10.00-18.00, Bologna (ltaly)
o Wednesday 15th March 2023, 18.00-19.00, online.

Through the workshop’s sessions the participants defined the issue of their interest in each national
context (Italy, Bulgaria, Spain and Poland), applied the tools they were trained about and designed

the first draft of the campaigns they will implement in the project.

Index of the advocacy plans:

e Bulgarian group drafted an awareness raising campaign to make all interested stakeholders
understand the difficulties that students face when they have to process the information

provided in the textbooks.

¢ ltalian group defined a campaign aimed at raising awareness in civil society and particularly
in educational organizations to adopt new teaching methods to eradicate prejudice acting

through education to differences.

e Polish Group elaborated a wide campaign for promoting the request for a comprehensive

Sex Education in Poland getting support from like-minded organizations.

e Spanish group drafted a campaign aimed at integrating non-formal education into the high
school grade curriculum as a mean to counter drop out. They couple the campaign with a

pilot project.
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BULGARIAN GROUP

GROUP BULGARIA - ISSUE TO BE ADDRESSED

HOW TO CHOOSE YOUR ISSUE ‘, 3 .

10 minutes to brainstorm: use the sticky notes to note down individually one or more

issues. Click on it and start typing. ™
5 minutes to vote them using the coloured dots with your name.

5 minutes to choose / mix the most voted issues or mix the most voted ones.

10 minutes to discuss the issue, and at least the main symptomes and causes. ® ®0-

10 minutes to share individual tasks as researching on the specific issue (e.g. | will find

more causes) and deciding how to coordinate until Bologna meeting (shared folder, this

file, etc.) = -

It is something that you can realistically address and change within the end of the
project.
It is something that is either relevant for your age group or that you experience directly.
.+ You see an opportunity to "interact" with, as: election campaign, meeting, national
“ event, a social movement planning to act on the same topic / target group etc.

KamnaHua YM (Directly translated as Campaign BRAIN)

In Bulgarian the campaign is called YM (the abbreviation of "Yuya n Mora“, meaning “l Learn
and | Can”

The problem: The Bulgarian education is undergoing constant reforms. That is also reflected in the
content of the text books produced. Apart from the fact that there are many editing teams developing
student textbooks, officially recognized by the Ministry of Education, the content of the textbooks is
either written in away that is not understandable for the age level of the students or the information
provided is ambiguous. That prevents the students from acquiring the necessary knowledge and at
the same time decreases their interest in the educational process. Great numbers of the students
start lagging behind and never catch up with the educational material that needs to be covered. They
only study to pass the exams and the knowledge and information is never applied properly. Students
believe that if the language of the textbook is adequately selected to suit the age and educational
level of the students, the learning will be more pleasant, useful and beneficial.

Solution: To organise an awareness raising campaign to make all interested stakeholders
understand the difficulties that students face when they have to process the information provided in
the textbooks.

Aim of the campaign: The campaign will try to achieve the following concrete objectives:

e Toinform the interested stakeholders about the existing problem.

e To make the interested stakeholders understand the complexity of the situation and the
possible consequences out of it.

e To encourage the responsible stakeholders to take actions in rewriting, editing and adjusting
the content of the textbooks to the needs of the students.

Interested stakeholders: students/ parents, educators/ teachers, book developers/ editing teams,
educational experts and decision-and policy-makers in the field of education

Our campaign in 5 steps
1. Branding

It is of high importance that the branding of the campaign is thought in advance. The branding
will include logo, motto, slogan, selected colours and images. Also filters and filters and

1C)

Movement > Cooperation
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- \g __International International STl T
act:onaid B yo "}M D ‘é it lor B



Funded by
the European Union

EUwME
e

frames for the different social media will be developed with the logo and branding elements
of the campaign.

2. Networks of NGOs working in the field of education (local, regional, national)
Allies at all levels will be sought that are concerned by the issue tackled by campaign. The
issue will be addressed from many aspects and that why it is very important to find support
in various stakeholders so that the campaign can be multi-dimensional involving and
addressing concerned stakeholders at different levels, status and interests.

On national level we will contact:

e The Association of Bulgarian Teachers

e Members of the Parliament working for the commissions of education
e NGOs concerned by the topic of education

e National School Parliament

On regional level:

e The Regional Inspectorates of Education
e Reginal NGOs
¢ Regional associations of teachers

On local level:

e School Parental Councils

e Local NGOs

e School Parliaments (part of each school)
e Associations of parents

3. Recommendations for specifics criteria from students/teachers/parents;
Before starting the campaign, a well-ground information about the problem/ issue will be
collected through feedback collection via questionnaires and surveys. Our campaign will be
based on the real expressed needs of the students, parents and teachers.

4. Declaration prepared on the basis of the feedback
A declaration will be drafted stating clearly the problem and the manner the issue will be
addressed.

5. Launching the online/social media campaign
The Declaration will be spread around via social media channels. A “surprise element” will
be applied: NGOs, teachers, students and their parents in all 24 regions of Bulgaria will meet
the Chief Inspector of the Regional Directorate of Education in each region in the same day
as well as the Minister of Education. That will provoke the interest of regional and national
media. That day will mark the launch of the campaign. Short videos of students, teachers,
parents (on-line and/or offline) will be created daily. That will be the main tactics of the
campaign. Each video will identify and show a fault in the educational textbooks. Videos will
be short (tiktok format) and will bear the following hashtags:

For the students - #WhatIDidNotLearn
For teachers - #WhatlCouldNotTeach

For parents - #WhatlCouldNotExplain

In all the videos will tag the government, the Ministry of Education and the respective
Regional Directorate of Education

) International International NORDIC
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We expect to produce the “avalanche effect” or the “effect of the butterfly” as daily a great number
of videos will be produced and shared.

Influencers that can endorse your campaign:

e Kids influencers,

e Kids of influencers

e Influencers - ex. Dimitar Berbatov(football player), artists, musicians, other famous
people

Possible risks: Objections can be expected from conservative teachers and parents as well as
textbook writers/ developers

Profiles in social media channels will be created under the name of the campaign in Instagram,
Facebook, Tik Tok, YouTube and Twitter. Videos and info will be shared and the moment the
campaign become popular it will provoke also the interest of conventional media.

@O REDMI NOTE 9 PRO @O REDMI NOTE 9 PRO
CO Al QUAD CAMERA QO Al QUAD CAMERA
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ITALIAN GROUP

Italian group defined a campaign aimed at raising awareness in civil society and particularly in
educational organizations to adopt new teaching methods to eradicate prejudice acting through
education to differences.

The group shifted from the gender equality, their fist choice, to the wider topic of diversity as a
dimension of the education. They haven’'t completed the assessment of level of education to be
addressed. They would like to work on how diversity is taught by teachers; they discussed potential
allies as students unions, teachers unions, influencers. They would like to work through social media.

Future steps could be to mobilize students with actions as strikes or similar demonstrations in
specific locations like schools and public buildings.

Also, once the students' population is perceived as mostly favorable to the request, they could show
the support and our numbers to institutions through online petitions, or physical signatures.

Then we could start to construct documents guiding schools to activate anti-discriminations' projects.

1SSUE equ ’ Housing and
DESCRIPTION IPPOrIne Minimum assistance
- : Social inclusion
(one sentence b gader Wages for the
max) equality . homeless
. Social inequalities Childcare
. ‘ . social dialogue and of income and and
inclusidl)  involvement < et
| ' °'W°'“e’. children
Active
. . european .
diversity d P support to
identity employment

Power / Influence
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The
exclusion
of diversity

ISSUE

Describe the issue you want to
address.

Provide information on the
context: relevant practices,
struggles, policies etc.

The issue: Socio-cultural, rooted in societal stereotypes. There is a difficulty in
adapting to new teaching methods so as not to leave anyone behind, it is difficult
to manage conflicts when teachers are not trained in this regard.

The core of anti-discrimination policy and data are referred to the economic
dimension of the workplace. Yet, to eradicate prejudice, it is necessary to act
through education to differences. The society is changing and the school must
accompany the students to take on the challenges that a more complex and
diverse population is posing.

policy: Creating specific funds to activate laboratories and lessons dedicated to
ighting any kind of discrimination. To respect schools autonomy, each institution (of
any grade) is required to create its own projects, under the supervision of a figure
(professor or other) who has been trained for the scope.
The evaluation of the projects has to be done at any stage of the process by external
observers and students.
very school should also be able to provide some form of expression and support for
students who suffered episodes of discrimination, maybe including professional
psychological assistance.

TIME LINE

place the activities in the time line

GOAL

What do you want to achieve with
the campaign?

E.g. Awareness raising, lobbying for
g regulations,

introducing/modi r
contrast an event / action, etc.

producing data
on a consistent
national basis on
discrimin.

schools

discriminatio
and the impact of the

eradicate it

raising
awareness on
discrimination in
schools and its
effects

proper representation of
students in school decision-
making processes, approval
and proposal of projects.
create channels
through which
victims of
discrimination in
school can express
their voice and be

introducing
S classes and
train teachers and school Projects

staff on management of dedicated to

diversity, conflcts and
discriminatin

institute funds bound to the fight

against discrimination in schools.

that every school needs to spend
for its own projects. (

transform
schools into
safe spaces

monitor and evaluate the state of
italian schools

ALY measures implemented to

ACTIONS +
MESSAGES

How do you want to implement

ALLIES +
PARTNERS

Which organizations,

your campaign? Describe its communities, relevant individuals
actions and messages are going to help your campa ...
interviews to E—-—<@ .—o‘ iah 5
PSYChologists Who  Limeas people
work with school femin  disat
students students organi..
ac_w ; organizatio ons
. mancini
hashtags students voice and students
strikes against manifesto outh .
TR Sc_m:nmwm:n against s i Rete Qmm__
oladiversa A anu-racist activist iderdl
discrimination in discrimination :mﬁ§01Xm jmgOﬂ—Am stuaenti

crhanle

dedicated anonymous
forms where students
can evaluate methodically

CHANNELS

questionnaires

and data if they felt somehow Which channels, places and
gathering to opportunities will be used for the
pressure the
government
online social )
deconstruct the imagery media to raise OJ__.:m
of American teen movies petitions

awareness among
the youth

where cool guys attack

the others, who need to  Use cartoons and

adapt to be accepted brief online
cinematic to tell
videos about stories
bullyism and any . irl mobilizations of
AR student manifesto ;
kind of isolation Channel online: anifest students - strikes

d and training for educators to inclusive (O be addressed (outside schools?
iscrimnation in i . % ;
e teaching techniques with experts to po Ministry?)

and interviews

TARGETS

To which stakeholders, decision-
makers, etc. is the campaign
addressing? Are they individuals
or organizations?

Describe their main

characteristics: income / revenue,
where and how they operate,
values, their other relevant
networks, etc.

schools  ministry of  teachers

education

schools
principals etnic

minorities

D
%

elementary
/secondary
/ high
school
students
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GROUP POLAND - ISSUE TO BE ADDRESSED

ree

Inadequate sex
education in

ISSUE
\ polish schools

Direct
Symptoms

high rates of
suicides among
“.young people

close to none;

/ : Social stigma,
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ISSUE

Describe the issue you want to
address.

Provide information on the
context: relevant practices,
struggles, policies etc.

The lack of comprehensive sexual education in Poland is a
pressing issue that has drawn significant concern from both
local and international organizations. The Polish education
system does not have a standardized sexual education
program, and there are no clear guidelines on how to teach
the subject. As a result, the quality of sexual education
varies greatly across the country, with some schools offering
no information at all, while others provide outdated, biased,
or inadequate information. The lack of sexual education in
Poland has several consequences. First, it increases the risk
of sexually transmitted infections {STls), unwanted
pregnancies, and unsafe abortions, especially among young
people. According to the World Health Organization, Poland
has one of the highest rates of teenage pregnancies in
Europe, which can lead to social, economic, and health
problems. Second, the lack of sexual education contributes
to the perpetuation of gender stereotypes and reinforces
the notion that sex is a taboo subject. This can lead to
discrimination against LGBTQ+ individuals, and make it
harder for people to access accurate information and
support related to their sexual orientation or gender
identity. Third, the lack of sexual education in Poland has led
to the rise of alternative sources of information, such as the
internet or peers, which may not provide reliable or
accurate information. This can lead to misconceptions about
sex, relatior 1d consent, and can increase the risk of
sexual exploitation, harassment, and violence. Ove; the
lack of sexual education in Poland is a complex issue that
requires a comprehensive solution involving policymakers,
educators, parents, and communities, It is crucial to provide
accurate, up-to-date, and unbiased information about
sexuality and relationships to young people, so they can
make informed decisions about their health and wel

TIME LINE

place the activities in the time line

GOAL

What do you want to achieve with
the campaign?

E.g. Awareness raising, lobbying for
introducing/modifying regulations,
contrast an event / action, etc.

| think given current political climate in Poland it
would be a win to even raise awareness about such
issue. If we would get needed exposure and help by
NGOs we could try to propose updating

curriculum to modern standards

ACTIONS +
MESSAGES

How do you want to implement
your campaign? Describe its
actions and messages.

. Advocacy: Local and international organizations can
collaborate to develop public campaigns to raise
awareness of the lack of sexual education in Poland.
They can engage with media outlets, organize events,
and use social media to spread their message.

. Parental involvement: Schools can organize workshops

or information sessions for parents to help them

engage in conversations about sexuality and
relationships with their children. Resources such as
brochures or onl materials can be provided to
parents to assist them in these conversations.

Teacher training: Teacher training programs can be

developed to provide teachers with the necessary skills

and knowledge to deliver comprehensive sexual

cation. Professional development sessions can be

rganized to update teachers on the latest research,
resources, and best practices.

. Curriculum development: A working group of experts
and stakeholders can be established to develop a
standardized sexual education curriculum for all
schools in Poland. This curriculum should be evidence-
based, comprehensive, and inclusive of diverse
perspectives.

. Youth engagement: Young people can be involved in
the development of sexual education programs by
participating in focus groups, surveys, and other
consultation activities. Schools can also establish
student-led groups to promote sexual education and
provide peer support.

. Research and evaluation: Research studies can be
conducted to assess the effectiveness of sexual
education programs, identify areas for improvement,

inform policy decisions. Evaluation can be built

e design of the sexual education curriculum to

monitor its implementation and cutcomes.
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ALLIES +
PARTNERS

Which organizations,
communities, relevant individuals
are going to help your campaign?

Why? 3. Anja and Kasia are
How? already promoting sex
1. Anja Rubik education and holding

workshops. Adam is
very open-minded and
by virtue of being a
priest he is able to
convince the most
discouraged part of
society, the elderly
closely associated with
the church

CHANNELS

Which channels, places and

opportunities will be used for the

campaign?
First step would be to create a
petition among decent size of
participants among all age groups to
measure the perceived
need/importance of the issue.
Petition could have be digital, via
e.g. google forms or traditional one.
| believe the digital one would be
better since we can reach to larger
audience

« Adam Szustak
« Kasia Koczutap

2. They have a big
impact on our target
groups

TARGETS

To which stakeholders, decision-
makers, etc. is the campaign
addressing? Are they individuals
or organizations?
Describe their main
characteristics: income / revenue,
where and how they operate,
values, their other relevant
networks, etc.
Certainly some media outlets, preferably left sid
(much easier to convince to our cause) who can start
motion to change and raise awareness of the issue

Ministry of national education: they create and modify
the curriculum, so to add anything we need to advocate
for changes in sex ed curriculum

Potential allies:

Grupa Ponton (already engaged in informal sexual
education). They perform the voluntary work in
schools teaching about sex ed
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PETITION DRAFT

Petition title Comprehensive Sex Education in Poland: Ensuring the
Health and Safety of our Youth

Petition Recipient [ government- minister of education
(Decision Makers)

Petition Body Text Issue Definition

In Polish education system we don't have any special subject that could teach us about
consent in relationships. young people are not getting equipped with knowledge about
healthy relationships and boundaries. What's more there is little taught about std’s and
contraception which leads to rising numbers of unplanned pregnancies among youth.

How the issue is currently addressed

Firstly, there are various non-governmental organizations that are working to promote
sexual education in Poland. Secondly, there have been some efforts to address the issue
of lack of sexual education at the community level. Some schools and local organizations
have started to offer sexual education workshops and seminars to young people and
parents. The government has actually tried to take some steps and announced new
educational programme in 2020 but due to the fact that conservative part of Polish society
which is the main electorate of the government was in opposition to this programme. The
programme was not implemented at all. Overall, the issue of lack of sexual education in
Poland remains a contentious one, with ongoing debates and disagreements about the best
way to address it. While some progress has been made, there is still much work to be done
to ensure that all young people in Poland have access to accurate and comprehensive
sexual education.

Your proposal

Firstly, there should be a process of educating people which will be teaching this subject,
(sexual educators). They have to be well informed and be responsible. the change should
be announced a long period before the date of start. for example one year. In this time there
should be a social campaign, aimed to convince society that this is a good idea. Then the
subject will be implemented in schools.

We want to have sexual education as a mandatory subject in schools on every step of
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education. The aim is to create a cohesive program that is being taught by competent
professionals. From early stages in their life, children will be introduced to the WHO agenda
of sexual education. Topics included: safe sex, consent in different forms, healthy

communication, different type of relationships, various forms of contraceptives.

Example or description of a picture or video to be included in the petition page
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Strenghts

-widely known need for
thorough sex eduction in
schools

-striving to implement EU
standars nationwide

-hot topic, controversial &
widely known

Weaknesses

-main media outlets evade topic
- unlikely to convince large part
of society

-negative look of cause in
government media

-sex ed. used as ideologic
problem in polish politics

Opportunities

-cooperation with city
youth council

-stories- young peoples
experience with lack of sex
ed and it's impact
-involvement of
representatives

Threats

-contrmanifestation by far-right
organisations and possible
violence ( both verbal and
physical)

-if approved: twisting the
proposed changes by
government

-disapproval of youth in school:
another obligatory subject
-pushback by government

act!onaid n European

Movement

~———REALIZZA IL CAMBIAMENTG—— International

© ' International '

International TR

< DIC

¥AIC) Initiatives for i Initiatives for FFYSTiTFY
Cooperation Cooperation 7Y
Galicia i

T

fransitions

10



Funded by
the European Union

EU~ME

SPANISH GROUP

GROUP SPAIN - ISSUE TO BE ADDRESSED

Direct Underlying | Contributing
Symptoms +—* Symptoms *—* Factors !

& Lack of Lack of confidence due to ' Mental health among youth is
education, the fact that they feel they “falling apart + frustatrion
commyjlinication, need their capacities to be  associated + fear of loss
mojivation approved by others.

ISSUE
Youth Participation
camses - .
Barriers among "Titulitis”

i Prejudices and lack of connection

generations Overrating the Nobody believes'in the system
certifications
rather than the

Lack of resources, motivation,support; uncertanity.
: Expectations don't match reality, burn out.
experience Lack of confidence in upcoming generations.

-INCLUSION FOR YOUTH PETITION

Since after the pandemic the education and personal development of youth people has become a
global priority more than ever. National governments and European Agencies by equal share a
common implication in this matter. From our side, we propose a national initiative based on the
Spanish context, designed to improve and support our youth directly from the educational system
itself.

Our main goal is to integrate non-formal education into the formal one; we intend to achieve this by
taking a first step and developing a pilot project for a specific high school which has the willingness
to integrate it in the current system.

Youngsters and young adults can improve their capacities and hidden abilities by merging into the
actual educational structure other types of educational roots. With this merger, there is an actual
possibility of finding solutions to those problems that can not be solved with the nowadays education;
youngsters will be able to figure out problems in their local communities by their own initiative,
something that would be useful for their future personal projects and personal development.

Formal education is dissociated from non-formal education, leaving the latter on a secondary level,
associating it with extracurricular activities, often not accessible to all children and teenagers.

Integrating non-formal education within the school context, with education being compulsory up to
the age of 16, ensures that the contents worked on can reach all students equally.

Therefore, we consider it essential to include non-formal education in the school curriculum through
a subject that allows guiding and provides the necessary tools to young people and thus enables
their participation in school life, extrapolating these results to future active involvement in society
through a greater degree of autonomy and empowerment of the target people.

® v -
- - ___ International v __ International aggis],]
act:onaid m European’ WO Initiatives for qgyecics) INtiatives for LA
AEALIZZA IL CAMBIAMENTC Internationa \\ Cooperation \“ Pt FORUM >

11



EUwME
e

R Funded by

LR the European Union
We also propose this project as a preventive measure against school failure, absenteeism and early
school dropout rates, which in Spain are above the European average. Through this proposal, we

intend to work on this problem by giving students the opportunity to be active participants in their
own educational process.

Instead of making our youth feel like they do not belong to the system, that they are not capable
enough if they are not good in math, we want to give them tools to let them know how competent
they can be, not only in that field, but in others which they had never imagined. Not matching a
specific profile does not mean that a young person is stupid or talentless; it means the inability to
find his/her place, a lack of utensils to find it. And, we all share the responsibility to solve that issue.
place.

As we stated, non-formal education is hardly found in the Spanish educational system. Nonetheless,
this is different in other countries of our surroundings, countries that will be taken as a model: the
ones who value lessons that can be taught outside the classroom and beside the manuals.

Finland, for instance, is widely regarded as one of the most successful education systems in the
world, achieved through a combination of formal and non-formal education. Formal education in
Finland follows a comprehensive system which starts a the age of seven and ends with students
graduating from high school a the age of nineteen. The Finnish education system is designed to be
inclusive, with students receiving free education regardless of their socio-economic background.
Teachers are highly trained and respected professionals who are given a great deal of autonomy in
the classroom.

International rankings have proved that a multidisciplinary learning methodology has a major impact
on youngsters' ability to identify and solve issues related to their community.

Furthermore, their performance confirms that formal and non-formal education can cooperate
successfully to improve the country’s development.

In fact, non-formal education is also highly valued in our nation country, Spain, where many
programs and initiatives designed to supplement formal education have been created. One example
of it is the “hobby schools”, which offer a wide range of activities such as sports, music, and art.
These schools are attended by children outside of regular school hours and are aimed at developing
their interests and talents. Another example is the “Open University” system, which allows anyone
to study at a university level without having to meet the formal entrance requirements. The Open
University system offers a range of courses that can be taken online or in-person, and is designed
to promote lifelong learning.

This is just one incredible example by which we can see that it works, a better system can be built a
we want to support this process with our proposal. Let's make formal and no-formal education
cohabit, and empower future generations of Spanish society. We are not looking for a replacement,
we believe that formal education is important and it cannot be supplanted but to create a synergy
with non-formal education in the same place will help individuals and society.

|. Project design and structure

The project will be aimed at students in compulsory secondary education (1 to 4 ESO), being applied
progressively in each course, starting in the early stages with an active methodology, where there is
a reciprocity in the learning process "teacher" - student, in which the professional is a facilitator and
transmitter of knowledge through the implementation of workshops where education in values,
teamwork, decision making, peaceful conflict resolution, public speaking, motivation, tolerance to
failure, equality, etc. are worked on so that the students themselves are able to apply the knowledge
previously acquired in subsequent courses and therefore become a support/guide/mediator figure.

Learning by doing is the main idea of the non-formal education and the soft skills that the youngsters
can acquire and that will help them once they finish their formal educational period. Once they can
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go to the labor market they will know how to present themselves, how to write a CV and of course
and very important is that they will be ready to work in a small or big group.

All those skills can be acquired or enhanced by the pilot program that we propose, where young
people will be able to identify their own needs and the problems around them. We propose the
following action plan:

To begin, youth workers or NGOs workers would be in charge of delivering workshops; it will be
about guidance, the path will be set by them. They will help understand the wide quantity of tools
available that sadly are being hidden by disinformation, the capacity of change is there, it just has to
be shown. Young people can learn how to be more tolerant, how to develop critical thinking and
communication skills, international communication, intercultural dialogue as well as decision making
(toolkit).

After that first phase, the youth worker will continue monitoring the process that the youngsters
decide by themselves to work on. This mentoring will enhance mutual understanding fighting against
the current lack of confidence that exists inside every teenager and young adult. We have to make
them believe they are capable, and worth it of being treated as professionals in the fields they were
working on (during the project frame).

Empowering the future decision makers, the future NGO workers, will be the key to enhance many
of the most sensitive topics that we are facing nowadays.

+ Aims of the activities:

- To strengthen the interest and motivation of students in the educational

process and volunteering through the use of non-formal and informal methods and approaches.
- To encourage the initiativeness, creativity and self-expression of students.

- To create preconditions for increasing the personal and professional development of students.

Il. Communication plan : project achievement methodology

COMMUNICATION PLAN. METHODOLOGY

Once the project design has been formalized and approved and the pilot program is ready to start,
we propose a communication strategy to get the local community in a whole involved.

Regarding the actual situation with non-formal education in today’s system, we will start with what
it's called “spread the word” between our main target groups, in a regional level, which are:

1° Institutions, parents, associations (every organization related)
2° Teenagers, youngsters and organizations that work with them.

Having in mind that every target group will be reached in a different way and using different
languages and channels, we have developed a communication plan in order to achieve our goal to
be heard from all of them.

The tools used are going to be adjusted to the necessities and priorities of the people who compose
the different groups. While the first one (Institutions, parents, associations) will be more connected
with Facebook and email, the second one (young collectives) will be with Instagram and TikTok;
every field will be covered up. Furthermore, we will create a website to be redirected by every social
network used. However, no physical treatment with the group would be missed.

We will build a network with the Educational and Sport Counselors, and the Youth Council which are
the civil servants that work directly with our target groups and associations related in Spain.
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All this will be done always considering the risks associated, that are based on the effectiveness due
to the possibility of lack of motivation of the workers and volunteers over a long-term period. A risk
management plan will be implemented in the final proposal.

The range of disclose platforms is wide, passing though disclosure WhatsApp groups, informing
volunteer agencies, meetings in high schools with both teachers and students, meetings with future
teachers as a matter of prevention, “story telling” short videos published and linked with project, and
creation of QRs taking into account the psychology of colors to make them more attractive to city
dwellers.

A dissemination plan and calendar will be established, followed and adapted in every step of the
project.

Petition title NON-FORMAL YOUTH

Petition Recipient Regional Education Youth Council(s)
(Decision Makers)

Petition Body Text Issue Definition

Including non-formal education into the formal one.

The main aim is to design a pilot project to develop a program based on non-formal education
enhancing young adults to fully improve their capacities and hidden abilities by the actual system.
They will be able to figure out problems in their local communities and find the proper way to solve
them on their own (using the acquired knowledge).

Address why young people do not have access to other formative opportunities rather than formal
education- making them feel inadequate if they do not match a specific profile.

Our main goal is to integrate non-formal education into the formal one, something that can be
done by taking a first step and developing a pilot project for a specific high school which has the
willingness to integrate it in the current system.

Youngsters and young adults can improve their capacities and hidden abilities by merging into the
actual educational structure other types of educational roots. With this merger, there is an actual
possibility of finding solutions to those problems that can not be solved with the nowadays
education; youngsters will be able to figure out problems in their local communities by their own
initiative, something that would be useful for their future personal projects and personal
development.

Instead of making them feel like they don't belong to the system, that they are not capable enough
if they are not good in math, we want to give them tools to let them know how competent they can
be, not only in that field, but in others that they had never imagined. Not matching a specific profile
doesn’t mean talentless; means lack of utensils to find your place.

How the issue is currently addressed
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Currently, non-formal education is hardly found in our national education system. However, this is
different in other countries of our surroundings where they value the lessons that can be
taught outside the classroom and beside the manuals. International rankings have proved that a
multidisciplinary learning methodology has a major impact on youngsters' ability to identify and
solve issues related to their community. Furthermore, their performance confirms that formal and
non-formal education can cooperate successfully to improve the country’s development.

This is the case of Finland, A country widely regarded with one of the most successful education
systems in the world, achieved through a combination of formal and non-formal education.

On the one hand, formal education in Finland follows a comprehensive system which starts a the
age of seven and ends with students graduating from high school a the age of nineteen. The
Finnish education system is designed to be inclusive, with students receiving free education
regardless of their socio-economic background. Teachers are highly trained and respected
professionals who are given a great deal of autonomy in the classroom.

On the other hand, non-formal education is also highly valued in this country, where many
programs and initiatives designed to supplement formal education are created. One example of it
is the “hobby schools”, which offer a range of activities such as sports, music, and art. These
schools are attended by children outside of regular school hours and are aimed at developing their
interests and talents. Another example is the “Open University” system, which allows anyone to
study at a university level without having to meet the formal entrance requirements. The Open
University system offers a range of courses hat can be taken online or in-person, and is designed
to promote lifelong learning.

Your proposal

By creating a space in which formal and non-formal education could cohabit, contributing to the
empowerment of the future generations of Spanish society.

We are not looking for a replacement between both types of education, we believe that the formal
education is important and it cannot be replaced but to create a synergy with non-formal education
in the same place will help to have better citizens. Learning by doing is the main idea of the non-
formal education and the soft skills that the youngsters can acquire will help them once they finish
their formal educational period. Once they can go to the labor market they will know how to present
themselves, how to write a CV and of course and very important is that they will be ready to work
in a small or big group. Through those pilot programs young people are going to be able to identify
their needs and the problems around them. Also, the acquired knowledge is going to allow them
to solve some of the problems that are being faced nowadays.

To begin, youth workers or NGOs workers would be in charge of delivering workshops; it will be
about guidance, the path will be set by them. They will help understand the wide quantity of tools
available that sadly are being hidden by disinformation, the capacity of change is there, it just has
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to be shown. Young people can learn how to be more tolerant, how to develop critical thinking and
communication skills, international communication, intercultural dialogue as well as decision
making (toolkit).

After the first step, the youth worker will continue monitoring the process that the youngsters
decide by themselves to work on. This mentoring will enhance mutual understanding fighting
against the current lack of confidence that exists inside every teenager and young adult. We have
to make them believe they are capable, and worth it of being treated as professionals in the fields
they were working on (during the project frame). Empowering the future decision makers, the
future NGO workers will be the key for many sensitive topics that we are facing every day.

Example or description of a picture or video to be included in the petition page

Aproximar las ensefianzas formales y las no formales: una
confluencia necesaria

Bringing formal and non-formal education closer: an essential
meeting point

Pilar Alegria Continente

Ministra de Educacion y Formacién Profesional
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EVENT DESCRIPTION SHEET

PROJECT

Participant: ActionAid International ltalia ETS - AAIT
PIC number: 947194137

Project name and acronym: JUST EU and ME - JUST EU and ME

Event number:

Event name:

Type:

In situ/online:

Location:

Date(s):

Website(s) (if any):

Participants

Female:

Male:

Non-binary:

From country 1 [ltaly]:

From country 2

[Serbia]

EVENT DESCRIPTION
Work package 07
YOUTH ACTIVISTS PROJECT WORK IN ITALY
Workshop
In situ and on-line

The WP has been articulated in several events in Sessa Aurunca, Milano,
Nardo, Roma and Forli

e Peer review session Monday 24" July 2023, 11.00 am - 1.00 pm,
Nardo (ITALY)

e  Workshop #1 Monday 31 JULY 2023, 10.30 am - 12.30 pm, at
Revolution Camp (at Cooperativa Al di la dei Sogni), Sessa
Aurunca (ITALY)

e  Workshop #2 Saturday 18 NOVEMBER 2023, 2.00 - 6.00 pm, at
Spazio Baroni85, Milano (ITALY)

e Focus Group #1 Friday 19" January 2024, 5.00 - 7.00 pm (online)

e Focus Group #2 Friday 23" February 2024 5.30 - 7.30 pm (online)

e National Event on Wednesday 24" APRIL 2024, 12.00 pm - 6.00
pm at Redazione di Scomodo, Rome (ITALY)

e Workshop at European Youth Event (EYE) on Sunday 191" May
2024 in Forli (Italy)

e Workshop at Educare alle Differenze on Saturday 28" September
2024 in Rome (ltaly)

https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-
empowering-youth-to-advocate-for-their-social-rights-in-the-eu/

59 (fifty nine)
24 (twenty four)
7 (seven)

89 (eighty nine)

1 (one)


https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-empowering-youth-to-advocate-for-their-social-rights-in-the-eu/
https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-empowering-youth-to-advocate-for-their-social-rights-in-the-eu/
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From total number of
countries:

Total number of

participants: 90 (ninety)

two

Description

Provide a short description of the event and its activities.

ACTIVITIES DESCRIPTION

The project work led by the group of Italian activists tapped on trainings the activists attended in the first
work-packages (notably WP1 on European Pillar of Social Rights, WP2 on Advocacy and WP 3 on
Theory of Change) that gave them the opportunity to discuss the social rights they felt as more urgent
and that could have been more effectively addressed with an advocacy campaign.

From March 2023 to May 2023 ActionAid supported the group to review different issues related to the
social experience of students during secondary schools, proposing them to narrow them and to consider
best practices already in place, potential allies and relevant stakeholders to draft their work plan.
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The Group working on the issues’ priority during the online preliminary session of WP 2 Advocating for Change, 22" February 2023

Being composed of youthworkers, educators, gender justice advocates and feminist activists based in
different Italian cities, the group had to create a set of common rules and collaborative tools while at the
same time had to discuss thoroughly the individual commitment, available effort and strategy proposals.
In this stage some members left the group because of not complete alignment on the issue analysis
and policy reviews and others joined in the following months.

In late May 2023 the group communicated to the AA team directly supporting them and to the policy
experts on Gender Justice their final decision to address intersectional discrimination in secondary
schools as the issue of their manifesto to be later finalized.

The group discussed their issue analysis draft in late June combining the issue analysis with research
on relevant practices by stakeholders in Italy and policies proposals to be combined in a comprehensive
set of requests and good practices. They started from this stage to consider their manifesto on one hand
and foremost as a tool of advocacy towards members of the parliament and candidates to the European
Parliament. But on the other hand as a tool for awareness raising for educators, Civil Society
Organizations and schools, to help them understand the importance of an intersectional approach to
counter discriminations impacting the increasingly diverse communities of students in the Italian
secondary schools and the relevant practices already addressing specific discriminations.

From July 24" to July 28 2023 in Nardo (Italy) the group attended the ActionAid Italia Summer School
on Activism where they had the opportunity to review their Theory of Change, analysed target and
stakeholders needs and tested their workshop structure with other activists (a group of about 35 activists
from across ltaly), and at the same time they defined their identity and review the first mapping of
stakeholders. In this context the group started to use the name PALS, that stands for Pratiche
Antidiscriminatorie nei luoghi del Sapere (literally Antidiscriminatory Practices in the Education Places).
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PALS Team, ActionAid Italia Summer School, Nardo, 24" July 2023

On July 31st 2023 the group hosted a workshop on the students experience of intersectional
discriminations at Revolution Camp, the summer meeting of Rete degli Studenti Medi, the main Italian
Secondary School Students Union and UDU, the main Italian University Students Union. The unions
had invited the group to discuss their issue analysis with a relevant and diverse group of secondary
schools students and young university students that were aware of students rights and their
implementation through policies and local initiatives. The workshop, attended by 26 students’
representatives of schools and Universities from all across Italy, provided useful feedback on the
importance of addressing the curricula and the teachers’ preparedness to detect discriminations with
an intersectional approach.

After the summer break the group finalized a more advanced version of the manifesto thanks to the
feedbacks received in the workshop and by other peers and AA Education Focal Point, widening the
set of policies and good practices mapped in their manifesto.

At the same time the group organized a more operational workshop to review the first draft of their
manifesto that was held in Milan on Saturday 18" November 2023. The group illustrated it with a digital
presentation and paperboards their manifesto, discussed their first findings and the draft of their strategy
with a group composed of ten representatives of antiracist organizations, LGBTQIA+ organizations,
UDS (an ltalian Secondary School Students Union) and AA staff.

The participants contributed correcting some examples and providing new good practices, but also
proposed more sources to support the issue analysis and offered their support to the outreach activity
necessary for the following focus groups.

PALS Team, workhob at Spazio‘BéroniSS, 18" November 2023

Later the group hosted two focus groups - on Friday 19™ January 2024 and Friday 23" February 2024
— with 16 participants from across Italy (educators, advocates of anti-racism and LGBTQIA+ rights,
teachers and students’ representatives). The total number of attendees is 25 as it includes the group
of activists.
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The activists from the Italian group led the discussion with participants, prompting a wide discussion
on perspectives, data, experiences and proposals.

PALS Team, focus group #1 and #2, 19-01-2024 and 23-02-2024

In the first session the participants shared a sense of frustration for a school environment perceived as
backward and non-inclusive: a "certain climate" of heteronormativity prevalent in schools, associated
with a lack of inclusive perspectives. Cases of discrimination and racial micro-aggressions detected in
schools through help-desks were also reported, underlining how even the physical structure of schools
is often not accessible, thus highlighting the marginalization of people with disabilities. On the other
hand, positive examples of collaboration between schools and associations were also made explicit,
showing how this can bring about a climate of greater acceptance and openness.

On the second session the discussion shifted to more concrete educational practices and efforts to
integrate more effective education on diversity: e.g. including the stories and experiences of transgender
people in educational programs, using practices such as role-play games and theatre as a tool to
address issues in a way that is more accessible to young people.

In general the need for a reform at a structural level was highlighted by several participants (notably
redefine teachers training, adding diversity and inclusion issues in the curricula) while resistance to
change and traditional structures clash with a growing need for inclusion and awareness of diversity.
The experiences demonstrated how an intersectional, inclusive and dialogue-based education is
essential for a learning environment that is fair and respectful of differences.

In March 2024 the group of activists summarized the feedback and suggestions provided in the final
version of the manifesto.

The group at the same time scheduled the date for the public event to present and discuss the requests
from the manifesto with Italian members of the parliament and stakeholders.

The public event was organized by the group on Wednesday 24" April 2024 in Rome (ITALY), hosted
in the community hub of the youth media outlet Scomodo. Thanks to the support of AA policy experts
and Scomodo newsroom, they selected a list of guests speakers from associations and national political
parties already advocating for social rights and countering racism and LGBTQIA+ rights. Being the
community hub a very relevant place to go for youth activists in Rome, many of them managed to join
and contribute to the discussion along with the speakers and stakeholders invited by the group. The
event was designed on one hand as an opportunity to present and discuss good practices and political
requests to promote an intersectional approach to counter discriminations in secondary schools and at
on the other hand as an opportunity for networking and informal discussion.

The event was attended by 67 participants.

The group also opened its Instagram channel to disseminate the event and present the manifesto.

In the first part of the event stakeholders and AA policy experts discussed the issue analysis and the
relevant good practices presented in the manifesto with the activists. The printed version of the
manifesto and its summary were available for the participants and hung on the walls of the room. Among
the speakers that joined the debate there were representatives of associations whose initiatives
(advocacy campaigns, educational practices, educational toolkits, etc.) were analysed in the manifesto,
the national network of educators Educare alle Differenze, national associations as AGEDO and
Maschile Plurale and ngo’s as ACRA and Cospe. In the following part, the activists presented their
political requests to Stefania Ascari (Five Star Movement) and Rachele Scarpa (Democratic Party) two
Members of the Italian Chamber of Deputies Parliament that advocate for countering gender-based
violence in schools. During the debate, facilitated by AA Education Focal Point Maria Sole Piccioli, the
MPs agreed on the activists’ request of having data on violence and discrimination, which the group
highlights as lacking at ministerial level, and similarly, the MPs accepted the invitation to their parties to
work at a European level so that the European Commission and the Euridyce network include
intersectional violence as one of the 45 structural indicators, as a source of essential data for drafting
the annual report of the European Commission "Education and Training Monitor". With regard to the


https://www.instagram.com/pals_justeuandme/
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request to introduce sexual and emotional education, the MPs recognized that various proposals have
been presented over the last 30 years, not always coherent or synergic, and that in the current scenario
the possibility of proceeding is blocked by the different visions of values between the majority and
opposition parties.

Likewise, the activists reminded the MPs the necessity to urge the Italian Minister of Education to review
the National Plan for Education and Respect, dating back to 2017 and to reinstate the National
Observatory for the monitoring and promotion of initiatives on gender equality and the fight against
violence against women.

0. YO8

i/

From right: activists Iryna Yuriv and Youssef Taby, Maria Sole Piccioli (AA) and MPs Rachele Scarpa and Stefania
Ascari, Rome, Wed 23" April 2024.

After the event the group sent the digital version of the manifesto to the participants and the Scomodo
newsroom published a report on its website and its social media channels (that count thousands of
single readers / active users per day).

In the following weeks the group kept on working to disseminate its request and decided to bring its
manifesto analysis to other stakeholders.

,  POWER FLOWER

From left: PALS workshops in Rome (September 2024) and Forli (May 2024)


https://scomodo.org/intersezionalita-diritti-partecipazione-guardare-alla-politica-europea-per-cambiare-quella-nazionale/
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Among the events, the following ones are worth mentioning:

e European Youth Event (EYE) on Sunday 19" May 2024 in Forli (Italy): where two PALS
activists hosted a participatory workshop to discuss privilege and intersectional discrimination
with twenty-five participants (mostly peers and youth workers) from all over Italy, focusing also
on their advocacy experience and discussing the scenario of the European Elections to be
held in the following month of June.

e Educare alle Differenze national meeting on Saturday 28" September 2024 in Rome (ltaly):
five PALS activists brought the manifesto in workshop for twenty educators, researchers and
activists working on countering discrimination and inclusive curricula. The activists discussed
their manifesto main features, illustrating their framework with participatory activities and later
explaining the best practices presented in the manifesto. The workshop led to the activists
actively discussing networking opportunities with the participants.

PARTICIPANTS

Most of the participants were members of CSQO’s, social movements, unions, research centers,
informal groups, political parties, etc.

The project work’s activities have been attended by 90 (ninety) participants from two eligible
countries as indicated by the attendance register (available upon request).

Other participants (80 / eighty) were not registered as they attended secondary events without
attendance register.

The participation to each session is detailed below:

e  Peer review session Monday 24" July 2023, 11.00 am - 1.00 pm, Nardo (ITALY): thirty-five
participants (no attendance register)

e  Workshop #1 Monday 31 JULY 2023, 10.30 am - 12.30 pm, at Revolution Camp (at
Cooperativa Al di la dei Sogni), Sessa Aurunca (ITALY): twenty six participants

e  Workshop #2 Saturday 18 NOVEMBER 2023, 2.00 - 6.00 pm, at Spazio Baroni85, Milano
(ITALY): fifteen participants

e  Focus Group #1 Friday 19" January 2024, 5.00 - 7.00 pm (online): eleven participants
Focus Group #2 Friday 23 February 2024 5.30 - 7.30 pm (online): fourteen participants
National Event on Wednesday 24™ APRIL 2024, 12.00 pm - 6.00 pm at Redazione di
Scomodo, Rome (ITALY): sixty seven patrticipants

e  Workshop at European Youth Event (EYE) on Sunday 19" May 2024 in Forli (Italy): twenty-
five participants (no attendance register)

e  Workshop at Educare alle Differenze meeting on Saturday 28" September 2024 in Rome
(Italy): twenty participants (no attendance register)

Several participants attended more than one event and thus are counted once.

EVALUATION

AA shared the Survey link with the participants and included the link in the follow-up e-mails as well
but conversion was very low due to practical difficulties with accessing the webform. The number of
people who completed the survey is nine (9). Overall, through the Survey and the conversations
sparked during the event the assessment of the specific activities was generally positive, while
participants appreciated the connection among the national and the European level of policy analysis
and the opportunity to understand first-hand how actions at the national level can impact the EU level
decision making.

The structure of the activities and its practical features were also generally appreciated.

HISTORY OF CHANGES

VERSION PUBLICATION DATE CHANGE
1.0 01.04.2022 Initial version (new MFF).
2.0. 14.10.2024 First version by ActionAid Italia

3.0 09.12.2024 Updated version by ActionAid Italia
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Final version by ActionAid Italia
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ENGLISH LANGUAGE VERSION

PALS
Anti-discriminatory practices in educational settings
How to make high school a place for all

#Who we are

"My English teacher encouraged me over the years and never denied the discrimination |
faced. Furthermore, one of the best teachers was the history and philosophy teacher: he talked
to us about colonialism, sexuality and rights."Colory.it Instagram profile 05-10-2023

“experiential learning was fundamental to work on the positionality of the participants
[teachers, social workers, etc.] and develop an intersectional sensitivity.” INGRID Project
Manifesto (REC Programme 2014-2020)

“We need more and better training for the entire educational community [...] integrated into the
number of school hours and structured over time." Manifesto on Gendered Education (Stati
Genderali 2023)

We want to take action against discrimination and intersectional violence in high schools. We
are young students and recent graduates and what we have in common is the experience of
a type of school that struggles to be attentive to the dynamics of exclusion that we ourselves
have experienced. Tapping on the tools acquired in the JUST EU and ME project, we want to
be able to significantly contribute to the creation of a more equal, inclusive and just society, in
which discrimination based on any personal characteristic - such as gender, origin, sexual
and/or romantic orientation , health status, socioeconomic context, religion, etc. - are reduced
to a minimum or eliminated completely.

This is a principle that the European Union has identified in the European Pillar of Social
Rights, in particular in principle 3, Equal Opportunities. “Regardless of sex, racial or ethnic
origin, religion or belief, disability, age or sexual orientation, everyone has the right to equal
treatment and opportunities in employment, social protection, education and access to


https://www.instagram.com/p/CyAzNDEMh0c/?utm_source=ig_web_copy_link
https://www.projectingrid.eu/il-manifesto-di-ingrid/
https://www.projectingrid.eu/il-manifesto-di-ingrid/
https://statigenderali.com/2023/05/22/manifesto-delleducazione-genderale/
https://statigenderali.com/2023/05/22/manifesto-delleducazione-genderale/
https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-empowering-youth-to-advocate-for-their-social-rights-in-the-eu/

available goods and services to the public. Equal opportunities for under-represented groups
are promoted.™

We are aware that in the current national political scenario, a request for legislative
intervention to adapt school curricula or ministerial guidelines is not feasible. We therefore
want to act in synergy with subjects such as teachers' groups and unions, associations active
in combating discrimination and other research and activist subjects to systematise the
indications already developed on the individual dimensions subject to discrimination. We place
ourselves in continuity with the work already carried out by all those organizations and
individuals who in recent years have tried to promote awareness among the educational,
student and school community in the broadest sense. Consistent with the European Pillar of
Social Rights we believe that promoting social justice requires access to adequate and
inclusive education, and social and economic opportunities that do not discriminate based on
physical ability, sexual orientation, gender or ethnic origin. To do this, we need the support of
teachers and the educational community, thanks to their central role in the growth and
socialization of students.

#What research tells us

School is one of the first places where the effects of social change are felt. Personal and
collective identities that have always been invisible are acquiring more and more
representation and recognition within educational spaces. We are talking about people with
multicultural and migratory backgrounds; people with gender identities and sexual, romantic
and relational orientations that go beyond heteronormativity; people socialized as women
gaining more and more self-determination; neurodivergent and neuroatypical people; people
with bodies that do not conform to socially imposed standards; disabled people who demand
accessibility and the social and political use of public spaces.

Every day, people who go beyond the expectations of the "model student" bring their needs
and demands into the school. New generations of students are highlighting the obstacles that
prevent high school from becoming an open and inclusive space. Obstacles that are difficult
to recognise, especially if you limit the school environment to the building where you sit to
learn.

In recent years, particularly following the closures caused by the pandemic, discrimination and
peer violence have become even more "invisible” and even more difficult to recognise,
manage and prevent. Already in 2018, the UNICEF report "An Everyday Lesson:
#ENDviolence in Schools" stated how "half of students aged between 13 and 15 in the world"
had reported "having suffered violence from their peers at school and outside".In the lItalian
case, from the ISTAT 2021 survey on secondary school pupils, it emerged that with the
pandemic, 29.4% of students reported a worsening of their family's economic situation and
that children of foreign origin "have experienced greater difficulty in accessing DAD" and more
frequent worsening of family economic conditions 2. The increase in the use of chat and social

1 “‘European Commission, Secretariat-General, Pilastro europeo dei diritti sociali, Publications Office, 2017,
https://data.europa.eu/doi/10.2792/332183”
2 | ragazzi e la pandemia: primi risultati dell'indagine sugli alunni delle scuole secondarie. Istat, 4 maggio 2022.



https://data.europa.eu/doi/10.2792/332183
https://www.istat.it/it/archivio/270127

media to communicate (increased for 69.5% of children) has highlighted the need to
understand and investigate peer violence online.

In the post-pandemic period, several researchers have questioned the socio-educational well-
being of students in relation to the personal elements that constitute their identities. We know
well how the experience of violence inside and outside of high school is different for each
student, based on the intersection of factors such as gender identity, sexual and/or romantic
orientation, health, the non-conformity of bodies, the origin and socio-economic context of
origin. The complexity and multifaceted nature of school discrimination requires us to rethink
the ways in which it is detected and addressed. Taking gender into consideration, it is well
known that in Italy it is the basis of many forms of violence. Research conducted by Ipsos for
ActionAid confirms that "four out of five young Italians believe that a woman can avoid sexual
intercourse if she really doesn't want it, but one in five believes that girls can contribute to
causing sexual violence if they show clothing or excessively provocative behavior."Gender
also has to do with bullying: as a phenomenon, it has always been thought of in a "neutral”
(and therefore masculine) form and in doing so has not allowed us to analyze the causes and
articulations of female bullying?.

What research tells us is that it is increasingly necessary to adopt an intersectional
perspective to understand the causes and consequences of discrimination and youth
violence, so that it is possible to develop a multidimensional and effective approach to its
prevention.

#What institutions (don't) do

School is generally the second educational space that a girl encounters during her growth. In
this sense, we believe that educational institutions, as spaces for collective knowledge
sharing, can raise awareness of the culture of diversity among the people who pass through
them.

Education about differences is a value recognized at European level in article 21 of the Charter
of Fundamental Rights of the European Union and in article 14 of the European Convention
on Human Rights. The European Council Recommendation (2018) on key competences for
lifelong learning states that “education aimed at sustainable development and lifestyle, human
rights, gender equality, the promotion of a peaceful culture and non-violent movement, global
citizenship and the valorization of cultural diversity" is a necessary tool to ensure sustainable
development # and inclusive and equitable education. Following various recommendations
from the EU, legislative initiatives aimed at combating discrimination and violence have been
adopted in various states; however, policies, when and if implemented, do not consider their
complexity and systemic nature. Furthermore, education remains an area of competence of
the Member States, resulting in significant differentiations "in content, delivery and
organisation"® of anti-discrimination educational policies.

3 Vittori, F., De Vita, A., Burgio, G. Il bullismo femminile a scuola.

4 Raccomandazione del Consiglio del 22 maggio 2018 relativa alle competenze chiave per I'apprendimento
permanente (2018/C 189/01)

52023 YOUTH 4 LOVE Policy recommendations
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In Italy the existence of numerous gaps in the educational sector is evident, starting from the
qguantity of resources allocated in the education sector. According to the National Statistical
Agency, public spending on education in 2021 corresponds to 4.1% of GDP® (lower than the
European average of 4.9%). This purely economic data makes us reflect on the economic
maneuvers that precede the possibility of implementing certain policies. Regarding teaching,
the introduction of sexual-affective education - which, according to UNESCO, can have
positive effects on broader social issues ’ - is hindered by the discretion and optionality of
each institution in deciding whether or not to include it in the teaching planning. Although some
schools provide sexuality education courses, their concreteness depends on the will of school
managers and often focuses on purely biological aspects, leaving out the psychological, social
and emotional ones, the broader factors of sexuality education, as suggested by WHO and
UNESCO 8. As regards the prevention of violence, the national guidelines for schools have
always and only focused on bullying and cyberbullying, some of the many forms in which
peer violence can express itself, leaving aside all the other experiences of discrimination that
adolescents they live inside and outside the school environment. With the 2017 "Guidelines
for the prevention and combating of cyberbullying”, each institute was called "to appoint (or
reconfirm) up to two referee teachers, to support the strategies for preventing and combating
bullying and cyberbullying"®. However, these figures are often not known within the school (not
even by the teachers themselves) or are not adequately trained to intervene effectively. The
only points of reference for the young person remain the police forces, while the anti-violence
centres, transfeminist associations and allied organizations are not named. It is significant that
in the guidelines for civic education introduced in 2020 as a compulsory subject, there is no
specific focus on gender violence!® and that the Observatory on gender violence within the
Ministry of Education created in 2017 has not found any follow-up.

#0ne, none, one hundred thousand shares

There is no single solution to address the different forms of discrimination that cross the places
of knowledge and which often escape superficial understanding. There are various entities
that have long been committed to examining the topic of education in greater depth and are
developing advocacy alliances that attempt to fill existing institutional gaps.

This is the case of the educational experimentation process that has been taking place since
2006 in the schools of the town of Reggio Emilial?, in collaboration with the Department of
Education and Human Sciences of the University of Modena and Reggio Emilia. The objective
of this approach is to train a group of primary school teachers (with some sporadic presence

6 “Istruzione”. Noi ltalia 2023.

7 European Commission, Directorate-General for Employment, Social Affairs and Inclusion, Picken, N., Sexuality
education across the European Union — An overview, Publications Office, 2020,
https://data.europa.eu/doi/10.2767/869234

8 Ibidem

9 https://miur.gov.it/web/guest/piattaforma-elisa

10 “Allegato A. Linee guida per I'insegnamento dell’educazione civica”, 6 giugno 2020.

11 https://www.miur.gov.it/-/scuola-online-l-avviso-per-la-costituzione-dell-osservatorio-nazionale-per-il-
monitoraggio-e-la-promozione-di-iniziative-sulla-parita-tra-i-sessi-e-il

12 https:/linterlingua.comune.re.it/?page _id=3516
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https://interlingua.comune.re.it/?page_id=3516

of lower secondary teachers) in effective and democratic language education, which is
attentive to students' learning needs. cooperative rather than individual profit.Following this
approach the BEE project®®, carried out in 4 European Union countries (Italy, Romania,
Cyprus and Lithuania) where gender disparities are still strong, saw the educational
community as the protagonist: nursery educators* and nursery and primary school teachers.
The project provided training moments for those who work in early childhood schools, to
recognize and deconstruct gender stereotypes, and produced the "Gender Toolkit" as a
synthesis of those moments. The "Gender Toolkit" is proposed as a theoretical and operational
tool to support the educational community in acquiring greater skills in addressing gender
stereotypes in the school environment.

The meeting of the national network Educare alle Differenze#, which took place in Bergamo
in 2021, produced a proposal for intervention strategies in school contexts aimed at combating
gender violence in its various forms and outcomes - male violence against women, homo-
lesbian-bi-trans- violence phobic, violence and gender normativeness. The text, divided into
three sections, describes for each type of violence the possible scenarios that a teacher could
face at school and, for each one, proposes keys to interpretation and intervention. The writing
of the text took place in relation to a variety of subjects who experience school and educational
contexts: teachers of schools of all levels, experts, LGBTQIA+ activists, feminists, operators
of Anti-Violence Centres. The most important contribution was that given by high school
students, mainly activists of transfeminist collectives or groups, who reported the gaps
experienced in combating discrimination and intersectional violence.

We place ourselves in continuity with the work carried out in recent years by all those subjects
and subjectivities who at a local, national and European level have promoted a path of
awareness among the educational, student and school community in the broadest sense. We
support the advocacy work carried out by the assembly of Stati Genderali coalition, which led
to the creation of the "Manifesto dellEducazione Genderale " in May 2023, the result of the
comparison, development and exchange of practices of the Education, School and University
Table. We want more and better training "for the entire educational community: teachers,
school staff, school psychologists, managers and administrative staff', which is "integrated
into the number of school hours and structured over time" and not carried out in free time
outside of school. teachers' working hours.

#Why would it be more effective to act all together?

We know that discrimination can stratify and make, in some cases, the lives of female students
unsustainable. Therefore, adopting an intersectional approach to inclusiveness that
recognizes the many facets that make up each person's identity may be a solution worth
considering. In this context, teachers, school staff and experts in the topics described are allies
we need to push towards concrete change. We want intersectional violence and discrimination

13 https://www.cospe.org/progetti/61845/bee-boosting-gender-equality-in-education/

14 http://www.educarealledifferenze.it/chi-siamo/educare-alle-differenze-nelle-scuole-di-ogni-ordine-e-grado-
metodologia-e-approccio-
educativo/#:.~:text=L'educazione%?20alle%20differenze%20non,alle%20provenienze%20culturali%200%20religio
se.
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to be addressed in their complexity and for institutional gaps to be filled through the sharing
and strengthening of anti-discrimination practices.

In our manifesto, we will emphasize the need to act as an educating community to combat
discrimination and violence in their complexity. Thanks to the awareness of the people
involved, of whom we are "expressions" and with the collaboration of movements and expert
subjects, useful practices for the purpose can be systematized and allow comparison between
specific experiences. We believe, in fact, that only through mutual learning can the growth of
a school community that is aware and committed to the fight against discrimination be
encouraged.

In order to reach the largest group of educators interested in these issues, we intend to make
full use of the potential of online platforms, capable of making accessible the knowledge
necessary to prevent and combat discrimination and violence. We will strive to share online
content that can help raise public awareness of issues of discrimination and promote a culture
of respect and inclusion. Everything we do will happen in collaboration with a wide range of
actors and subjectivities, including civil society organisations, associations, activist groups and
any other interested parties who share our goal.

The JUST EU and ME project

Just EU and ME is a European project (CERV-2022-CITIZENS-CIV) aimed at young
activists in Bulgaria, Italy, Poland, Spain and Greece to support them in developing skills for
defending and implementing social rights at the local level and at European Union level. In
each country activist’ groups develop advocacy plans consistent with the European Pillar of
Social Rights, in particular access to education, gender equality and the promotion of equal
rights for marginalized groups, which will be presented before the European elections of
June 2024.
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ITALIAN LANGUAGE VERSION

PALS
Pratiche antidiscriminatorie nei luoghi del sapere
Come rendere la scuola superiore una scuola di tutt*

#Chi siamo

"*I* mi* prof. di Inglese mi ha fatto coraggio negli anni e non ha mai negato le discriminazioni
che affrontavo. In piu, uno dei migliori professori & stato quello di storia e filosofia: ci ha parlato
di colonialismo, sessualita e diritti." Profilo Instagram @Colory.it 05-10-2023

“rapprendimento esperienziale e stato fondamentale per lavorare sulla posizionalita delle/dei
partecipanti [docenti, operatori sociali, etc.] e sviluppare una sensibilita intersezionale.”
Manifesto del Progetto INGRID (Programma REC 2014-2020)

“Abbiamo bisogno di formazione maggiore e migliore per tutta la comunita educante [...]
integrata al monte ore scolastico e strutturata nel tempo." Manifesto del’Educazione
Genderale (Stati Genderali 2023)

Vogliamo agire contro la discriminazione e la violenza intersezionale nelle scuole
superiori. Siamo giovani student* e neolaureat* e quel che abbiamo in comune & I'esperienza
di un tipo di scuola che fatica a essere attenta alle dinamiche di esclusione che noi stess*
abbiamo sperimentato. Grazie agli strumenti acquisiti nel progetto JUST EU and ME, vogliamo
poter contribuire in modo significativo alla creazione di una societa pit equa, inclusiva e
giusta, in cui le discriminazioni basate su qualsiasi caratteristica personale - come genere,
provenienza, orientamento sessuale e/o romantico, stato di salute, contesto socioeconomico,
religione, ecc. - siano ridotte al minimo o eliminate completamente.

Si tratta di un principio che anche I'Unione Europea ha individuato nellEuropean Pillar of
Social Rights, in particolare al principio 3, Pari Opportunita: “A prescindere da sesso, razza o
origine etnica, religione o convinzioni personali, disabilita, eta o orientamento sessuale, ogni
persona ha diritto alla parita di trattamento e di opportunita in materia di occupazione,
protezione sociale, istruzione e accesso a beni e servizi disponibili al pubblico. Sono promosse

le pari opportunita dei gruppi sottorappresentati.” 1°

15 “European Pillar of Social Rights https://ec.europa.eu/social/main.jsp?catid=1226&langld=en*

11


https://www.instagram.com/p/CyAzNDEMh0c/?utm_source=ig_web_copy_link
https://www.projectingrid.eu/il-manifesto-di-ingrid/
https://statigenderali.com/2023/05/22/manifesto-delleducazione-genderale/
https://statigenderali.com/2023/05/22/manifesto-delleducazione-genderale/
https://www.actionaid.it/informati/notizie/attivismo-giovanile-promuovere-diritti-sociali-europa
https://ec.europa.eu/social/main.jsp?catId=1226&langId=en

Siamo consapevoli che nell’attuale scenario politico nazionale non sia percorribile una
richiesta di intervento legislativo per adeguare i curricula scolastici o le linee guida ministeriali.
Vogliamo quindi agire in sinergia con soggetti quali gruppi e sindacati di insegnanti,
associazioni attive nel contrasto alle discriminazioni e altri soggetti della ricerca e dell’attivismo
per mettere a sistema le indicazioni gia sviluppate sulle singole dimensioni oggetto di
discriminazione. Ci poniamo in continuita con il lavoro gia svolto da tutte quelle soggettivita e
soggetti che in questi anni hanno cercato di promuovere consapevolezza presso la comunita
educante, studentesca e scolastica in senso ampio. Coerentemente con il Pilastro Europeo
dei Diritti Sociali riteniamo che promuovere la giustizia sociale richieda l'accesso a
un’istruzione adeguata e inclusiva, e opportunita sociali ed economiche che non discriminino
per abilita fisiche, orientamento sessuale, genere o origine etnica. Per farlo serve il supporto
docenti e comunita educante, grazie al loro ruolo centrale nel percorso di crescita e
socializzazione di student3.

#Quello che le ricerche ci dicono

La scuola & uno dei primi luoghi in cui gli effetti del cambiamento sociale si fanno sentire.
Identita personali e collettive da sempre invisibilizzate stanno acquisendo sempre piu
rappresentazione e riconoscimento all’interno degli spazi educativi. Parliamo di persone con
background multiculturale e migratorio; persone con identita di genere e orientamenti sessuali,
romantici e relazionali che vanno oltre I'eteronormativita; persone socializzate come donne
che acquisiscono sempre piu autodeterminazione; persone neurodivergenti e neuroatipiche;
persone con corpi non conformi agli standard socialmente imposti; persone disabili che
rivendicano I'accessibilita e 'uso sociale e politico degli spazi pubblici.

Quotidianamente, persone che vanno oltre le aspettative “dello studente modello” portano
allinterno della scuola i loro bisogni e le loro rivendicazioni. Nuove generazioni di student*
stanno facendo emergere gli ostacoli che non permettono alla scuola superiore di diventare
uno spazio aperto e inclusivo. Ostacoli che si fa fatica a riconoscere, soprattutto se si limita
I'ambiente scolastico all’edificio in cui ci si siede per imparare.

Negli ultimi anni, in particolare a seguito delle chiusure causate dalla pandemia, le
discriminazioni e la violenza tra pari sono diventate ancora piu “invisibili” e ancora piu difficili
da riconoscere, gestire e prevenire. Gia nel 2018 il rapporto UNICEF “An Everyday Lesson:
#ENDviolence in Schools”, affermava come “meta degli studentifrai 13 e i 15 anni nel mondo”
avessero riferito “di aver subito violenza da parte dei loro coetanei a scuola e fuori”®. Nel caso
italiano, dall'indagine dellISTAT 2021 sull* alunn* delle scuole secondarie, € emerso che con
la pandemia il 29,4% de* student* ha segnalato un peggioramento della situazione economica
della propria famiglia e che * ragazz* di origine straniera “hanno sperimentato maggiori
difficolta di accesso alla DAD” e piu frequenti peggioramenti delle condizioni economiche
familiari’. L’ aumento del ricorso a chat e social media per comunicare (aumentato per il
69,5% de* ragazz*) ha fatto emergere la necessita di comprendere e approfondire la violenza
tra pari in forma online.

16 Meta degli adolescenti vittime di violenze nella scuola. Unicef, 6 settembre 2018.
17 | ragazzi e la pandemia: primi risultati dell'indagine sugli alunni delle scuole secondarie. Istat, 4 maggio 2022.
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Nel periodo post-pandemico divers* ricercator* si sono interrogat* sul benessere socio-
educativo de* student* in relazione agli elementi personali che costituiscono le proprie
identita. Sappiamo bene come I'esperienza della violenza all’interno e all’esterno della scuola
superiore sia differente per ciascun* student®, in base all'intersezione di fattori quali 'identita
di genere, l'orientamento sessuale e/o romantico, lo stato di salute, la non conformita dei corpi,
l'origine e il contesto socioeconomico di provenienza. La complessita e la sfaccettatura della
discriminazione scolastica ci impone di ripensare le modalitd con cui essa viene rilevata e
affrontata. Prendendo in considerazione il genere, e risaputo come in Italia esso sia alla base
di molte forme di violenza. La ricerca condotta da Ipsos per ActionAid conferma che “quattro
giovani italiani su cinque ritengono che una donna possa sottrarsi a un rapporto sessuale se
davvero non lo vuole, ma uno su cingue crede che le ragazze possano contribuire a provocare
la violenza sessuale se mostrano un abbigliamento 0 un comportamento eccessivamente
provocante™?, Il genere ha a che fare anche con il bullismo: come fenomeno, € sempre stato
pensato in forma “neutrale” (e dunque maschile) e cosi facendo non ha permesso di
analizzare le cause e le articolazioni del bullismo femminile®®.

Quello che le ricerche ci dicono & che sia sempre piu necessario adottare un’ottica
intersezionale alla comprensione delle cause e delle conseguenze della discriminazione e
della violenza giovanile, affinché sia possibile sviluppare un approccio multidimensionale ed
efficace nella sua prevenzione.

#Quello che le istituzioni (non) fanno

Tendenzialmente la scuola € il secondo spazio educativo che un* ragazz* incontra durante la
propria crescita. In tal senso, crediamo che le istituzioni educative, come spazi di condivisione
collettiva delle conoscenze, possano sensibilizzare le persone che le attraversano alla cultura
della diversita.

L’educazione alle differenze & un valore riconosciuto a livello europeo nell'articolo 21 della
Carta dei Diritti Fondamentali del’Unione Europea e nell’articolo 14 della Convenzione
Europea dei Diritti Umani. La Raccomandazione del Consiglio europeo (2018) relativa alle
competenze chiave per 'apprendimento permanente afferma che “un’educazione volta ad uno
sviluppo e uno stile di vita sostenibili, ai diritti umani, alla parita di genere, alla promozione di
una cultura pacifica e nonviolenta, alla cittadinanza globale e alla valorizzazione delle diversita
culturali” sia uno strumento necessario al fine di garantire uno sviluppo sostenibile®® e
un’istruzione inclusiva ed equa. A seguito di varie raccomandazioni da parte dellUE, in vari
stati sono state adottate delle iniziative legislative volte al contrasto delle discriminazioni e
delle violenze; tuttavia, le politiche, quando e se messe in atto, non considerano la loro
complessita e natura sistemica. Inoltre, I'istruzione rimane un ambito di competenza degli Stati

18 |a violenza vista dagli adolescenti in Italia, I'indagine Ipsos per ActionAid. Ipsos, 12 settembre, 2023.

19 vittori, F., De Vita, A., Burgio, G. Il bullismo femminile a scuola.

20 Raccomandazione del Consiglio del 22 maggio 2018 relativa alle competenze chiave per I'apprendimento
permanente (2018/C 189/01)
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“

membri, determinando notevoli differenziazioni “nei contenuti, nell'erogazione e
nell'organizzazione™! di politiche educative antidiscriminatorie.

In Italia & evidente l'esistenza di numerose lacune nellambito educativo, a partire dalla
quantita di risorse allocate nel settore dell’istruzione. Secondo I'|STAT, la spesa pubblica per
istruzione dell'anno 2021 corrisponde al 4,1% del Pil?? (inferiore rispetto alla media europea
del 4,9%). Questo dato meramente economico ci fa riflettere sulle manovre economiche che
precedono la possibilita di attuare talune politiche. In merito alla didattica, l'introduzione
dell’educazione sessuo-affettiva - che, secondo TUNESCO, pud avere degli effetti positivi su
questioni sociali piu ampie? - & ostacolata dalla discrezionalita e facoltativita di ogni istituto
nel decidere se inserirla 0 meno nella pianificazione didattica. Nonostante alcune scuole
prevedono dei percorsi di educazione alla sessualita, la loro concretezza dipende dalla volonta
de* dirigenti scolastici e spesso si concentra sugli aspetti meramente biologici, tralasciando
quelli psicologici, sociali ed emotivi, i fattori pit ampi dell'educazione alla sessualita, come
suggerito dallOMS e dallUNESCO?*. Per quanto riguarda la prevenzione della violenza, le
linee guida nazionali per le scuole si son sempre e solo focalizzate sul bullismo e
cyberbullismo, alcune delle tante forme in cui la violenza tra pari puo esprimersi, tralasciando
tutte le altre esperienze di discriminazione che I* adolescenti vivono dentro e fuori I'ambiente
scolastico. Con le “Linee di orientamento per la prevenzione e il contrasto del cyberbullismo”
del 2017 ogni istituto & stato chiamato “a nominare (o riconfermare) fino a due docenti
referenti, per sostenere le strategie di prevenzione e contrasto del bullismo e cyberbullismo”?.
Tuttavia, queste figure spesso all'interno della scuola non sono conosciute (neppure da*
docenti stess*) oppure non sono formate adeguatamente per intervenire in maniera efficace.
Gli unici punti di riferimento per I* giovan* restano le Forze del’Ordine, mentre i Centri
Antiviolenza, le associazioni transfemministe e soggettivita alleate non vengono nominate. E’
significativo che nelle linee guida per I'educazione civica introdotta nel 2020 come materia
obbligatoria, non vi sia alcun focus specifico sulla violenza di genere?® e che I'Osservatorio
sulla violenza di genere all'interno del Ministero dell’'lstruzione creato nel 2017%” non abbia
trovato seguito.

#Una, nessuna, centomila azioni

Non esiste una soluzione unica per affrontare le diverse forme di discriminazione che
attraversano i luoghi del sapere e che spesso sfuggono a una comprensione superficiale.
Diversi sono i soggetti da tempo impegnati ad approfondire il tema dell’educazione che stanno
sviluppando alleanze di advocacy che tentano di colmare le lacune istituzionali esistenti.

212023 YOUTH 4 LOVE Policy recommendations

22 “|struzione”. Noi ltalia 2023.

23 European Commission, Directorate-General for Employment, Social Affairs and Inclusion, Picken, N., Sexuality
education across the European Union — An overview, Publications Office, 2020,
https://data.europa.eu/doi/10.2767/869234

24 |bidem

25 hittps://miur.gov.it/web/guest/piattaforma-elisa

26 “Allegato A. Linee guida per l'insegnamento dell’educazione civica”, 6 giugno 2020.

27 https://www.miur.gov.it/-/scuola-online-l-avviso-per-la-costituzione-dell-osservatorio-nazionale-per-il-
monitoraggio-e-la-promozione-di-iniziative-sulla-parita-tra-i-sessi-e-il
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E’ il caso del percorso di sperimentazione educativa che si svolge dal 2006 nelle scuole di
Reggio Emilia?, in collaborazione con il Dipartimento di Educazione e Scienze Umane
dell’'Universita di Modena e Reggio Emilia. L’obiettivo di tale approccio & la formazione di un
gruppo di docenti di scuola primaria (con qualche sporadica presenza di quelli della
secondaria di primo grado) a un’educazione linguistica efficace e democratica, che si dimostri
attenta ai bisogni de* student* nell’apprendimento cooperativo, piuttosto che nel profitto
individuale.

Anche il progetto BEE?, realizzato in 4 paesi dell’'Unione Europea (Italia, Romania, Cipro e
Lituania) dove le disparita di genere sono ancora forti, ha visto come protagonista la comunita
educativa: educator® di nido e insegnanti della scuola dell'infanzia e primaria. Il progetto ha
previsto momenti formativi per coloro che lavorano nelle scuole della prima infanzia, per
riconoscere e decostruire gli stereotipi di genere, e ha prodotto come sintesi di quei momenti
il “Gender Toolkit”. Il “Gender Toolkit” si propone come strumento teorico e operativo per
supportare la comunita educativa nell’acquisire maggiori capacita nell’affrontare gli stereotipi
di genere nell’'ambiente scolastico.

L’esperienza di Educare alle Differenze®® che si & svolta a Bergamo nel 2021 ha prodotto
una proposta di strategie di intervento nei contesti scolastici volta a contrastare la violenza di
genere nelle sue varie forme ed esiti - la violenza maschile contro le donne, la violenza
omolesbobitransfobica, la violenza e la normativita del genere. Il testo, diviso in tre sezioni,
descrive per ogni tipologia di violenza dei possibili scenari in cui un* docente potrebbe trovarsi
ad affrontare a scuola e, per ognuna, propone delle chiavi di lettura e d'intervento. La scrittura
del testo & avvenuta in relazione con una molteplicita di soggetti che vivono la scuola e i
contesti educativi: docenti di scuole di ogni ordine e grado, espert*, attivist* LGBTQI+,
femministe, operatrici dei Centri Antiviolenza. Il contributo pit importante é stato quello dato
da* student* della scuola superiore, principalmente attivist* di collettivi o gruppi
transfemministi, che hanno riportato le lacune esperite nel contrasto alle discriminazioni e alle
violenze intersezionali.

Ci poniamo in continuita con il lavoro svolto negli scorsi anni da tutti quei soggetti e soggettivita
che a livello locale, nazionale ed europeo, hanno promosso un percorso di consapevolezza
in capo alla comunita educante, studentesca e scolastica in senso ampio. Sosteniamo il lavoro
di advocacy svolto dall'assemblea degli Stati Genderali, che ha portato nel maggio 2023 alla
realizzazione del “Manifesto del’Educazione Genderale”, frutto del confronto,
dell’elaborazione e dello scambio di pratiche del Tavolo Educazione, Scuola e Universita.
Vogliamo una maggiore e migliore formazione “per tutta la comunita educante: insegnanti,
personale ata, psicolog3 scolastic3, dirigenti e personale amministrativo”, che sia “integrata al
monte ore scolastico e strutturata nel tempo” e non svolta nel tempo libero al di fuori dell’orario
di lavoro de* docenti.

28 hitps://interlingua.comune.re.it/?page_id=3516

29 hitps://www.cospe.org/progetti/61845/bee-boosting-gender-equality-in-education/

30 hitp://www.educarealledifferenze.it/chi-siamo/educare-alle-differenze-nelle-scuole-di-ogni-ordine-e-grado-
metodologia-e-approccio-
educativo/#:.~:text=L'educazione%?20alle%20differenze%20non,alle%20provenienze%20culturali%200%20religio
se.

15


https://interlingua.comune.re.it/?page_id=3516
https://www.cospe.org/progetti/61845/bee-boosting-gender-equality-in-education/
http://www.educarealledifferenze.it/chi-siamo/educare-alle-differenze-nelle-scuole-di-ogni-ordine-e-grado-metodologia-e-approccio-educativo/#:~:text=L'educazione%20alle%20differenze%20non,alle%20provenienze%20culturali%20o%20religiose
http://www.educarealledifferenze.it/chi-siamo/educare-alle-differenze-nelle-scuole-di-ogni-ordine-e-grado-metodologia-e-approccio-educativo/#:~:text=L'educazione%20alle%20differenze%20non,alle%20provenienze%20culturali%20o%20religiose
http://www.educarealledifferenze.it/chi-siamo/educare-alle-differenze-nelle-scuole-di-ogni-ordine-e-grado-metodologia-e-approccio-educativo/#:~:text=L'educazione%20alle%20differenze%20non,alle%20provenienze%20culturali%20o%20religiose
http://www.educarealledifferenze.it/chi-siamo/educare-alle-differenze-nelle-scuole-di-ogni-ordine-e-grado-metodologia-e-approccio-educativo/#:~:text=L'educazione%20alle%20differenze%20non,alle%20provenienze%20culturali%20o%20religiose

#Perché sarebbe piu efficace agire tutt* insieme?

Sappiamo che le discriminazioni possono stratificarsi e rendere, in alcuni casi, la vita de*
student* insostenibile. Pertanto, adottare un approccio intersezionale all'inclusivita che
riconosca le molteplici sfaccettature che compongono lidentita di ciascuna persona, pud
essere una soluzione da considerare. In questo contesto, I* docenti, il personale scolastico e
i soggetti esperti delle tematiche descritte sono * alleat* di cui abbiamo bisogno per spingere
verso un cambiamento concreto. Vogliamo che la violenza e la discriminazione intersezionale
vengano affrontate nella loro complessitd e che le lacune istituzionali vengano colmate
attraverso la messa in condivisione e il rafforzamento di pratiche antidiscriminatorie.

Nel nostro manifesto, andremo a porre 'accento sulla necessita di agire come comunita
educante per combattere le discriminazioni e la violenza nella loro complessita. Grazie alla
consapevolezza delle persone interessate, di cui siamo “espressione” e con la collaborazione
di movimenti e soggetti esperti, si possono mettere a sistema pratiche utili allo scopo e
permettere il confronto tra esperienze specifiche. Crediamo, infatti, che solo attraverso
l'apprendimento reciproco pud essere incoraggiata la crescita di una comunita scolastica
consapevole e impegnata nella lotta alle discriminazioni.

Al fine di raggiungere il piu esteso gruppo di educator* interessat* a queste tematiche,
intendiamo utilizzare appieno il potenziale delle piattaforme online, capaci di rendere
accessibile la conoscenza necessaria a prevenire e contrastare la discriminazione e la
violenza. Ci impegneremo a condividere contenuti online che possano contribuire a
sensibilizzare il pubblico su questioni di discriminazione e a promuovere una cultura di rispetto
e inclusione. Tutto cio che facciamo avverra in collaborazione con una vasta gamma di
soggetti e soggettivita, comprese organizzazioni della societa civile, associazioni, gruppi di
attivist* e qualsiasi altra parte interessata che condivida il nostro obiettivo.

Il progetto JUST EU and ME

Just EU and ME & un progetto europeo (CERV-2022-CITIZENS-CIV) rivolto a giovani attivist*
in Bulgaria, Italia, Polonia, Spagna e Grecia con I'obiettivo di far loro sviluppare competenze
nella difesa e nell’attuazione dei diritti sociali a livello locale e a livello dell’'Unione Europea.
In ogni paese i gruppi di attivist* sviluppano piani di advocacy coerenti con Pilastro Europeo
dei Diritti Sociali, in particolare I'accesso all’istruzione, la parita di genere e la promozione
della parita dei diritti per i gruppi emarginati che saranno presentati prima delle elezioni
europee del giugno 2024.
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The workshop trainers were coordinated by Isabella Orfano, Gender Rights Programme Expert at ActionAid
Italia. They designed an on-line training covering relevant policies and best practices for understanding and
addressing gender justice.

They decided to include policy documents and regulations, as well as participatory methodologies, from
international organizations and local groups from all over the world. In addition to that, they included
results, assessments and risks to provide a sound picture of the implementation opportunities either at the
policy level and in the communities.

This was done having in mind that the participants could have very diverse backgrounds, and this was
confirmed indeed: while about 90% of them were based in EU member states, slightly less than the 10%
joined from Asia and Africa; half of participants were practitioners and activists, and half of them were
researchers, policymakers and journalists.

The workshop was held in English, combining presentations, videos, energizers and quizzes, but also
frequent group activities. This led to an effective participation and retention of the concepts, while at the
same time prompting the participants to elaborate their views and experiences during the same sessions
and sharing their reflections with trainers and other participants.

It consisted of three sessions of three hours each, with frontal theoretical explanations, group-works and
testimonies from professionals working directly on these issues.
All materials used in the training have been shared at the end for further reading and learning.

A digital badge for attendance has been issued by ActionAid Italia via the platform C-BOX IQC for those
attending more than the 70% of the workshop duration.

Several individuals enquired about a second iteration in a schedule more suitable according to their
job/university agendas. Therefore a reiteration of all the sessions was held to include more participants.

SESSIONS’ OVERVIEW

All sessions, run in English, combined frontal overview of scientific and legal concepts with quizzes, group
activities and Q&A.

The workshop was meant to discuss the concepts and tools across different geographical and practical
contexts. The diversity of the participants contributed to a wide exchange of experiences and perspectives
across the sessions: either in the plenary parts and group-works the participants presented personal
experiences, analytical views and concerns, tapping on the methodologies and frameworks to reconsider
their assumptions but also to provide relevant examples, tools and perspectives.

The workshop included the following sessions:

e The first session provided the legal and political framework of the main concepts (equality,
equity, gender, and empowerment) referring to the EU, UN and other organizations’ policies,
such as: EU Gender Equality Strategy 2020-2025, 2023 Report on Gender Equality in the EU, 2023
EU Gender Equality Index and UN Women’s The Gender Snapshot 2023.

Can "gender parity" and "gender equality" be
used as synonyms?

The participants were then divided in random groups to analyze either a raising awareness video
or a policy implementation case. Subsequently they shared the results of each group work.
In the end the trainers engaged them in a collaborative debriefing and a Q&A session.


http://www.cboxiqc.com/
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Exercise 1 - Gender awareness-raising
Equality cannot wait

Watch the video wwwyoutube com/watch?v=ZolXT3FjaNk and answer the following questions:

Who is the target group? - General public. adults
Adults (maybe a TV advert)

What is the content of the message? - Obstacles that women face in their workplace and the inequality towards them. Also, the ending might show the power that
women hold.
L ling better the women deal with at workplaces.

The ending shows the power women hold

Does it increase general understanding and knowledge about gender (inJequality? Why (not)? - It it easy to understand the general message even though it is a
short video The fact that the woman breaks the wall with the heels could be considered misogynistic.
Its to short to actually understand.
= Yes,b ions shows what dif ies women face.
The video left a littl as to what in the first part but the ending clearly shows what the message is.
Also thats ur take about using heels to break the wall? Imo Its a little misogynistic.
Her breaking the wall with her hands or smth would be a better choice - directly indicates the power that women holds.Instead of using her heels the
woman could use her hands in order to directly indicate the power that women hold. Also the beginning is not very clear.

What suggestions would you provide to improve the efficacy of the video?
Breaking the walls with hands or hammer.
A man does not enter the forest but an office as an company director
1 would also try to mak what h d in the beggini

8  Exercise 2: Gender institutional transformation
2
by

Is snow removal a gender equality issue?

g

Do you think that the schedule of snow removal affects equally or differently women and men starting off their day? Please explain why it
does or doesn't
YES BECAUSE:
- Snow removal does affect gender equality. It is known that most of the drivers are men (economic income influences the capability of owning a personal car) while women (if we
consider classes troubles) tend to use public transportation or walk to work
Stereotypes and gender roles: women are more likely to have to get children la school-
Women may arrive lale at the office because of what we mentioned (difficulty lo bring the Kids at schools, bus being delayed, elc.)
This sector is in majority led by men, they might not take into consideration women's priority when it snowed

In case you think it does, what should a local municipality do to avoid any risk of gender inequality in its snow removal policy?
= They need to conduct a gender impact assessment of their snow removal policy
A local municipality should pay attention to those places and sireets wha are crossed by public transportation needs (by net, for instance, store ine leftover snaw in
thase important points)
= Invite citizens to fill in the issues they channels to express them and tackle them

Are you aware of any institutional action or decision apparently "neutral” that actually a gender equality issue?

It may start from how the municipality is composed and balanced in terms of gender - if a man (unfortunately, as this is the reality of things) is less likely to experience
women's issues, these won't be put into the table when discussing local municipality. So | would say this is the first step - balancing the composition of the local
municipality in terms of gender. Secondly, it should analyze and listen to all citizens' needs

For other fake neutral decision: any trade agreements. The nexus between gender and trade is most of the time overlooked

There are probably many examples, but one could be the timetable of public means of transportation: if women are more likely to use them, it's a limitation for example
1o not have them during the night. Also, it often becomes a matter of safety when you travel at night, this is really a huge difference for men and women

How would you tackle it to make sure gender is mainstreamed to ensure equality for all?
Mare attention to promoting job posts in the city services and ta the representation
= Need to show statistics and make a campaign the issues we highlig 1o construct

The second session was dedicated to exploring the origins of the concept of “intersectionality”,
starting from its origins (authors as Sojourner Truth and Kimberlé Crenshaw) and the current
forms of intersectional feminism. It brought the participants to investigate their privileges
(referring to practices as the privilege walk and the power flower). The trainers tapped on the
participants feedback to discuss viable solutions for implementing an intersectional approach in
public policies and organizational processes.

In random break-rooms the participants discussed how to create schools (either a kindergarten
and a secondary school) that would respect the principle of intersectionality.
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EXERCISE #1

An increasing number of children in Europe starts education at a young age
thanks to nurseries or kindergartens.

Now it's your turn to plan a new nursery or kindergarten in your town!
Tappmg on the learnings of the past session and taking into consideration the
today, answer the following questions.

EXERCISE #2

Going to school during adolescence brings a new challenges and specific
needs. Imagine to set up a new high school in your village or town!
Tapping on leamings of the past session and taking into consideration the
today, answer the following questions.

The third session was meant to summarize the concepts discussed in the previous sessions,
prompting participants to reflect on how to implement them in their specific contexts.

First trainers presented legal definitions of practices such as Female Genital Mutilation and
discussed their root causes, using data from EU, Italy, Greece, Bulgaria, Poland, Spain, and
Belgium. This frame was subsequently explored with the experience of a community trainer from
Italy that presented and discussed thoroughly her experience and methodologies.

Then the participants were requested to analyze the concepts working in groups to review the
Position Paper ‘FGM, Antiracism & Intersectionality’ by the End FGM European Network.

GROUP NAME: BOA®?

Some guiding questions:

e How does an intersectional approach support FGM survivors in accessing services?
It varies from one country to another. Victims can approach the social security centers and go to pélice station. Raising awareness, that we
don't speak about it in some countries it doesnt mean its not happening.
| think an intersectional approach should have different parts:
First of all the diverse . each of them has a different cultural, religious and social context. So the service should be

appropriate and relevant to the survivor context. ‘We' should avoid giving ‘european’ spitch.

mmmanmmmacmmmwhumm legal, social services and social/community organisations.

 How does racism intertwine with FGM?
It prevents women 1 reach out, ask for and get help. also form what we had o read, -

Eg from what we had to read: For healthcare, an example of this could be medical staff considering that people of colour need less medical
treatment because they are thought to be immune to feeling pain.

Interpersonal racism when it comes to FGM also happens when one asks intimate
questions about the practice or a Survivor's sexual life.




EU Grants: Event description sheet (CERV): V1.0 — 01.04.2022

Read and discuss the End FGM EU FGM, Antiracism & Intersectionality Position Paper (link)
GROUP NAME: The Bulgrians

Some guiding questions

e How does an intersectional approach support FGM survivors in accessing services?
- Receive information
- Receive phychological and emotionla support
- Communicate with people from a commuity where they feel safe and which bolong to
- Get empowered
- Receive administrative and legal support

e How does racism intertwine with FGM?

Because those practices start in Africa being practiced by different tribes it is taken for granted that all black Musiim people do that
e Choose one of the 5 principles mentioned in the paper and elaborate on how you could put that into practice.

Princiiple 1: Understand and acknowledge the challenges faced by people of colour and affected communities

By informing and educating people that thereare certain communities facing such challenges we can attract more attention to the
problem including CSOs, support cenlers. governmental institutions .etc.

ATTENDANCE
Through the registration form 153 individuals signed up for the sessions.
The workshop was attended by 116 individuals from European countries, but also from Africa and Asia.

In details:

e 6 (six) participants from eligible countries attended 100% of the workshop’s durations.

e 32 (thirty two) participants from eligible countries and one participant from not eligible country
attended between 70-100% of the workshop.

e 24 (twenty four) people from eligible countries attended between 50-70% of the workshop.

e 9 (nine) people from eligible countries attended between 40-50% of the workshop.

e 35 people from eligible countries and 9 people from not eligible countries attended less than 40%
of the workshop.

Most of the participants actively participated either in the plenary parts and group-works.
Some participants that couldn’t attend the group works, requested the materials and autonomously
completed the activities and read the materials on their own.

Organizers of the workshop worked to mitigate the “zoom fatigue” by keeping the workshop engaging and
interactive, but - due to the workshop’s duration - holding people’s attention proved to be challenging.

EVALUATION

The feedback from the participants during the sessions and after the followup email message was definitely
positive. They especially appreciated being provided with practical and in depth knowledge through a
training they found meticulous and scientifically sound.

At the end of the third session organisers shared the Survey link with the participants.

The number of people who completed the survey is sixteen (16). Overall, through the Survey the overall
assessment of the event was very positive (4,4 / 5), specifically for the knowledge and skills acquired (both
more than 4/5). Participants also found the workshop relevant and adequate in terms of topics and
methodology (both more than 4/5) and they significantly appreciated the trainers competence and
methodologies (both more than 4/5).

HISTORY OF CHANGES
VERSION PUBLICATION DATE CHANGE
1.0 01.04.2022 Initial version (new MFF).
2.0. 24 June 2024 Final version by ActionAid Italia
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WP13 - WORKSHOP ON GENDER,
INTERSECTIONALITY AND NON-DISCRIMINATION

DAY 1

11 January 2024

GENDER EQUALITY

Isabella Orfano & Benedetta Balmaverde
ActionAid Italy

This workshop was funded by the European Union’s Citizens, Equality, Rights and Values (CERV) Programme - ;ugc: B oo
(2021-2027). o
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Brief
overview
of the
course

Gender equality, gender equity,
gender parity: what do these terms
mean and why are they important?

Intersectional approach - much
talked about, rarely really applied

Harmful practices and a special
guest - Stella Okungbowal

Lots of group work, discussion and
chance to ask questions
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Welcome and introductions..
Let's play a quick game together!

Gender equality:
; O .
Today S What it is and why it matters
Agenda Gender mainstreaming: Your turn to

discuss gender equality in practicel!
Feedback on the exercise

Q&A, feedback and check out

vst EU~ ME
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Helpful Tips for an engaging and meaningful training

We'd love to see your face! But no pressure.
Cameras on and cameras off are equally acceptable.

We'll conduct a few polls using Slido.

We'll provide a QR code to scan and a link to click. Choose which access point you prefer.
These are voluntarily and anonymous, but we would love your input.

We encourage you to Speak Up!

We encourage to share your own experiences and questions in the chat or during the break
room sessions.

Aretha Franklin Rule

R-E-S-P-E-C-T. Validate and support the ideas, feelings, or experiences of others. Ask
permission to ask questions about another person's identity or experience.

Disagree but don’t debate

Find points of agreement as well as points of disagreement. We are not here to debate or to
establish who is right and who is wrong. Debating create barriers rather than bridges to open
dialogue.
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In 2023/4 the JUST EU and ME project supports five group of
youth activists in Bulgaria, Greece, Italy, Poland, and Spain, to
advocate for social rights and the implementation of the
European Pillar of Social Rights in the context of 2024
European elections.

Each group is drafting a manifesto addressing rights related to
education and gender issues.

PARTNERS:

« ActionAid Italia (Italy)

+ European Movement International (Belgium)

+ Foundation of Alternative Educational Initiatives (Poland)
+ KMOP, Education and Innovation Hub (Greece)

* International Initiatives for Cooperation (Bulgaria)

« International Initiatives for Cooperation Galicia (Spain)

The project is funded by the European Union's Citizens, » Transitions (Czech Republic)
Equality, Rights and Values (CERV) Programme (2021-2027).



https://commission.europa.eu/strategy-and-policy/priorities-2019-2024/economy-works-people/jobs-growth-and-investment/european-pillar-social-rights_en

Let's Get to Know

Each Other a Bit Yo ?
e will ask you a few p.
Better! questions. ® | }

If the answer is positive, you can raise your hand ©= or send an emaji W
of your choice by pressing the button on the ZOOM platform.

After each question, we shall ask : u
you if one or more people would

like to add any detail to their
answer. Feel free to answer or stay
silent, as you wish.




Who lives

IN a big city?
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Who likes
cooking?




Who believes that breakfast is the
most important meal of the day?
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Who has the sAME
NUMBER of girls and
oovs in their
university or
workplace?

yust EU~ ME
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Who knows any gender norms in their own country?
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Who feels safe and
happy when travelling
around the world?




GENDER EQUALITY:
What it is and

why it matters

]




What Are We Talking About?




31 The socially constructed roles, behaviours,
activities and attributes that a given society
considers appropriate for women and men.

Council of Europe

GENDER

= |t is the social and cultural construction of norms and behaviours attributed to
people differently on the basis of their sex assigned at birth.,

= |t is learned and internalised by both women and men through socialisation.
= |t is not constant: it varies within and across cultures and over time.

= Gender can also be understood as an identity. A person’s innate sense of their own
gender may or may not correspond to the sex they were assigned at birth, for
example, transgender men and women and non-binary people, and people of other
genders as differently expressed in different contexts and cultures.

UN Women + Oxfam
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It is a statistical measure used to
describe ratios between men
and women, or boys and girls, in
a given population. It is used to
assess the state of gender
equality within a group or
organization. It is a descriptive
measure only and does not
involve value judgements or
argue for policy changes in the

way gender equality does.
[UNESCOI

WOMEN'S EMPOWERMENT

It concerns the right of women to
gain power and control over their
own lives. It involves awareness-

raising, building self-confidence,
expansion of choices, increased

access to and control over resources

and actions to transform the
structures and institutions which
reinforce and perpetuate gender
discrimination and inequality.

&

It is the process of being fair to
girls and boys, women and men
by addressing any imbalances
in terms of resources,
opportunities, decision making.
Because women have often
historically been placed at a
disadvantage, being fair can
involve taking temporary
measures to level the playing
field for all genders. Gender
equity, therefore, is the means
to achieve gender equality.
[UNESCO]

Governments, the private sector,
civil society and individuals have
aresponsibility to address the
structural barriers which deny
women political, social, and
economic justice. The process of
empowerment is as important as
the goal. [UN Women + Oxfam|

GENDER EQUALITY

It refers to the equal rights,
responsibilities and opportunities of
women and men and girls and boys not
only in terms of equality in law, but also
in practice in all spheres of life.

Equality does not mean that women and
men will become the same but that
women's and men's rights,
responsibilities and opportunities will not
depend on whether they are born male
or female.

Gender equality implies that the
interests, needs and priorities of both
women and men are taken into
consideration, recognizing the diversity
of different groups of women and men.

Gender equality can also refer to
broader notions of equality in relation to
gender identity and sexual orientation.

Gender equality is not a women's issue
but should concern and fully engage
everybody. [UN Women + Council of
Europel
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Different Appro

= ' 6t~
WS B
.

Equality BEFORE THE LAW EQUITY Equality IN PRACTICE
(Positive actions) (Gender & intersectional mainstreaming)

37 Gender equality entails equal rights for women and men,
girls and boys, as well as the same visibility, empowerment,
responsibility and participation, in all spheres of public and
private life. It also implies equal access to, and distribution of
resources between women and men.

(Council of Europe Gender Equality Strategy 2018-2023) st EU~ME



Why is GENDER EQUALITY Important?

Gender equality is vital to the realization of human rights for all.

= A question of social justice
A precondition for democratic development

Increase well-being and safety of both men and women, girls and
boys

Key for economic growth

A guestion of good governance
Key for effectiveness, creating a more sustainable society.

Equality exists when all genders are able to share equally in the
distribution of power and influence; have equal opportunities for
financial independence through work or through setting up businesses;
enjoy equal access to education and the opportunity to develop
personal ambitions, interests and talents; share responsibility for the
home and children and are completely free from coercion, intimidation
and gender-based violence both at work and at home.

< Convention on the
Elimination of All Forms of
Discrimination Against
Women (CEDAW)

* 1995 Beijing Declaration, the
Platform for Action

% 2030 Agenda for Sustainable
Development.

% 2011 Istanbul Convention,
Council of Europe
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GENDER EQUALITY in the European Union

Treaty on the European Union (TEU)

Art. 2

The Union is founded on the values of respect for human dignity,
freedom, democracy, equality, the rule of law and respect for
human rights, including the rights of persons belonging to
minorities. These values are common to the Member States in a
society in which pluralism, non-discrimination, tolerance, justice,
solidarity and equality between women and men prevail.

Art. 3(3)

[.] It shall combat social exclusion and discrimination, and shall
promote social justice and protection, equality between women
and men, solidarity between generations and protection of the
rights of the child. [..]

EU Charter of Fundamental Rights

Art. 21(1) - Non discrimination

Any discrimination based on any ground such as sex, race,
colour, ethnic or social origin, genetic features, language,
religion or belief, political or any other opinion, membership of a
national minority, property, birth, disability, age or sexual
orientation shall be prohibited.

Art. 23 - Equality between men and women
Equality between men and women must be ensured in all
areas, including employment, work and pay. [..]

Treaty on the Functioning of the European Union
(TFEUV)

Art. 8
In all its activities, the Union shall aim to eliminate inequalities, and
to promote equality between men and women.

Art. 10

In defining and implementing its policies and activities, the Union
shall aim to combat discrimination based on sex, racial or ethnic
origin, religion or belief, disability, age or sexual orientation.

Art. 19(1)

Without prejudice to the other provisions of the Treaties and within
the limits of the powers conferred by them upon the Union, the
Council, acting unanimously in accordance with a special legislative
procedure and after obtaining the consent of the European
Parliament, may take appropriate action to combat discrimination
based on sex, racial or ethnic origin, religion or belief, disability, age
or sexual orientation.

Art. 157

Each Member State shall ensure that the principle of equal pay for
male and female workers for equal work or work of equal value is
applied.

[.]
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A Union of Equality: Gender Equality Strategy 2020-2025 B

EUROPEAN
COMMISSION

It is the roadmap that sets out the EU's policy objectives and the actions make significant progress by 2025 towards
a gender-equal Europe.

MAIN GOAL.: A Union of Equality where women and men, girls and boys, in all their diversity, are free to pursue their
chosen path in life, have equal opportunities to thrive in, participate in and lead the European society.

KEY OBJECTIVES:

= Ending gender-based violence;

= Challenging gender stereotypes;

= Closing gender gaps in the labour market;

= Achieving equal participation across different sectors of the economy;

= Addressing the gender pay and pension gaps;

= Closing the gender care gap and achieving gender balance in decision-making and in politics.

The Strategy pursues a dual approach of combined with targeted actions,
and INTERSECTIONALITY as a horizontal principle for its implementation.

It is coherent with the EU's external policy on gender equality and women's empowerment. s EUME
' -



A Union of Equality: Gender Equality Strategy 2020-2025
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KEY OBJECTIVES 2023 STATE-OF-THE-ART

Ending gender-based violence

Challenging gender stereotypes

Closing gender gaps in the labour market

Achieving equal participation across
different sectors of the economy

Addressing the gender pay and pension
gaps

Closing the gender care gap and achieving
gender balance in decision-making and in
politics

Proposal for a Directive of the European Parliament and of the Council on combating violence against women and
domestic violence - 8 March 2022

Regulation (EV) 2022/2065 of the European Parliament and of the Council of 19 October 2022 on a Single Market
For Digital Services (Digital Services Act)

EU accession to the Istanbul Convention - 21 February 2023

| Will Keep My Eyes Open: Awareness raising campaign on victims' rights and website - launched in 2022
EU-wide survey on gender-based violence against women and other forms of interpersonal violence - ongoing

European Commission's campaign to challenge gender stereotypes - 8 March 2023  #EndGenderStereotypes
Expert group on the promotion of supportive learning environments and well-being in school at the European and
national levels — 30 March 2023

European Pillar of Social Rights Action Plan

European strateqy for universities - 18 January 2022

Digital Decade Policy Programme 2020 - 12 December 2022
Digital education action plan 2021-2027

EU STEM Coalition

Supernovas Programme

\WEgate Platform
\¥omen in Transport — EU Platform for Change

Directive (EU) 2023/970 of the European Parliament and of the Council of 10 May 2023 to strengthen the application
of the principle of equal pay for equal work or work of equal value between men and women through pay
transparency and enforcement mechanisms

European Care Strategy - 7 September 2022

Directive (EU) 2022/2381 of the European Parliament and of the Council of 23 November 2022 on improving the
gender balance among directors of listed companies and related measures

Council Recommendation of 8 December 2022 on early childhood education and care: the Barcelona targets for
2030



https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52022PC0105
https://victims-rights.campaign.europa.eu/en/country/belgium/langselect
https://end-gender-stereotypes.campaign.europa.eu/index_en
https://ec.europa.eu/social/main.jsp?catId=1607&langId=en
https://education.ec.europa.eu/sites/default/files/2022-01/communication-european-strategy-for-universities-graphic-version.pdf
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32022D2481&from=EN
https://education.ec.europa.eu/focus-topics/digital-education/action-plan
https://www.stemcoalition.eu/
https://www.eitmanufacturing.eu/what-we-do/cross-kic-transversal-activities/supernovas/
https://www.wegate.eu/
https://transport.ec.europa.eu/transport-themes/social-issues-equality-and-attractiveness-transport-sector/equality/women-transport-eu-platform-change_en
https://eur-lex.europa.eu/legal-content/EN/TXT/?toc=OJ%3AL%3A2023%3A132%3ATOC&uri=uriserv%3AOJ.L_.2023.132.01.0021.01.ENG
https://ec.europa.eu/commission/presscorner/detail/en/ip_22_5169
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32022L2381
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32022H1220%2801%29

GENDER EQUALITY: A Reality Check
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Adapted from EIGE infographic

GENDER INEQUALITY

is rooted in
GENDER DISCRIMINATON

Patriarchal systems are built
around male privilege and
dominant masculinities that
perpetuate sexist and
hierarchical power relationships.

They legitimize the discrimination
against and exclusion of women
and gender non-conforming
people through harmful social
norms, policies and institutions.,

Oxfam
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GENDER INEQUALITY in Numbers

o)
68.4%
2154
110 million
26,7%
28
67
24%
28,2%

5
77
1in3
44% / 61%
360 billion

Countries with full women's empowerment or complete gender equality (all indexes)

Global gender gap back to 2019 levels (World Economic Forum)

Year of parity (World Economic Forum)

Girls and young women will be out of school in 2030 (UN WWomen)

Parliamentary seats held by women (UN \Women)

Countries lacking laws prohibiting direct and indirect discrimination against women
Countries lacking laws to grant women equal rights to enter marriage and initiate divorce (UN Women)
Women are paid 24% less than men for comparable work, across all regions and sectors (\World Economic Forum)
Women who hold managerial positions in the paid economy (UN)

Despite improvements, women still spend five fewer hours per week in paid work than men (OECD)

Women earn 77 cents for every dollar earned by men (UN Women)

Women and girls over 15 experience physical or sexual violence in their lifetime (Eurostat) d

Lesbians and bisexual women experience IPV compared to 35% of heterosexual women (CDC)

USD necessary to close the gender gaps.



GENDER INEQUALITY in Numbers HANDL WITH

47%
9%
34%
25%
60%
61.4%
169

61.5%

33%
93%

15

CARE

Women more likely to suffer severe injuries in car crashes because safety features are designed for men (World
Economic Forum)

By 2060, closing gaps in labour force participation and working hours could boost GDP by over 9% across OECD
countries (OECD)

The idea that “family life suffers when a woman works full-time" is supported in 34% (OECD)

“The idea of a woman earning more income than her husband” is unacceptable in 25% (OECD)

Women public employees, but they make up less than 40% of managers in public employment

Prime working age women are in the labour force, compared to 90% of prime working age men (UN Women)

Years for the Economic Participation and Opportunity gender gap to close (World Economic Forum)

Mothers of children under age 12 were nearly three times as likely as fathers (22.4%) to take on most or all of the
additional unpaid care work related to school or childcare facility closures during the pandemic.

Films featured sole female protagonists in U.S. top grossing films in 2022 (SDSU) d

Female childcare workers and teachers' aides out of total people employed in this occupation (Eurostat)

Countries restrict a woman's ability to travel outside the home to look for a job and run errands (\World Bank)



The Gender Equality
Index

Global Gender Gap World Economic

Report Forum

The Gender Snapshot UN Women
UN Desa

Global Gender Parity UNDP

Index (GGPI)

Women's UNDP

Empowerment Index UN Women

(WEI)

Gender Inequality UNDP

Index (Gll)

DOMAINS

1. Work 5. Power
2. Money 6. Health
3. Knowledge 7. Violence against women
4. Time 8. Intersecting inequalities

1 Economic Participation and Opportunity
2. Educational Attainment

3. Health and Survival

4 Political Empowerment

17 Sustainable Development Goals (SDGs)

1, Life and good health
2. Education, skill-building, and

knowledge
3. Labour and financial inclusion
4. Participation in decision-making

=

Life and good health
2. Education, skill-building, and
knowledge

3. Labour and financial inclusion
4. Participation in decision-making
5. Freedom from violence

1 Reproductive health

2. Empowerment

3. Labour market

SINCE/

LATEST

2013

2023

2006

2023

2019

2023

2006

2023

2023

1990

2021



GENDER EQUALITY

Violence
®
INDEX 2023
73.8
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Catching up

i Patterns of convergence in the Gender Equality
Index by EU Member States, 2010-2021
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KEY FINDINGS

rEU~ME

GENDER EQUALITY INDEX 2023

-

With 70.2 points out of 100, the EU still has much to do to reach gender equality. The increase
in the EU's score since 2020 is mainly due to progress in gender equality in the domains of time
(+ 3.6 points) and work (+ 2.1 points). Since 2010, the EU's score has increased by 7.1 points,
primarily driven by advances in the domain of power (+ 17.2 points).

BEST PERFORMANCE
The EU is closest to gender equality in the domain of HEALTH (88.5 points), especially in the

sub-domain of access to health services (97.3 points).

BIGGEST IMPROVEMENT

Since 2020, the biggest improvement in the EU's score has been in the domain of TIME (+ 3.6
points), in which it now scores 68.5 points. An improvement in the sub-domain of care activities
(+ 9.6 points) has been the key driver of this change. However, this increase is primarily due to
women's lower engagement in unpaid care and housework overall, rather than men's higher
participation in such activities.

MOST ROOM FOR IMPROVEMENT

Gender inequalities are most pronounced in the domain of POWER (59.1 points). Despite overall
improvements, setbacks in the domain of power took place in 8 countries compared with the
last Gender Equality Index (BG, CY, EE, FI, HR, LV, RO, SK). The sub-domain of economic
decision-making is the second-lowest scoring of all sub-domains across the EU, with a score of
54.7 points.

A STEP BACKWARDS

The domain of MONEY remains the EU's second-highest ranked domain, with a score of 82.6
points. After years of standstill, this domain shows signs of regression in gender equality with
regard to economic situation (- 0.4 points) since 2020. This reflects the setbacks predicted as a
result of the COVID-19 pandemic, but also serves as a warning of possibly longer-lasting
consequences for gender inequalities in income.

\
2023 Index Highlights ‘,

Unpaid care: still uneven between women
and men

The gender care gap is shrinking not because
men are doing more of the care work, but
because women are doing less. Though
technology and increased female
employment may have played a part,
technology alone cannot bring about the
structural changes required to go the last mile.

Pushing for power: company boards versus
national parliaments

Legislative changes have played a significant
role in the increased representation of women
in leadership positions on company boards.
Regarding the political sphere, more targeted
action is needed to speed up progress.

Ten years unchanged: gender segregation in
the labour market

Despite progress, the labour market remains
as gender segregated today as it was 10 years
ago. The green and digital transition calls for
upskilling and reskilling. Women risk being
sidelined because of their lower
representation in STEM. This will contribute to
the gender gap in labour opportunities.



What does your
life look like?

Enter your gender and country of birth to
see how your life could turn out.

As awoman from
Spain, you are likely to live
6 year(s) longer thana
man from your country.

https://eige.europa.eu/gender-equality-index/game

Asa Woman v

from

In your national parliament,
42% of decision-makers are

women.

g

You have a 34% chance of
graduating from university,
compared to 32% for
men.

INDEX GAME 2023

Spain v

During your life, you will work
3 year(s) |@Ss than an
average Man in Spain

At work, women earn 33%

less than men. ®

)

vou are 20 percentage
points* more likely to
do housework or cook every

day, compared to men.

8%
AV
You live in a country where

50% of women have
experienced sexual

harassment.
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THE PATHS TO EQUAL

PROGRESS ON THE SUSTAINABLE DEVELOPMENT GOALS
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At current pace,
WHEN are the
REGIONS likely to
close the GENDER
GAP?

2090 2118 2125 2172 2175 2190 2212

GENDER GAP: Gap in any area
between women and men in
terms of their levels of
participation, access, rights,
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Economy Profile

Poland ~

Score
(imparity = 0, parity = 1)

0.722

Rank

{out of 146 countries)

60th

Compare

+

Global Gender Gap Index 2023 Edition Overview
| Poland score Index and Subindex Score Rank
: average score
Global Gender Gap Index
Economy
| 0.722 60th
0.699 Economic Participation and Opportunity
| 0.699 6ath
- m Educational Attainment
) c
% 0.211 1 0.997 g‘ ‘ 0.997 50th
a o
3
H / Health and Survival
. Y
Y[/ 0.980 1st
S’
0.980
@ Political Empowerment
Health
0.211 73rd

https://www.weforum.org/reports/global-gender-gap-report-2023/economy-profiles-5932ef6d39



Greece Vv

Score
(imparity = 0, parity = 1)
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(out of 146 countries)
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What are the most pressing
GENDER EQUALITY issues that

your country faces?



Priority Issues in GENDER EQUALITY Identified by OECD Countries (2022)

@ Priority 1 O Priority 2 @ Priority 3 Olndicated but not ranked

Violence against women Y ]
Gender pay gap I |

Women's underrepresentation in politics and business

Gender stereotypes and prejudice I |
Unequal division of household tasks |

Women's higher likelihood of poverty
Women's lower pensions

Others

Men's lower life expectancy

Boys' higher dropout rates in education

n A in 1R n 928 2N
NOTE: "Other” include “Unequal labour force participation”, “Health difference between genders”, “Underevalutation of female dominated jobs, “Women'’s safety”.



Figure 3.11 Global estimates of violence against women and girls

736

million in the
lifetime. ‘\\M e m,/ last 12 months.

1177,

ever-married/partnered women and girls
ages 15 years and older subjected to intimate
parter violence and/or nonpartner sexual violence

////mum\\\\"

\\‘".\.‘\“l'l.“‘ .'

ever-mamed/partnered women and girls
ages 15 years and older subjected to
physical and/or sexual intimate parter violence

7%

\
’////mum\\\\\0

True prevalence of intimate partner violence is likely much HIGHER.
Stigma and fear of blame or retaliation often lead women to STAY SILENT

Source: Authors' elaborations based on WHO, on behalf of the United Nations Inter-Agency Working Group on Viclence Against Women Estimation
and Data (2021).




GENDER SOCIAL NORMS INDEX

Shifting social norms towards
gender equality
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The GSNI measures the prevalence of biased social
norms that impede gender equality.

Figure 3 Biases are prevalent across all dimensions of gender social norms

FITYBICH
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L Political [N Educational NN Economic |

61% 28% 60% 75%
of people of people of people of people
have bias have bias have bias have bias

b 4 b 4 b 4 b 4

/~ "\ University is more

f =~ o Proxy for intimate
| 28% ) important for men X

“\ Women having

Men should have 7 ' =N
46% ) more right to a job | 259
than women "

o w"’ the same rights as partner violence
—  men is essential than for women
for democracy
— Men make
. Men make better E ; \
{ 49% ) olitical leaders better business 58% | Proxy for
N executives than ~ "/ reproductive rights

" than women do
women do

Gender norms are the culturally held ideals and expectations of behaviour and the different roles of men and women in society.
Gender norms are important to our understanding of inequality because in every country in the world, they lead to the

devaluing of women.


https://hdr.undp.org/content/2023-gender-social-norms-index-gsni?_gl=1*1toy25i*_ga*MTQ5OTE3OTQ2NC4xNjk2Nzg4MDc0*_ga_3W7LPK0WP1*MTY5NjgzNjYyNC4yLjEuMTY5NjgzNjc5MS4yMS4wLjA.

GENDER SOCIAL NORMS INDEX

Table 1 A decade of stagnation in Gender Social Normal
Index value at the global level

Figure 2 Biases in gender social norms are prevalent
among both men and women

Share of people with at least one bias

Percent
Change
Group 2010-2014 2017-2022 (percentage points)
Women 844 83.0 -15
Men 895 865 -3.0
Total 869 846 -23

Note: Based on 38 countries and territories with data from both wave 6
(2010-2014) and wave 7 (2017-2022) of the World Values Survey, accounting
for 47 percent of the global population.

Source: Human Development Report Office using data from the World Values
Survey.

Share of people with at least one bias

57.3%

Political
Educational
o _
73.4%

- Women
. Men

Note: Based on 80 countries and territories with data from wave 6 (2010-
2014) or wave 7 (2017-2022) of the World Values Survey, accounting for
85 percent of the global population.

Source: Human Development Report Office using data from the World Values
Survey.
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AROUND !CENT AND 87 PERCENT OF WOMEN
HOLD INTERNAL BIASES AGAINST WOMEN—ROUGHLY THE

SAME NUMBERS AS A DECADE AGO.

CAPABLE LEADERS BETTER BUSINESS
LEADERS

X3ANI SWYON TVIO0S ¥3AN39 £20E

HALF THE WORLD STILL BELIEVES THAT .
. OVER FORTY PERCENT BELIEVE MEN
MAKE BETTER BUSINESS LEADERS.

More than a quarter of the world believes that it’s okay
for a man to beat his wife. ®O0O0O0

Source: UNDP, Gender Social Norms Index, 2023



https://hdr.undp.org/content/2023-gender-social-norms-index-gsni?_gl=1*1toy25i*_ga*MTQ5OTE3OTQ2NC4xNjk2Nzg4MDc0*_ga_3W7LPK0WP1*MTY5NjgzNjYyNC4yLjEuMTY5NjgzNjc5MS4yMS4wLjA.
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GENDER EQUALITY MACHINERY

BODIES MANDATED TO PROMOTE GENDER EQUALITY and
support mainstreaming of gender equality into
general policies in all areas, usually consisting of
the CENTRAL GOVERNMENT body complemented
with an inter-ministerial coordinating gender
mainstreaming structure and contact persons or
focal points responsible for gender mainstreaming
in ministries.

The overall structure may include bodies at
various levels of governance — NATIONAL, REGIONAL
AND LOCAL - and other state INSTITUTIONS BEYOND
GOVERNMENTS, particularly at parliamentary level,
as well as independent agencies and other
bodies, such as gender equality bodies and/or
ombudspersons, which may be either SPECIFIC TO
GENDER EQUALITY OR MORE GENERAL IN NATURE, with
competence to receive and analyse complaints
concerning discrimination on the basis of sex and
gender.

Source: Council of Europe
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Gender Mainstreaming: The Origins

)

* %k
B
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* *
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European

Commission
———

COUNCIL OF EUROPE

CONSEIL DE LEUROPE

1995: UN BEIJING PLATFORM for ACTION

".. the United Nations system and all other relevant organisations should promote an active and
visible policy of mainstreaming a gender perspective, inter alia, in the monitoring and evaluation
of all policies and programmes.”

UN Institutional Mechanisms, 1995, para. 292

1995: EUROPEAN COMMISSION
“... mobilising all general policies and measures specifically for the purpose of achieving equality
by actively and openly taking into account at the planning stage their possible effects on the
respective situations of men and women (gender perspective).”

COM(96) 67 final

1998: COUNCIL of EUROPE
‘Gender mainstreaming is the (re)organisation, improvement, development and evaluation of
policy processes, so that a gender equality perspective is incorporated in all policies, at all
levels and at all stages, by the actors normally involved in policymaking.”

EG-S-MS (98) 2rev.: 15

vst EU~ ME
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Gender Mainstreaming: Definitions & Must-Haves N

Gender mainstreaming is both a long-term and comprehensive strategy and a process to combat
discrimination and achieve gender equality and the empowerment of women.

It involves the systematic integration of gender perspective into the preparation, design, implementation,
monitoring and evaluation of legislation, policies, programmes, projects, budgets, structures and functions
of institutions, in all areas and at all levels.

It moves gender equality and the empowerment of women from the margins to the mainstream of
decision-making.

Requirements:

= Political commitment

=  Compatible legal framework

= Gender equality body, units, and focal points with a clear mandate, properly staffed and funded

= Clear action plan: concrete objectives, targets, methods & tools, human and economic resources, time
=  Gender expertise

= Practical skills

= Change in attitude and behaviour
= Stakeholder involvement

=  Knowledge generation

= Accountability mechanism

= Monitoring & evaluation

Source: adapted from Eige and UN Women

Whose responsibity is it?

=  First and foremost. Public authorities and
institutions at local, regional, national, EU,
and international level.

= Then, everybody else: Private sector, CSO,
citizens, and so on.



Gender Mainstreaming in a Nutshell

= |tis based on the recognition that women and men have different needs and living
conditions, including unequal access to, and control over, power and decision making,
physical integrity, economic activity, money and other resources, human rights and
Justice.

= |t implies looking at the impact of any activit&/, highlighting the inequalities and

differences between women and men as well as among women and among men and
ALL GENDERS.

= |t allows for the identification of the potential distinct impact of policies/activities on
both women and men in their diversity.

= |t leads to de_si%ning yolicies that are more likely to benefit girls and boys, women and
men equally intheir diversity.

= [tis notan end in itself, but an instrument towards the ultimate goal of achieving equality
between women and men and ALL GENDERS.

= |ts ULTIMATE GOAL is to transform society positively through the redress of gender
inequality and elimination of discriminatory laws, norms, power structures, Cultural values,
policies, and practices that limit women's and %II’[S' voices, choices, and opportunities and
Impede them from achieving their full potential.

vst EU~ ME
Sources: Eige. Council of Europe. UN Women P



GENDER MAINSTREMING DIMENSIONS
STRATEGY
Equal Representation of women
Political Commitment Sad wan
Gender Perspective in the content
Legal Framework of policies

CONDITIONS METHODS AND TOOLS > > RESULTS
——  Implementation plan —— Gender Analysis Better policy making
—— Structures — Gender Audit Better-Functioning
institutions
Resources ——  Gender Awareness-raising
More effective processes
Accountability mechanisms Gender Budgeting
Knowledge generation Gender Equality Training
— Gender expertise —— Gender Evaluation

Gener Procurement
Stakeholders involvement ——  Gender Impact Assessment
—— Gender Statistics

Gender Indicators ’
— Gender-sensitive Stakeholder

—— Gender Monitoring Consuitation

Source: Elge, 2024 —  Gender Pt a Institutional Transformation st EU~ ME




Gender Mainstreaming Cycle 57 EY - ME

Plan |

Methods and tools Methods and tools

Gender statistics = Gender budgeting

= Gender procurement
= Gender indicators

Gender analysis
Gender impact assessment
Gender stakeholders consultation Deﬁ ne

Act
Methods and tools

Methods and tools

= Gender equality training

= Gender-sensitive institutional
transformation

= Gender monitoring
= Gender evaluation

= Gender awareness raising

Source: Eige, 2016




GENDER
AWARENESS

GENDER
STATISTICS

GENDER AUDIT

GENDER
BUDGETING

Gender Mainstreaming Tools & Methods

It aims at increasing general sensitivity, understanding and knowledge about gender (in)equality.

It is a process that helps to facilitate the exchange of ideas, improve mutual understanding and develop
competencies and skills necessary for societal change. It is crucial for integrating a gender perspective into
policies, programmes, projects, and services that respond to the different needs of women and men.

It is a tool, strategy, and means to effect individual and collective transformation towards gender equality
through consciousness raising, empowering learning, knowledge building, and skill development.

It provides the necessary data and information to integrate a gender perspective into policies, programmes
and projects. As a starting point for gender mainstreaming, it identifies the differences between and among
women and men in terms of their relative position in society and the distribution of resources, opportunities,
constraints and power in a given context. Conducting a gender analysis allows for the development of
interventions that address gender inequalities and meet the different needs of women and men.

» Data are collected and presented disaggregated by sex as a primary and overall classification;
= Data reflect gender issues — questions, problems and concerns related to all aspects of women's and men's
lives, including their specific needs, opportunities or contributions to society;

» Data are based on concepts and definitions that adequately reflect the diversity of women and men and capture

all aspects of their lives; and (d) data collection methods take into account stereotypes and social and cultural
factors that may induce gender biases.

It is a “social audit’, and it belongs to the category of “quality audits”, to assess and check the
institutionalisation of gender equality into organisations, including in their policies, programmes, projects
and/or provision of services, structures, proceedings and budgets.

It is the use of analytical tools, as a routine part of the budget process, so that the budget is more effective at helping

to meet gender equality goals.



GENDER IMPACT
ASSESSMENT

GENDER
PLANNING

GENDER
MONITORING

GENDER
STAKEHOLDER
CONSULTATION

GENDER
INSTITUTIONAL
TRASFORMATION

It promotes gender equality through the purchase of works, supplies or services by public sector
bodies. This means that buyers and suppliers look at the impact of all of the contracted activities
related to women's and men's interests and concerns and design and deliver contracts in a way that
reduces gender inequalities.

It is an ex-ante evaluation, analysis or assessment of a law, policy or programme that makes it
possible to estimate in a preventative way the likelihood of a given decision to have positive,
negative or neutral consequences for the state of equality between women and men.

It refers to the process of planning and designing the implementation phase of policies,
programmes, or projects from a gender perspective.

It is a systematic and objective assessment of the design and planning (objectives, results pursued,
activities planned), the implementation and results of an ongoing activity, project, programme or
policy from a gender perspective.

It consists of objective assessment of a project, programme or policy at all of its stages, i.e. planning,
implementation and measurement of gender mainstreaming outcomes.

It is the process of engaging and ensuring the meaningful participation of women and men,
including civil society organisations and gender experts, in the policymaking process.

It encompasses gender-related changes in the basic values and beliefs that are dominant in a
certain institution, as well as changes in the rules and regulations that lead to certain working
results.



Gender Mainstreaming: A Matter of Right Questions and Proper Answers
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Gender Mainstreaming is NOT:

> "Adding women and stirring”. ensuring the equal participation
of women and men in decision making ensuring the equal
participation of women and men in decision making or in
different activities is a necessary first step and an objective on
its own. However, the presence of women does not mean that
a gender mainstreaming exercise was undertaken, and it does
not automatically lead to qualitative change towards gender
equality in a specific policy, programme or activity.

> Including an introductory paragraph in a document stating
that a gender equality perspective will be integrated or simply
mentioning “women and men" in the text. The aim is to include
a gender equality perspective throughout the policy
measures, documents or programmes.

» Speaking of “THE women" and “THE men”, which do not
exist because they are not homogeneous groups with single
aims and needs: it is necessary to take into account women
and men's multiple identities in terms of age, ethnicity, sexual
orientation, gender identity, social status or (dis)ability - to

name a few characteristics. Source: Council of Europe

And. as the poet said- “Wamen are the future of manhood”.
Write that down, Brigitte.



The GENDER EQUALITY CONTINUUM Tool

helps identify transformative change and what type of impact legislation, policies, programmes, projects,
budgets may have.

NEGATIVE AND
HARMFUL FOR

GENDER
EQUALITY

Does your intervention have impacts

GENDER
NEUTRAL OR
BLIND

that are:

!

TRANSFORMATIVE

ALWAYS REMEMBER:

» Do not reinforce existing gender
inequalities (Gender Neutral)

» Attempt to redress existing gender
inequalities (Gender Sensitive)

Gender Negative Gender Neutral Gender Sensitive Gender Positive Gender Trasformative »  Attempt to re-define women and
Gender inequalities are ~ Gender is not Genderisameansto  Gender s central to Gender is central to men's gender roles and relations
reinforced to achieve considered relevantto  reach set development  achieving positive promoting gender (Gender Positive / Transformative)
desired development ~ development outcome.  goals. development equality and achieving
outcomes. outcomes. positive development

outcomes.
Uses gender norms, Gender nomis, roles, Addressing gender Changing gender Transforming unequal
roles, and stereotypes  and relations are not norms, roles, and norms, roles, and gender relations to
that reinforce gender affected (worsened or access to resources in access to resources a promote shared power,
inequalities. improved). so far as needed to key component of control of resources,
reach project goals. project outcomes. decision-making, and

support for women's
empowerment.



BREAK TIME:
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GENDER MAINSTREAMING:
YOUR TURN TO DISCUSS GENDER EQUALITY IN PRACTICE!

Exercise 1: Gender awareness-raising
Equality cannot wait (La parita non puo aspettare)

Exercise 2: Gender institutional transformation
Is snow removal a gender equality issue?

st EU~ ME
T



Exercise 1 - Gender awareness-raising

Equality cannot wait

Watch this video https.//www.youtube.com/watch?v=Zo0lXT3FjaNk and answer the
following questions:

= Who is the target group?
= What is the content of the message?

= |n your opinion, does it increase general understanding and knowledge about gender
(inJequality? Please explain how or, if it doesn't, why not.

= What suggestions would you provide to improve the efficacy of the video?
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https://www.youtube.com/watch?v=ZolXT3FjaNk

Exercise 2: Gender institutional transformation

Is snow removal a gender equality issue?

Imagine living in a Northern European country, where it regularly snows. After the snow falls, the
municipality cleans the streets and squares so that people can go through. What does it have to do with
gender equality? Look at the pictures of the slide and think of the distinct impact that such a weather
phenomenon may have in the everyday life of women and men, especially in the morning when they start
their daily routine. In doing so, please answer the following questions:

= Do you think that the schedule of snow removal affects equally or differently women and men

starting off their day? Please explain why it does or doesn't. §
= In case you think it does, what should a local municipality do to avoid any risk of gender g)

inequality in its snow removal policy? :

= Are you aware of any institutional action or decision apparently ‘neutral” that actually a
gender equality issue?

= How would you tackle it to make sure gender is mainstreamed to ensure equality for all?



analysis of
local show
removal

Tips for
Exercise 2
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Progress towards gender equality requires policies and
behaviours that eliminate male privilege and gender-
unequal powers.

Real progress can only be achieved through a
mainstreamed policy approach in all sectors.

Gender equality is everybody's responsibility



CORRECT TEST YOUR KNOWLEDGE ON GENDER IN/EQUALITY
ANSWERS

Gender parity and gender equality can be used as synonyms:

] Yes ] No | Sometimes

At current pace, Europe will likely close the gender gap in:

] 2076 [] 2090 [ 12118 L] 2142

Percentage of women in the European Parliament:

[ 110.8% [ 26.7% [139,3% [ ] 414%

In the EU, one in ... women from the age of 15 upwards has experienced physical or
sexual violence in their lifetime:

[ ] Three | Four " | Five L] six

In 2022, in the United States, ... of top grossing movies featured sole female
protagonists:

] 18% [ ]27% (] 33% ] 43%




Quick feedback for us - it's
anonymous!

Go on www.menti.com and
insert code;

4579 5364



http://www.menti.com/

Thank you

for your
attention.
FEELING. UNCOMFORTABLE
ISA'NECESSARY PART,
And ALWAYS Vs
REMEMBER that: —

OF uﬁnmm}
OPPRESSIVE BEHAVIOURS
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WP13 - WORKSHOP ON GENDER,
INTERSECTIONALITY AND NON-DISCRIMINATION

18 January 2024

Isabella Orfano & Benedetta Balmaverde
ActionAid ltaly

I DAY 2 INTERSECTIONALITY

This workshop was funded by the European Union’s Citizens, Equality, Rights and Values (CERV) Programme - 2l
(2021-2027). o
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" Gender equality, gender equity,
gender parity: what do these terms
mean and why are they important?

. TODAY
" Intersectional approach —much
Course talked about, rarely really applied ﬁ

Overview

" Harmful practices and a special guest
— Stella Okungbowal

Lots of group work, discussion and
chance to ask questions. /
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Welcome remarks and main takeaways from Day 1
Let’s start with a Power walk

Got privilege? Time to find it out!
Intersectionality: What it is and why it matters
BREAK TIME

Your turn to discuss intersectionality in practice! '
Feedback on the exercise /

Q&A, feedback and check out Y 4
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for an engaging and meaningful training

Helpful Tips

Introductions
In the chat box, please put the following: Name, Pronoun, Country and the last thing

you ate.

We'd love to see your face! But no pressure.
Cameras on and cameras off are equally acceptable.

We encourage you to Speak Up!
We encourage to share your own experiences and questions in the chat or during the

break room sessions.

Aretha Franklin Rule
R-E-S-P-E-C-T. Validate and support the ideas, feelings, or experiences of others.
Ask permission to ask questions about another person’s identity or experience.

Disagree but don’t debate
Find points of agreement as well as points of disagreement. We are not here to

debate or to establish who is right and who is wrong. Debating create barriers rather
than bridges to open dialogue.

4



for an engaging and meaningful training

Helpful Tips

Introductions (
In the chat box, please put the following: Name, Pronoun, Country and your fav singer.

AW - T 47/

We'll conduct a few polls using Slido.

We’ll provide a QR code to scan and a link to click. Choose which access point you prefer.
These are voluntarily and anonymous, but we would love your input.

We'd love to see your face! But no pressure.
Cameras on and cameras off are equally acceptable.

We encourage you to Speak Up!
We encourage to share your own experiences and questions in the chat or during the break-
room sessions.

Aretha Franklin Rule
R-E-S-P-E-C-T. Validate and support the ideas, feelings, or experiences of others.
Ask permission to ask questions about another person’s identity or experience.

Disagree but don’t debate
Find points of agreement as well as points of disagreement. We are not here to debate or to establish
who is right and who is wrong. Debating create barriers rather than bridges to open dialogue.



Choose 2 words to describe what you learnt today

20 responses

more awareness

going beyond stereotypes ~ Importance
basics

listening

8 gender equality
: gender

gender mainstreaming  new point of view

0
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Let’s start with
a Power walk!
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TIME TO FIND OUT!
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ALWAYS KEEP IN MIND:

v
i

If you don't
have to think about Iit,

it’s a privilege.

Source: Oxfam,
Inclusive Language
Guide, 2023.

PRIVILEGE

‘An unearned advantage that is available to some people because of their social status,
such as being male, white, of a certain nationality, heterosexual, cisgender, non-
disabled or wealthy. Privilege confers benefits with respect to access to resources,
social rewards and the power to shape the norms and values of society. This should be
something that all people have in a just society. People with privilege become the norm
against which others are defined, hence those with privilege are considered ‘individuals’,
while those without are defined by their socially constructed categories such as race,
nationality or gender.”®® When privilege is hoarded, for example, with an unnecessary
level of resources being more likely to be owned by one group over another, it reproduces
unequal systems.™

WHY

Until we acknowledge privilege and the way in which forms of or lack of privilege
intersect, we will not be effective in addressing or eliminating inequality. Privilege was
previously only associated with people who have economic wealth and not understood
as a multifarious thing and that we might be privileged in one sense but not in another
[see also ‘kyriarchy’).

CHECK YOUR PRIVILEGE:

& WHITE & CISGENDER® privilege: unearned access to social
power based on membership in a

& MALE & ABLE-BODIED dominant social group

& CLASS [ HETEROSEXUAL
Developed at the University of San Francisco by Dr. Walker [Psychologyl,

g CHRISTIAN Dr. Poole (School of Management, Marketing), Professor Murray [Design),
and Student Life. Original poster designs by Camille Esposito, Ray Choi,
Veronica Cabanayan and Cat Bagg.

*CISGENDER: a description for a person whose gender @
identity, gender expression and biological sex all align
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INTERSECTIONALITY:
What it is and
why it matters




INTERSECTIONALITY

Kimberlé Crenshaw DeGraffenreid v. General Motors (1977)

“Consider an analogy to traffic in an intersection, coming and going in all four directions.

“Demarginalizing the Intersection of Race Discrimination, like traffic through an intersection, may flow in one direction, and it may
flow in another. If an accident happens in an intersection, it can be caused by cars

and Sex: A Black Feminist CI’quue OfAI’)U— traveling from any number of directions and, sometimes, from all of them.”

discrimination Doctrine Feminist Theory and | e throush which ) 4 eollie
} . .. “Intersectionality is a lens through which you can see where power comes and collides,
Antiracist Politics" , 1989 . 4 . e Y g
where it interlocks and intersects.
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INTERSECTIONALITY

It is @ concept and an analytical framework for
understanding how various parts of our
identity — like gender, sexuality, class, age,
ability, citizenship, language, health status,
and so on —overlap to create individual or
group unique experiences of oppression and
privilege shaped — inter alia —by sexism,
racism, colonialism, homo-bi-lesbo-

transphobia, ableism, patriarchy, and the
specific context we live in.

All forms of discrimination are
the result of intersecting power structures
(e.g. laws, policies, political institutions,

economic stakeholders, religious institutions,
media, and so on).

5anss!

Seniority

Anav



Mirta Vidal
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Chandra Talpade Mohantyl Angela Davis

Origins of intersectionality

- | 1851 | | 1892 | | 1972 1977 | | 1979 1980 | | 1984 | | 1988 |



The colored woman of to-day occuples, ane
may say, a unique position In this country. in
a period of Itself transivonal and unsettied,

her status seems one of the |east
ascertalnable and definitive of all the forces

“The struggle to end sexist oppression which make for our civilization. She is
that focuses on destroying the cultural confronted by both a woman question and a
basis for such domination strengthens race problem,
other liberation struggles. Individuals
who fight for the eradication of sexism hna Julie Cosper
without struggles to end racism or ’ >
classism undermine their own efforts.
Individuals who fight for the - .
eradication of racism or classism while lemg on borders and in marglns,
supporting sexist oppression are : ’
helping to maintain the cultural basis keepmg Intact one’s Sh”tmg and
of all forms of group oppression.” multiple identity and integrity, is like

trying to swim in a new element, an

~BELL HOOKS ST "
alien" element.

An : din'—t[c woman?

<

“There is no AZQUOTES

suchthingasa
single-issue ¥ When feminism does not explicitly

struggle because "We.. find it difficult to sepa'ate race 'Q ‘ oppose racism, and when antiracism

SR 4 i 2 I think s Importantfor us fo does not incorporate opposition to
e . . - . recognize that although historically

from cl from sex oppression black commanities have bean very patriarchy, race and gender politics

progressive with respect to issues of

s S PR 5 \ ) CRATY - .
Smg'e ssue Ilvco e Caus 1 our lives ..":., are l?‘::‘f_\t race and with respect to struggles for often end UP bemg aﬂtagonlstlc to

- racial equality, that does not

" » 5 translate into prog 3 o ;
- Audie Larde often experienced simultaneocusly.” rotassive hesiions on eeuts o each other and both interests lose.
sexuality and In the latter 19903 we
have to recognize the

- Combahee River Collective 1977 SN RS e

institutions and attitudes.”
AZQUOTES
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NON-INTERSECTIONAL

APPROACH
// \é 5/ \\\d U/ \S

In the EU:

Only 20% of women with disability are in full-time employment, and only 13% have a university degree

compared with 29% of women without disability.

WOMEN

INTERSECTIONAL
APPROACH

26% of trans women have experiences homelessness at some time in their lives.

In some Member States, Black women are four times as likely and Asian women twice as likely to die in

childbirth compared with White women.

16% of lesbian or bisexual women reported episodes of discrimination when accessing healthcare or social

services.

Source: European Parliament, 2023

SOME FACTS

In , aboriginal women are 32 times more
likely to be hospitalised as a result of family
violence than other women.

In the UK, Muslim women are three times as likely
as women generally, to be unemployed and
looking for a job.

In Brazil, in 2019 the pay gap was 26% between
white men and white women. This gap reached
56% between white men and Black women.

In the USA, in 2019, white women held
approximately 32% of management positions while
Latina women, Black women, and Asian women
made up 4.3%, 4%, and 2.5% respectively.

In the UK, in 2018-2019, more than half of LGBT
women experience unwanted sexual jokes, more
than a third experienced unwanted touching, and
more than one fifth experienced sexual assault in
the workplace.

In Canada, in 2016, the unemployment rates
among Black women were approximately twice
that of non-racialized women. Black Canadian
women are more likely to be represented in low-
paid precarious and part-time work, and
experience long periods of unemployment and
difficulty advancing in their careers.

Only 8% of working women in low-income
countries are in formal employment.

Sources: CORE; WEP; ILO, 2022



INTERSECTIONAL
APPROACH

Recognizes the various layers of the identity of
individuals or groups.

Acknowledges historic or systemic
discrimination associated with different
identity groups which impacts access to, and
control over, power and decision making,
physical integrity, economic activity, money
and other resources, human rights and justice.

'ncorporates this knowledge in services,
programmes, plans & policies that impact the
individual/group.
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What

INTERSECTIONALITY

is and isn’t*
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Focus of

intersectionality

Social inequality

Mutually constituted and intersecting
social categories

What it isn’t...

Adding up advantages and subtracting
disadvantages

Dynamic nature of

Inequalities as dynamic relationships

A static and siloed examination of

inequality inequalities
Contextual Understanding that power Assumptions regarding the importance of
dependency configurations are time- and any one or multiple social categories

location-dependent

Structural and political
context

Structural and political factors that
shape inequalities

Focus on individual behaviour without
consideration of structural and political
constraints

Power relations

An exploration on how social
inequalities are shaped by power
relations

Ignorance of the impact of power relations
on social inequalities

Implications for most

Focus on implications for those most

Focus on implications for those whose

disadvantaged marginalised within a group status is protected or elevated within a
group
Reflexivity Practitioners’ reflection on how their Practitioners’ attempt to completely

own background identities shape the
research process and interpretation of
results

Source: UN Women, UN
Prpd, Intersectionality
Resource Guide and
Toolkit, 2021.

remove themselves from the research and
analysis process




INTERSECTIONALITY: Even More Questions for Even More Complex Answers

WhO iS pr

biases, attitudes and beliefs
influence my opinions and

actions?

ocial protection
Does your Are s P

counselling

centre offer

culture

mediation?

What information is needed /s the

but missing? Onsige
Are any unequal power dynamics
identified? For example, what is the
relationship between implementer
and end-users:

persons facing
intersect'\ona\
discrimination

Have

m
rthe

explicitly address exclusion?
the intersectional
needs of the
participants?

Does You'

e
results that g
o
Otrg needs and
Nsfor,
, Mat;
reg ve
Fms? g e, y ed?
dence were Uset:

\What types of evi

e
Do | critically reflect on how my by design?

How does my privilege directly
or indirectly disadvantage
others? What can | do to
<chemes available t0 alladdress this?
your staff U

? bias tra'\n\ﬂ%-

?
Does the project Do these practices address causes of

ndertaken u

Who holds power and in
what circumstances? Who Have you identified and
makes decisions? How are addressed barriers for
women from
intersectional
backgrounds accessing
your services?

cions? Are your facilities welcoming
and accessible to everyone?

How well are the most
marginalised in your
context able to access
different livelihood
options (formal,
informal) compared to
their peers?



Gender Mainstreaming Cycle = > > Intersectional Mainstreaming Cycle!!!!

Methods and tools

= Gender statistics

= Gender analysis

= Gender impact assessment

= Gender stakeholders consultation

Methods and tools

= Gender monitoring
= Gender evaluation

Source: Eige, 2016

Methods and tools

= Gender budgeting
= Gender procurement
= (Gender indicators

Act
Methods and tools

= Gender equality training
= (Gender-sensitive institutional
transformation

= (Gender awareness raising

Sy
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Why do
indigenous
women have
worse material

health
outcome?

A Practical Example

WIDER CAUSAL OR CONTRIBUTING FACTORS

————

WHAT INDIGENOUS WOMEN

Factors that contribute to
indigenous women's experience

Nomadic populations
s o The dinic is too far

Lower levels of education Sometimes there are
/ no qualified staff
at the clinic

Clinic staff do not

Distrust bgtw?e|1 authorities / speak my language
and indigenous people \

I
Poor transportfinfrastructure |
|
|

Dispersed populations We camot make
\ suggestions or

complain

Remote border regions

Harmful traditional practices
(in some cases)

Indigenous health concepts or
practices rejected

Discriminatory social attitudes

EXPERIENCE

e e -~

Clinic staff are impolite/ §

Wider factors disproportionately
affecting indigenous women

Reduced access to traditional
remedies

Displacement

look down on us [

|
I cannot afford [
the clinic fees |

They want
things done their

Poor access to clean water
and sanitation

Climate change impacts

way, not ours

Malnutrition [food insecurity

Poverty

Unemployment

= Reduced access to land or

resources

Source: Unfpa, Unicef,
Un Women, Factsheet:
Indigenous Women’s
Maternal Health and
Maternal Mortality,
2018.



INTERSECTIONALITY into local policies

ES. Participative diagnosis in the health field, Madrid (Spain)

In order to determine and act on the main barriers in access to sexual and
reproductive health and the Madrid TLGBQI population’s right to exercise their
identity, the Madrid City Council conducted an exploratory study through the
autonomous organisation Madrid Salud. The research was conducted using

a participative tool that served to involve the TLGBQI population in the
definition of the problems and the recommendations required to deal with
these. A group made up of independent activists and organisations was
created, which actively participated in the research design.

The study sought to show some of the places or "enclaves” in which
individuals" experience is strongly marked by the intersection of diverse social
factors. Thus, for example, it collects some of the obstacles of migrant trans
people and of female trans sex workers (many of whom are migrants); cis
lesbian women of gypsy origin or cis gay and bisexual men aged over 55

and cis gay men with bodily mobility that differs from the standard, who

use wheelchairs. In all of these, reference is made to precariousness and
socioeconomic class as core issues defining the LGBTphobic experience.

E20. Women we see, London (United Kingdom)

At the beginning of 2018, the London City Council commissioned a study to
explore the experiences of women in relation to the advertising that appeared
in public spaces in London. The research collected the stories of 38 women and
adolescents, and 2,012 women and men were surveyed. This research revealed
that Londoners do not feel represented by the adverts in the city.

E11. Strategy against the feminisation of poverty, Barcelona (Spain)

With a view to reducing female poverty in the city, the Barcelona City Council

designed and implemented a Strategy Against the Feminisation of Poverty and
Precariousness (2016-2024). The document was written by the Department of
Feminism and LGTBI and the Board against the feminisation of poverty, which
comprises associations, entities, NGOs, syndicates and institutions.

The municipal action highlights both the roots of the process behind the
feminisation of poverty and precariousness, and the instruments and measures
to combat the most structural aspects. It includes two cross-cutting principles:
on the one hand, the intersectionality of gender with other categories of
inequality and, on the other hand, the empowerment and socio-political
participation of women.

Data on poverty in Barcelona show, for example, that the poverty risk of
women, compared to men, varies when they are more than 65 years of age,
have a functional diversity, are a single parent or are migrant women. Therefore,
the strategy seeks to address the specific situations that determine the poverty
risk of these diverse women, without stigmatising or excluding possible
situations that have not been considered.

With a view to changing this trend, the London City Council and transport
network launched an advertising competition in which creative agencies and
brands were asked to question gender stereotypes, increase diversity and create
more positive and inclusive campaigns. The prize for the winning campaign was
500,000 pounds in advertising spaces on the London transport network.

st EU~ ME
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Excerpts from: igualtats
Connectades, Toolkit to
incorporate
intersectionality into
local policies, 2018.

[EU funded project: REC-
PP-2016-2-776043)



Why is INTERSECTIONALITY important?

* |t helps us recognise our differences and understand how they shape our experiences in the world.

* |t makes us conscious of power and privilege — who has it and who does not —and explains the
complexity of individual and group experiences.

° |t malkes overlapping vulnerabilities visible, while understanding their effects on specific groups of
people.

* It identifies hidden structural barriers and supports an understanding of how individual differ,
even within already marginalised and underrepresented groups.

* It helps to transform systems of oppression and minoritisation that impede persons to
achieve their full potential and access their rights.

* |t helps to ensure more inclusive and responsive policy making and service delivery.

* |t makes better use of resources: improved stakeholder collaboration builds a
better understanding of the context, solutions, and results in more tailored
services.

* |t contributes to achieve substantive equality that leaves no one behind.

EUME
L\ 4
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INTERSECTIONALITY and the international legal framework

There is no international definition of intersectionality agreed upon.

2006 UN Convention on the Rights of Persons with Disabilities: first human rights treaty to recognise

@ multiple and intersecting forms of discrimination.
2018: General Comment No. 6 on Equality and Non-Discrimination- Committee on the Rights of

Persons with Disabilities (2018) further defined it:

“Intersectional discrimination” occurs when a person with a disability or associated to disability suffers discrimination of
any form on the basis of disability, combined with colour, sex, language, religion, ethnic, gender or other status.
Intersectional discrimination can appear as direct or indirect discrimination, denial of reasonable accommodation or
harassment. For example, while denial of access to general health-related information due to inaccessible format affects all
persons on the basis of disability, the denial to a blind woman of access to family planning services restricts her rights based
on the intersection of her gender and disability... States parties must address multiple and intersectional discrimination

against persons with disabilities.”

2022: EU Resolution of 6 July 2022 on intersectional discrimination in the EU: socio-economic
situation of African, Middle-Eastern, Latin American and Asian decent

“E. whereas the achievement of gender equality cannot occur if all multiples types of discrimination, intentional and unintentional, in
their individual, structural, institutional and historical forms, have not been eradicated; whereas applying an intersectional approach
aims to examine the intersections between racism/colonialism, economic inequality and patriarchy; whereas traditional anti-
discrimination laws fail to combat all forms of discrimination and their compounded negative effects on the women concerned and not
all Member States explicitly cover multiple discrimination and intersectional discrimination in their national legislation;”
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Intersectionality everywhere... APS i ~

Psychological
Society

A . A
.,Q (JO J APA Intersectionality in psychology: A rainbow
O American Planning Association Perspective
SNEC oo
ok Applying Intersectionality as

A Planners to Combat Health Inequities

Intersectionality in
local public policies

NASP “¢'

NATIONAL ASSOCIATION OF
School Psychologists
s Fueling
What . t!w 'T-pa‘-“ : hools? YY) i intersectionality in
intersectionality in schools! N Creating the new normal: brand marketing
it edlmorm Gk hcoaitot i s Svenska intersectionality in the film
children with multiple identities are HHIATSREE lndUStry

impacted by intersectionality.

University of EC:ﬂstzcnic
Shefﬁeld E ;:surc:\dCouncll

Intersectional Health

Intersectional health research, methods, and policy




Intersectionality..... A boosted interest....

A growing interest in intersectionality and health

Intersectionality is currently something of a buzzword. A search of the scientific literature reveals an explosion in
interest, with an eight-fold increase in papers mentioning the term in the last ten years, and a twenty-fold

i
increase for those mentioning both ‘intersectionality’ and ‘health’: k B Ew n nE 0
Documents by year

WELL...
JUST

f

1994 1996 1998 2000 2002 2004 2006 2008 2010 2012 2014 2016 2018 2020

Year

—
*>—o—9o—0—9p—0—o—0—0—0—o—0—0—"

Flgure 1 - SCOPUS documents mentioning both 'Intersectionality’ and 'health’ In title, abstract or keywords
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BREAK TIME!




INTERSECTIONALITY

YOUR TURN TO e
DISCUSS IT IN , -
PRACTICE!
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Applying the intersectional lens to everyday life

NURSERY (0-3) and KINDERGARTEN (3-6 years old)

An increasing number of children in Europe starts
education at a young age thanks to nurseries or
kindergartens. Imagine planning a new nursery or
kindergarten in your village or town, taking into
consideration the following questions:

What are the specific needs that should be taken
into account (children, teachers, parents)?

What aspects should you look at when planning
the service (think about opening times, building
structure, cost of the service, activities

offered, celebrations, etc.)?

HIGH SCHOOL (14-18 years old)

Going to school during adolescence brings a new set
of challenges and specific needs. Imagine to set up a
new high school in your village or town, taking into
consideration the following questions:

What are some of the specific needs of students
in high school?

What aspects of the school building would you
look at (classrooms, bathrooms, stairs, etc.)?

YT 450/
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INTERSECTIONALITY into Practice in Our Daily Life

= CHECK YOUR PRIVILEGE: And look beyond just skin colour. Middle class? University level education? Able-

bodied? Cis-gender? All your social identities play into your ‘privilege’, even if you didn’t ask for it. Reflect on
these and consider how this impacts the forms of discrimination you do and don’t experience.

= |ISTEN, LEARN, and REFLECT: At its very core, intersectionality is about learning and understanding
views from other persons. Listen to, include and meaningfully collaborate with diverse groups of people. But
remember it’s not the responsibility of marginalised groups to do all the work in educating people on their
experiences. This often takes up lots of emotional labour and should never be taken for granted so be prepared
to help undertake some of the labour by doing your own research.

= : Ask yourself if you’re the right person to take up space or speak on certain issues. Centre
stories and actions on those with the lived experiences. Don’t speak for them, don’t speak over them.

= WATCH YOUR LANGUAGE: So many of the words we use every day are ableist, exclusionary, and
downright offensive to marginalised communities. When was the last time you said “ah, that’s so lame!” when
you were annoyed about something? Consider how someone with a physical impairment might hear this.
Recognise and correct your use of such terms. Accept criticism and call others out. As we become more
intersectional and better at understanding differences, our language evolve to simply reflecting experiences
from people of a singular identity. Source: Wormanking

Worldwide, 2024



INTERSECTIONALITY into Practice in Our Work or School: A Few Hints

: Ensure that data collection does not overlook the experiences of individuals with
intersectional identities.

INTERSECTING ISSUES & CROSS-ISSUES: Be open to thinking creatively about social justice issues, assessing

how issues connect with seemingly unrelated topics, and considering how they may have unintended consequences for
other areas.

COLLABORATION: Strive to collaborate with people and/or provide resources for people from different
communities, issue areas, and sectors to promote transformative change by investing equally in each other’s issues,
narrative goals, and policy agendas. Building alliances, coalitions, and looking out for each other will help solve
problems.

INCLUSION POLICY: Make sure your organisation or school protect and support minority identities while also
enhancing their full participation within the organisation or school.

REPRESENTATIVE MEMBERSHIP: Make sure to include a broad range of identities to be truly representative
and avoid speaking on behalf of others who are not included. Having members with multiple backgrounds ensures that
your organisation or school is aware of the multitude of realities that people face.

REPRESENTATIVE LEADERSHIP: Encourage and support to take up positions those who are often left

out of leadership positions (women, ethnic and racial minorities, people of colour, people with (dis)abilities,
gender variant people, etc.).

Adapted from:
Opportunity Agenda, Ten
Tips for Putting
Intersectionality into
Practice; Womankind
Worldwide



Representation at the table is not
adequate. Meaningful

participation would need to
address power, whose issues are
being addressed, who can come to
the table and who chooses not to be

present.




Quick feedback for us.
It’s anonymous!

Go on www.menti.com and
insert code:

7821 0426



http://www.menti.com/

—' Intersectionality is a person's reality, not just an issue
HR or a problem to address.

C> Intersectionality is about:

Learning

Shifting
perspective

Questioning

Transforming

(:> Intersectionality is not easy, it takes time, commitment,
ongoing changes, but it is crucial!

® Intersectionality promotes equality to leave no one behind!

@ KEY TAKEAWAY




HOMEWORK
TIME!

For next week, please read:

FGM antiracism paper Web-
version.pdf (endfem.eu)

It will be shared via email following
today’s workshop.



https://www.endfgm.eu/content/documents/reports/FGM%20antiracism%20paper%20Web-version.pdf
https://www.endfgm.eu/content/documents/reports/FGM%20antiracism%20paper%20Web-version.pdf

Thank you

for your
attention.
FEELINGUNCOMFORTABLE
IS'A'NECESSARY PART
And ALWAYS ”

REMEMBER that:

OF Umﬂﬂlﬂﬁ
OPPRESSIVE BEHAVIOURS
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DAY 3

WP13 - WORKSHOP ON GENDER,
INTERSECTIONALITY AND NON-
DISCRIMINATION

25 January 2024

FEMALE GENITAL
MUTILATION and EARLY

and FORCED MARRIAGE:

How to apply gender equality
and intersectionality to harmful

practices \

Isabella Orfano
Benedetta Balmaverde
Stella Okungbowa
ActionAid Italy

A

(2021-2027).
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TODAY

Course . .
. " Harmful practices and a special guest: ¥
Overview Stella Okungbowal o

Lots of group work, discussion and chance to ask
guestions.
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" Welcome remarks and key takeaways from Day 2
" | et’s test your knowledge!
" FGM and EFM: harmful practices

Today’s | = BREAK TIME

Agenda = Working on the ground: The story of a
Community Trainer in Milan

= Your turn to discuss FGM, anti-racism and
intersectionality!

= Q&A, feedback and check out



for an engaging and meaningful training

v) Introductions (
Q- In the chat box, please put the following: Name, Pronoun, Country and your fav singer.

AW (N 45

|'_ We'll conduct a few polls using Slido.

3 We'll provide a QR code to scan and a link to click. Choose which access point you prefer.
These are voluntarily and anonymous, but we would love your input.

pful

6 We'd love to see your facel But no pressure.
T Cameras on and cameras off are equally acceptable.

We encourage you to Speak Up!
We encourage to share your own experiences and questions in the chat or during the break-
room sessions.

Aretha Franklin Rule
R-E-S-P-E-C-T. Validate and support the ideas, feelings, or experiences of others.
Ask permission to ask questions about another person’s identity or experience.

Disagree but don’t debate
Find points of agreement as well as points of disagreement. We are not here to debate or to establish
who s right and who is wrong. Debating create barriers rather than bridges to open dialogue.



Today we will discuss topics and
show graphics that might cause
you discomfort.

There will be mentions of
violence as we will talk about
gender-based violence and
genital cutting.

If anything mentioned is disturbing,
PLEASE REMEMBER:

“ You can keep your CAMERA OFF;

“ You can take a BREAK, walk away
from the screen and take some time;

" We are available for a DEBRIEF
following today’s session, feel free to
reach out.




describe what you learnt today

intersectionality-complex
new metaphors 2 expressit
intersctionality

lntersectlonahty

pobdr of view
difficult

privilege

unlearning

privilege responsability

vst BU «* ME
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WHAT
do you know about E h'l E
FEMALE GENITAL .El i
MUTILATION " -
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What are we
talking about?

Harmful practices are persistent practices and behaviours that are
grounded on discrimination on the basis of sex, gender, age and other grounds
as well as multiple and/or intersecting forms of discrimination that often
involve violence and cause physical and/or psychological harm or suffering.

= Female genital mutilation = Facial scarring

= Early and forced marriage = Virginity testing

= Honour-related crimes = Wife inheritance

= Dowry-related violence = Maltreatment of widows
= Breast flattening = Witchcraft persecution

= Sex selective abortion = Stove burning

= Polygamy = Stoning

= Fattening = Neck elongation, lip discs

They are strongly connected to and reinforce socially constructed gender roles
and systems of patriarchal power relations.




FGM | inresponse to FGM and

— .
NAmuu.‘ Developing excellence
\CE“TRE other harmful practices

Deny children their
dignity and/or

integrity and violate
their human rights

Harmful practices

Can be traditional,
re-emerging or
emerging practices

Can cause emotional
or physical harm,
impairing the
recognition, enjoyment
and exercise of human
rights

P )
AN ' NN +sn/

Have a negative impact on a person’s dignity, physical, psyco-social, and moral integrity

and development, participation, health, education, economic and social status.



Female Genital
The main 10 myths about FGM . .
1) (S):)rr‘:f;ypes of FGM are less harmful than M Utl | atIOn

2) FGM is acceptable in some situations.
3) It is a matter that only concerns women.

4) FGM is required by certain religions. “ . .
5} FGM Is an African problem It does not All procedures involving

happen in Europe. partial or total removal of
6) People who practice FGM are "barbarians”
and “irrational”. the external female

7) Awoman who has undergone FGM is a genita“a or Other injury to

passive victim.

8) Performing FGM in hospitals reduces the th e fe ma |e ge N |ta | O r‘ga NS
risk.

9) Male and female circumcision are the for non-medical reasons.”

same thing.
10) Women who have undergone FGM do

not experience sexual pleasure. World Health Organization

Sources: European Commission (2021); End
FGM EU Network (2020)

st EU~ ME
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Types of Female Genital Mutilation RS

WHO distinguishes four types:

. REMOVAI i STITCHES > PUNCTURE § ANY OTHER INJURY INCIUDING PRICKING, PTERCING, INCISING, SCRAPING, BURNING . End FGM
AND CAUTERTZING THE GENITAL AREA e s a
TYPE 1 TYPE 2 TYPE 3 TYPE 4

(Clitoridectomy) (Excision) (Infibulation) Any other procedure to the

Partial or total Partial or total Narrowing of the vaginal orifice by detriment of the female
removal of the removal of the clitoris excision and repositioning of the genitals performed for non-
clitoris and/or and labia minora, with previously cut labia minora and/or therapeutic purposes, such
clitoral hood. or without excision of labia majora, sometimes by suturing, as drilling, piercing, incision,

the labia maiora. with or without excision of the clitoris. scratching or cautery.
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Severe pain

Haemorrhage

Shock

Infections (Tetanus)

Urine retention

Injury to adiacent tissues and organs
Keloid scar formation

Bones’ fractures or dislocations
Death

Long-term

Scars and pain in the vulva
Dysmenorrhea
Hematocolpos
Pelvic and urinary tract infections

HIV and/or hepatitis B and C virus
infections

Retention cyst or abscess
Infertility urinary and faecal fistulas
Painful sexual intercourse

Obstruction in case of spontaneous
abortions

Complication in child delivery
Depression and post-natal depression
Neonatal asphyxia

Post-traumatic stress disorder



FGM: Some data o Ibi e Gudnii « Bonda e Cutting

 Tahoor e« Sunna  + Absum e Circumcision
* Khitan < Halalays < Kutairi ¢ Being closed
4 MILLION GIRLS annually are at risk of
undergoing FGM. Most girls are cut before they reach
the AGE OF 15.
In Egypt,

At least

f PP women and girls alive
of women and girls between today have undergone
15 and 49 years of age have experienced i :
Female Genital Mutilation. FGM in 30 countries
In most of these countries,

where representative data
is available.
the majority of girls were
cut before age 5.
507,000 WOMEN AND GIRLS

HAVE UNDERGONE OR ARE AT RISK OF FGM/C

It is estimated that there are over 600.000
FGM survivors living in Europe and around
190.000 are at risk in 17 countries alone.

st EU« ME
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WHERE FGM is practiced

W 10%-25%
B Less than 10%
FGM/C is not concentrated

Evidence suggests FGM in thase countries
is practiced in at least

90 COUNTRIES

worldwide.

Guinea Leone

Bissau. ;
8 il k’
Sierra
88 |

86 Djibouti
93
Liberia , Eriat;oa
86 Burkina | Togo Beni
Cote Faso 049 13
dIvoire 76 Ghana
38 4

- Essentially never

WOMAN g . G
ST ATS Rare or limited particular ethnic minority enclaves (<11%)
11-25% of women have had their genitals cut
INFIB-SCALE-1 - 26-50% of women have had their genitals cut
Data The WomanStats Project s :
http://womanstats.org 5 More than half of women have had their genitals cut
No Data

FGM/C 1S GLOBAL

butso is the
movement to end it




= Doctor Egypt 67 12 21
M Nurse/midwife/other Sudan (¢ 20 &
health worker Guinea 2PA) 68 1

M Traditional FGM Iraq |UERNY4 59

Practitioner Dijibouti PIRE 78 2
¥ Don't know/ Kenya L 75 5
other/missing Yemen [ 85 3
Nigeria B 87 2
0 20 60 80 100

By WHOM

Source: UNICEF Global databases, 2018

IS It
practiced?

AR

1IN 4 girls and women
who have undergone
FGM have been cut by
health care providers.

MEDICALIZATION ‘
of Female Genital Cutting

&
@

8
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EUROPE
GIRLS AT RI3K

At least 200 million women and girls alive
today have undergone FGM and 4.1 million

FINLAND
3,075

This data has been internally
gathered by the End FGM European

have been subjected to FGM only in 2020. °2"‘5"§';‘ Network using existing studies.
{ 1 It should be noted that
It is estimated that there are over 600.000 67'?!(00 METHERLANDS methodologies used for the studies
FGM survivors living in Europe and around : 4,200 differ as well as the years of data
190.000 are at risk in 17 countries alone. ﬁ;z" collection. In the meantime, some
countries have noted significant
GERMANY 7 ¢
BELGAUM 20,182 increases in the numbers.
8,342 The collection of data continues

to be a huge challenge.

LUXEMBOURG

136

SOURCES

- BELGIUM - Estington do & prévalenco des Shes of ommes ayant subi ou & risgue

de subv ere metiason gentak lmning viast en Beigique 2018)

« FINLAND: Actios plan %or She provention of female penital matiason (2019)

- FRANCE: Esmate of aduk woren with female genial matiasen beng in France (2015)
< GERMANY: Dunkalz Merstatistii 2u weiticher Gontahverstimmeing in Deutschiand,
Torre des Fammes (2620)

« RELAND: ARD'WA essmatons based os Irekand’s Cersal Staasses Office [2018)

= (EALY: S del rormero & derns potatrics 8 rectiazioni genial, dels barmbins » richio
¢ daiT33tudne nei conboetl della peatica (2019)

- NETHERLANDS: Vizewelihe Gendtale Vermizking Onmeang en rsice in Nededand (2015)
« PORTUGAL: Washodo Genilal Feminna: provaliacias, disdmicas scclecelunis ¢
recomandagles para a sea ehminagds (2015)

= RUSSIK The praction of ferrade genitsl mutibion in Dagestan
sangies for b dimisation{2018)

< SPAIN: La Natiazite Genitdl Fomenisa en Epala (2020)

- SWITZERLAND: Mutfahons geatales minines - reconmandations prasiues.
Obetarica 1,205

« UK: Prevadesce of Fornale Gendtal Matkien n England and Wales:

Nasonal and local estimates (2015)

- Esinates of first-geneation womas asd gris wit fomalo gesital muelation

in e Ewopean Union, Narway and Swittoriand {2016)

- EGE, Eximasion of girks ol risk of Serede gervtsl muistion in Pe Dragesn Union CYPRUS
« siand, Portgal and Swaden (2015) 1,301
- EIGE, Eimation of girts af rigk of berede erilyl musiation n fre Esagesn Lnion '

‘ End FGM

(N
{;,‘N' EUROPEAN NETWORK



Percentage distribution of girls who have undergone FGM/C (as reported by their mothers), by
age at which cutting occurred

B o1syears [ 15+ years I Missing/don’t know

B o-4years [l 5-9years

Central African Republic
Kenya

Somalia

Egypt

Togo

Chad

At Wh at Djibouti
AGE is FGM

e rfO rme d Sierra Laone
p Benin
? United Republic of Tanzania
H Cote d’lvoire

Burkina Faso
Niger
Ethiopia
Senegal
Mauritania

Ghana
Eritrea

Mali

Nigeria |




Reasons why FGM is practiced -

Psychosexual

To control women's sexuality, ensure they are virgins prior to marriage and stay
faithful during marriage. Also said to increase male sexual pleasure.

Religious

No religion endorses FGM, but many believe it to be justified by Christian or
[slamic doctrines.

Socio-Economic

Often a prerequisite for marriage and inheritance, it can also raise a girl's bride
price, which is usually an economic necessity for survival.

Hygiene & Aesthetic

Some believe external female genitalia are dirty or ugly, and remove them to
supposedly increase their hygiene and aesthetic appeal.

Sociological & Cultural

FGM is a rite of passage for girls into womanhood, where she becomes a part of

the community. Also, there are several myths surrounding female genitalia that
serve (o perpetuate its practice.



FGM

CENTRE

in response to FGM and
other harmful practices

W h at a re t h e S i g n S t h at \mmom‘ Developing excellence

FGM has occurred?

Prolonged absence from schools Possible signs for teachers to look out for that

Frequent need to gO tO the indicate a g|r| may be at riSk Of FGM...

toilet

. The parents are being evasive  The girl has been asked to The girl mentions she is

Lon g break to urinate about why/where/who the girl  keep the holiday a secret by attending a special ceremony
is going on holiday with. her parents. or “going to become a woman”.

Urinary tract infections [ .

. . N 1 /.
Noticeable behaviour change - @@\_
Talk of something somebody di >

to them that they are not

allowed to talk about
If you are concerned a girl is at risk follow your normal

Change Of dI’ESS fI’Om t|ght tO Safeguarding procedures_

loose fitting clothing If the girl is in immediate risk (i.e. leaving the country in the next
24hrs) please alert the police.

Menstrual prob|em5 For more information on affected cmmunities head to

http://nationalfgmcentre.org.uk/world-fgm-prevalence-map/

Difficulty in sitting down
comfortably
Complain about pain between

their legs. vsr EUwME
L~ 4



LOOKING TOWARD A
' FUTURE WITHOUT FGM/C

LESSONS LEARNED FROM 20 YEARS OF INTERVENTIONS

HUMAN WIDE EMPOWER
HOLISTIC RIGHTS RANGE OF WOMEN AND
APPROACHES FRAMEWORK ACTORS GIRLS

APPROPRIATE

POLITICAL DONOR HEALTH CARE
WILL INVESTMENT FOR WOMEN




3 WAYS MEN AND BOYS CAN TAKE ACTION
T0 END FEMALE GENITAL MUTILATION (FGM)

Report cases of FGM

Support their sisters and daughters

Speak up against harmful social norms

Raise awareness about FGM online and offline

Foster a safe environment for women and girls

for every child



Forms of gender-based violence and
the result of gender inequalities;

-/Violation of basic human rights and

/

the sexual and reproductive rights of
women;

Aim is to control the body, behavior,
and autonomy of girls and women by
men;

Possible serious health and
psychological consequences on the
girls and women who have been
affected by these practices;

Often linked to traditional aspects and
religious beliefs (e.g. preparing the girl
for the role of wife and mother,
ensuring her virginity until marriage,
obtaining respect and recognition
within her own community).

WHAT LINKS
FGM WITH
EARLY AND

FORCED
MARRIAGE?

st EU« ME
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HUMAN RIGHTS VIOLATIONS

Right to life

Right to physical integrity

Right to highest attainable standard of health

Right to equality

Right to equal protection under the law

Right to be free from violence

Right to non-discrimination

Right not to be subjected to torture, or other cruel, inhuman or degrading treatment or punishment

Right to self-determination

Right to express freely one’s view

Rights to freely choose a spouse, to marry, to establish a family

Right to liberty, security and integrity

Right to physical and mental well-being

Right to sexual and reproductive health, and reproductive rights

Right to freedom of thought, belief and religion

Right to education on the basis of equal opportunities

Right to health and access to health services, and to be protected from harmful practices

Right to intellectual and social development

Right to protection from all forms of sexual exploitation and abuse

Right to assistance and protection



) 016/216




The 10 main myths about EFM

1)
2)
3)
4)

%)
6)
7)
8)

9)

10) Not accepting marriage is against religion.

Forced marriage is rare in Europe.

Thig cultural tradition must be regpected.
It only happens to girls.

The best place for a girl is her family,and
the best way to resolve the situation is
through family counselling, mediation,
arbitration and reconciliation.

Only monsters can allow their daughters

1o marry early or force them into marriage.
This is actually a family and cultural issue,

These girls must be completely helpless.
Only harsh sanctions can put an end to
this practice.

The question of forced and early marriage
does not concern me.

Source: EU FEM Roadmap (2017)

s

FORCED MARRIAGE: Any formal or

informal union in which one and/or both
parties have not personally expressed their full
and free consent.

CHILD MARRIAGE: Any formal or informal

union involving at least one partner under the
age of 18.

EARLY MARRIAGE: Formal or informal

union where at least one partner has not
achieved the needed personal and social
development to give full consent and to make a
decision on the union. Often considered
synonym of child marriage but has broader
connotation.

ARRANGED MARRIAGE: A union that

involves an introduction by a third party or a
family member of one or both potential
spouses. The latter are free to decide whether
to accept the arrangement.

st EU« ME
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More than

650,000,000

women alive today were marned
before their 18th birthday.

This Is equivalent to

10% of the world’s population
(approximately 7,250,000,000 currently)

. Ev-ery
Every 9:1,' £ g with around
-

get married. ‘ 2sec 1in3

get married.
(about 250,000,000)
entering into the union
before the age of 15

E)
Before their léth.
birthday Every hours

get married. get married.

Child marriage is slowly declining but progress is not

happening fast enough 92,000,000 men
alive today were married
before the age of 18
39,000 child 23,000,000 men
marriages alive today were married
before the age of 15
Almost girls under the age That s , "

of 18 become brides every day. nearly 1 every 2 seconds.



Child marriage occurs around the world,
and cuts across countries, cultures,
religions and ethnicities

Percentage of 20-24 year old girls married before 18:

1

45% 39% 23% 18%

in South Asia in sub-Saharan Africa | in Latin Americaand | inthe Middle East
the Caribbean and North Africa.

Child marriage also persists in some
communities in Europe and North America

-
8 @ GIRLS 1107 BRIDES



Risk factors for -
early and forced r . e
marriage ﬂ ﬁ

Social norms Laws that provide
L i ] ] that condone for marriage
Instability and insecurity (e.g. conflicts) chi ihsvings under age 18

i

Poverty
Socio-cultural pressures

Patriarchal culture

Virginity and sexuality control

an accepted transition : T
to adulthood a 'solution’ for teenagers

engaging in pre-marital sex

Strengthening of family ties and SpocERY o ghts

properties

Sexual orientation and gender identity "to - J

be corrected” *‘-“g -
==

Documentation (e.g. to get a residence

pe rm |t) Poverty and low Lack of access to
household income education and poor

school attendance

st EU« ME
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Child brides do not receive

the educational and economic

opportunities that help lift them
and their family out of poverty.

THEY ARE MORE LIKELY
TO BE POOR AND REMAIN POOR.

Child brides normally have

LITTLE SAY IN WHEN OR
WHOM THEY WILL MARRY.
Marriage often ends girls'
opportunities for education,
better paid work outside the
home and decision making
roles in their communities.

Child brides lack the knowledge
or power to abstain from sex or
negotiate safe sexual practices,
leaving them at increased

RISK OF HIV/AIDS AND OTHER
SEXUALLY TRANSMITTED DISEASES.

Child brides are likely to
DROP OUT OF SCHOOL,

hindering their personal
development, preparation for & m
adulthood and their ability to

i
contribute to their family and ﬁ
community.

Child brides face high risk of
death or injury: girls who give
birth before the age of 15 are
5 TIMES MORE LIKELY

TO DIE IN CHILDBIRTH
than girls in their early 20s.

Their children are less likely 10 w

live beyond their 1st birthday.

VIOLENCE
Child marriage puts women

and girls at increased risk of
violence throughout their
lives. Child brides are

MORE LIKELY TO DESCRIBE
THEIR FIRST SEXUAL
EXPERIENCE AS FORCED.

v 4



WHAT CAN WE DO*

EMPOWER girls at risk of Child, Early, and Forced
Marriage and support already married girls

Keep girlsin SCHOOL

SHIFT ATTITUDES via community mobilization
and outreach

INTEGRATE prevention
and mitigation efforts
within and across sectors

ENACT AND ENFORCE
LAWS and policies that
delay marriage

baP0

i






Working on t
The story of a Commu

ne ground:

nity Trainer in Milan

Stella Okungbowa
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Working with the communities




FGM, ANTI-RACISM and
INTERSECTIONALITY

Your turn to
discuss!




wst EU~ ME
From theory to practice

INSTRUCTIONS

In break rooms participants will read and
discuss the End FGM EU FGM, Antiracism
& Intersectionality Position Paper with
some guiding questions:

" How does an intersectional
approach support FGM survivors in
accessing services?

= How does racism intertwine with
FGM?

" Choose one of the 5 principles
mentioned in the paper and
elaborate on how you could put that
Into practice.

v EUROPEAN NETWORK




EVALUATION SURVEY
HOW?

Time for a quick and In the first page you please put this information:

anonymous survey!
1.1 REFERENCE OF THE PROJECT: 101081227

1.2 TYPE OF ACTIVITY: Training

In your web-browser visit
BIT.LY/CERV_SURVEY 1.3 TITLE OF THE EVENT: Workshop on gender,

or intersectionality and non-discrimination

scan the QR code below
1.4 DATE OF THE EVENT: 25/01/2024

1.5 DURATION OF THE EVENT IN DAYS: 1.1 (. is a
dot not a comma)

1.6 DID THE EVENT TAKE PLACE PHYSICALLY OR
ONLINE? Choose “Online event”

Just to help us monitor its completion, in the last
section note down your country.



A quick final quiz to
see what we take with
us after these three
sessions together.

e —

= Any final doubts or
issues to discuss
further?
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Thank you
for your
attention.

FEELINGUNCOMFORTABLE
ISA'NECESSARY PART

And ALWAYS Vs
REMEMBER that: =

OF UﬁBNING
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EVENT DESCRIPTION SHEET

PROJECT
Participant: ActionAid International Italia ETS - AAIT
PIC number: 947194137
Project name and acronym: JUST EU and ME - JUST EU and ME
EVENT DESCRIPTION
Event number: WP16
Event name: EU Youth Roundtable
Type: Other
In situ/online: On-line
Location: none
The workshop was held on the following dates:
Monday June 17th, 2024 14:00 - 18.00 (CEST)
Monday June 24th, 2024 14:00 - 18.00 (CEST)
Date(s):

Monday July 1st, 2024 14:00 - 18.00 (CEST)

Monday July 8th, 2024 14:00 - 18.00 (CEST)

https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-
empowering-youth-to-advocate-for-their-social-rights-in-the-eu/

Website(s) (if any):

Participants
Female: @67 (sixty-seven)
Male: = 33 (thirty-three)
Non-binary: = 3 (three)
From country 1 [Albania]: = 1 (one)
From country 2 [Belgium] = 4 (four)
From country 3 [Bulgaria] 11 (eleven)
From country 4 [Greece] 11 (eleven)

From country 5 [ltaly] 51 (fifty-one)


https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-empowering-youth-to-advocate-for-their-social-rights-in-the-eu/
https://morethanprojects.actionaid.it/en/projects/just-eu-and-me-empowering-youth-to-advocate-for-their-social-rights-in-the-eu/

EU Grants: Event description sheet (CERV): V1.0 — 01.04.2022

From country 6
1(0
[Netherlands] (One)

From country 7 [Poland] 14 (fourteen)
From country 8 [Serbia] 1 (one)

From country 9
[Slovenia] 1 (one)

From country 10 [Spain] 8 (eight)

Total number of 103 (one-hundred-three) From total number of

.. . 10 (ten
participants: countries: (ten)

Description

Provide a short description of the event and its activities.

OVERVIEW

The event was meant to enable the activists from the national groups to present their findings in national
project works and meet stakeholders from the European and national contexts, in order to elaborate a
common manifesto of requests addressing the European Pillar of Social Rights. The manifesto had to be
presented in the last project event to newly elected Members of the European Parliament, activists and
representatives of Civil Society Organizations.

To better prepare the activists to this crucial stage of the project partners agreed to take the opportunity of
the meeting in Spain for WP 14 (Saturday 25t May 2024 and Sunday 26t May 2024) to invite the activists
to reflect on their experiences and lessons learnt in the national project works and to let them elaborate a
first draft of the common manifesto.

Tapping on this alignment, the four sessions of the WP 16 were designed to combine reflection on the
given issue (the lack of Critical Thinking in secondary education) with specific training and testimonies that
could help them to finalize the manifesto and subsequently present it to stakeholders during the last
project event.

The workshop was held in English, combining presentations, videos, energizers and quizzes, but also
frequent group activities.

SESSIONS’ OVERVIEW
The workshop included the following sessions:

The first session — held on Monday June 17t - was dedicated to let activists from each national group’s
discuss their experience of local advocacy and relevant tactics to be applied in the context of the common
manifesto, first through separate breakout rooms’ sessions for each group and secondly discussed in
plenary. The session led to the a first draft of the manifesto and to appointing the groups to specific parts
of the manifesto.

Specific groups were assigned to each part: the analysis of the issue was assigned to the Bulgarian and
Spanish groups; the paragraph on symptoms and impact was assigned the Italian and Polish groups; while
the review of Good Practices was assigned to the Greek group.
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Maja Bobic, Belgi... David Raigal Spain

Antonio Liguori Anelia Baltadjieva Agnieszka Dadak,... Alvise Cegnini

Rayna Belcheva, ... Carmen Franco Sp... Zornitsa Boyadzhi... Alessandro Cozzi...

Ruben Lopez, Spain Hanna Miera, Pol... Eva Jiménez Rumian Davidova... anna Action Aid

G Alvaro Rufino, ES Andrea Paoloni, A... Maria José Zeped... francescakomel

The second session — held on June 24t - was meant to support the drafting of the manifesto with an analysis
of the current post electoral scenario and relevant examples of campaigns.

In the first part the activists worked mostly in breakout rooms to review the structure and the contents of
the Manifesto, focusing primarily on the issue analysis and the final requests. After this work, the participants
move in the general room for the plenary part of the session, dedicated to the analysis of the post-electoral
situation in the EU and two presentations by trans-national campaigns. This part began with an analysis on
the state of political debate and likely scenarios following the early June elections. It was curated by Petros
Fassoulas, Secretary General of European Movement International, that reflected on long term trends of
political participation, risks of the representative democratic model and the opportunities of the
participatory democracy methodologies to foster participation, especially among youth. As emerged in a
preliminary poll, the youth participants confirmed their concerns for a regression of civic rights in the current
scenario.

After this analysis Kristina Krajnc, Communication Lead for My Voice My Choice, the European Citizens'
Initiative to make abortion safe and accessible, discussed the strategy of their campaign, started in late April
2024. Krajnc presented the coalition strategy, starting from the definition of their objective then covering
the composition of the coalition that supports the campaign - made mostly by civil society organizations and
activists — and the opportunities of bottom-up mobilizations for advocacy initiatives. The second campaign
presented was Justice Is Everybody’s Business, promoted in the last two years by a European coalition of
trade unions, NGO’s and civil society organizations advocating for new rules for big corporations to identify
and mitigate risks to human rights and the environment. The results of the campaign with the approval of
the Corporate Sustainability Due Diligence Directive (CSDDD) by the European Union, were discussed by
Cristiano Maugeri, Policy Expert and Antonio Liguori, Italian campaign lead, that presented the opportunities
and the challenges of international coalitions and lobbying.



https://www.myvoice-mychoice.org/
https://justice-business.org/
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After the presentations group sessions were opened to let participants elaborate on the insights provided
and review the manifesto draft.

WE NEED 1 MILLION SIGNATURES
FOR SAFE AND ACCESSIBLE
ABORTION IN EUROPE

On the 24th of April, we started colecting signatures
across the EU in support of our European Citizens'
Initiative. Join us and be among the first to sign!

The third session — held on Monday July 15t — begun with the activists working in groups to advance with
the finalization of the manifesto, especially defining the requests and target. The session went on with the
presentation of another European successful campaign, the Right to Repair Europe, led by Cristina
Ganapini, coordinator of the coalition, that presented the campaign and its results, mainly the approval of a
Eu Directive on the repair of electronic devices. Their presentation highlighted the reasons for a civil society
initiative to create alliances with businesses and movements to foster its issue analysis and impact
proposal, the good practices for engaging EU MPs and create effective contents either for dissemination
and for offering a wide and sound issue analysis for politicians to tap on, but also presented the risks of the
national implementation of the directive.

@ Audience Window - Presentation R2R 2024 - ActionAid - Google Chrome:

@ aboutblank

HOW CAN R2R EUROPE SUPPORT YOU?
(2/3)

Push for ambitious national implementation of
existing and upcoming EU frameworks

>

How? By collecting information about best practices
from other countries within our network

e Upcoming repair rules will encourage Member
States to introduce financial incentive for repair

Austria, Germany and France have all introduced
different versions of repair funds/vouchers @

* National EPR ecomodulation to promote reuse and
repair

After this presentation the session continued with a training on Public Speaking for political activism led by
Anna Montalenti, Creative Public Speaking Coach, that started with an interactive presentation of the main
practical aspects (breathing, notes, rhythm, tone of voice, etc.) and then analyzed the strategical and
narrative choices. These concepts were subsequently applied by the participants in a final exercise on
public speaking for campaigning. After this training the activists moved to breakout rooms reviewed their
tasks for implementing the manifesto parts.


https://repair.eu/
https://www.europarl.europa.eu/news/en/press-room/20240419IPR20590/right-to-repair-making-repair-easier-and-more-appealing-to-consumers
https://www.europarl.europa.eu/news/en/press-room/20240419IPR20590/right-to-repair-making-repair-easier-and-more-appealing-to-consumers
https://www.annamontalenti.com/
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External Function:
vocal support

Inner Function:
relaxing effect and emotional
control

complete Breathing
Diaphragm
Chest

Learning how to breathe correctly Ribcage '

means learning how to EXHALE scapula

Cor‘r‘ectly Breathing and posture must
be combined

The final session - held on Monday July 8th — was then used to have the participants review the structure of
the manifesto, finalize its findings and requests and get ready for its presentation in October. Specifically in
national groups they organized for the presentation, while considering opportunities to connect the
manifesto requests with the specific national contexts.

ATTENDANCE

Through the registration form 137 individuals signed up for the sessions.

The workshop was attended by 103 individuals from ten European countries. Some participants actively
participated in the plenary parts and group-works but most of the participants attended specifically the
plenary sessions on campaigns and public speaking.

EVALUATION

The feedback from the participants during the sessions and after the follow-up email message was
definitely positive, especially for the opportunity to hear and discuss relevant campaigns and have insights
on how to prepare and run interventions and speeches.

HISTORY OF CHANGES
VERSION PUBLICATION DATE CHANGE
1.0 01.04.2022 Initial version (new MFF).
2.0. 20.12.2024 Final version by ActionAid Italia
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Who we are: our path and priorities

We are a group of about fifty youth activists, social workers and university students, from 20 to 30
years old, from Bulgaria, Greece, Italy, Poland and Spain.

In 2023 and 2024 we took part in the JUST EU and ME project, with the aim to advocate for youth
priorities within the framework of the European Pillar of Social Rights (EPSR), specifically principles
1 (quality and inclusive education, training and life-long learning), 2 (gender equality) and 3 (equal
opportunities).

In 2023 the project started with six trainings and workshops to analyse and advocate for social
and gender rights: the first session focused on EPSR and the European decision-making cycle, then
activities addressed the issue analysis and the design of effective and consistent advocacy
campaigns, coupled with other workshops, specifically on the role of solutions-based journalism and
intercultural dialogue in bringing change in the society. The last three workshops were held in 2024
covering participatory research, gender justice and community empowerment, and opportunities and
risks of Artificial Intelligence in the news cycle.

Late 2023 each national group started to identify and analyse a specific issue within the
framework of principles 1, 2 and 3 of EPSR and delved deep into that significant quantitative and
gualitative data.

In Bulgaria the group defined a campaign on the necessity of reviewing textbooks and
assessments in secondary schools.

In Greece the activists defined a manifesto analysing the issue of undeclared work, especially
among Yyouth in the Attica Region, coupled with specific policy recommendations and awareness
raising proposals.

In Italy the group, through their manifesto, defined an intersectional proposal to counter
discrimination in secondary schools, identifying specific policy reforms and educational practices.
In Poland the activists’ manifesto tackled the disparity in accessing training and international
exchanges to widen youth educational opportunities.

7" \ S
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In Spain the group advocated at the local level with secondary schools for the urgency of introducing
non-formal education activities in their curricula.

Km{_3p

KINDLING A BETTER WORLD

Notably each group conducted one or more workshops with peers and stakeholders to check the
urgency of the chosen issue and subsequently conducted national research with peers and
stakeholders on their perception and direct experience. The information gathered was organised in
a national manifesto presenting the youth viewpoint on specific social rights, where the
analysis conducted was matched with a set of political requests to be presented to local and national
decision makers.

At the end of the national activities, in May 2024 the activists met in Spain for an in-situ workshop to
share and discuss their national activities, the lessons learnt and the main challenges.
Their major key findings were as below:

- presenting the specific experience of the youth in the manifesto increases its impact and
efficacy;
© International International
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- conducting a preliminary benchmark analysis can provide inspirations and networking
opportunities;
- reviewing the policies implementation in other countries can inspire strategic choices.

In total more than 700 persons participated in the national activities (activists, researchers,
youth-workers, students from secondary schools and universities, MPs, etc.). The national activities
comprised more than six focus groups, a series of structured interviews, more than ten
participatory workshops and eight public events for the dissemination of the manifestos.

The final in situ meeting proved to be useful to find a common issue for the present manifesto tapping
on the participants personal experiences in secondary schools and societal dimension in the different
countries.

The participants agreed on addressing the lack of critical thinking in upper secondary education
(ISCED 3) that - during the following project activities - was analysed and addressed with the present
manifesto that includes a preliminary analysis and policy requests for Members of the European
Parliament and stakeholders at different level.
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Issue Analysis

In secondary schools in EU member states, despite their efforts on the introduction of Critical
Thinking (CT) and existing relevant European recommendations, students report a context where
subjects and pedagogy are still based on a hierarchical approach instead of a participative one;
moreover the school evaluation system still focuses on notions’ instead on the assessment of their
ability to learn and discuss knowledge and facts.

CT can be summarised as the capability to actively analyse different sources and facts and elaborate
one's own opinion.

Its relevance for enabling lifelong-learning competences as active citizenship and media literacy was
promoted since late 90’s by researchers, European! and international institutions as WHO and
UNESCO, listing critical thinking as one of core life skills that can improve student academic
performance, their participation in society and active and responsible citizenship.

CT was at the heart of the ‘Paris Declaration?, adopted in 2015 by the European Union’s Ministers
of Education, committing to enhance ‘critical thinking and media literacy, particularly in the use of
the Internet and social media, so as to develop resistance to all forms of discrimination and
indoctrination’.

On one hand CT is recognized for its positive impact on Lifelong Learning, as the European
LifeComp framework® notes that CT enables the assessment of information and arguments to
support reasoned conclusions and develop innovative solutions.

Furthermore CT is deemed as a necessary skill in promoting sustainable economic growth and social
inclusion, being one of the skills that can - as requested by the European Pillar of Social Rights,
notably in Principle 1 “Education, training and life-long learning” - enable citizens to participate fully
in society and manage successfully transitions in the labour market, in a context characterised by
growing automatization, use of Al* and socio-political tensions amplified in the contemporary media-
sphere (hate speech, misinformation and fake news)®.

“In a digital world, in which a multiplicity of views, theories, facts, and challenges to all those, critical

! Recommendation of the European Parliament and of the Council of 18 December 2006 on key competences for lifelong
learning OJ L 394, 30.12.2006, p. 13-14.

2 European Education and Culture Executive Agency: Eurydice, Promoting citizenship and the common values of
freedom, tolerance and non-discrimination through education — Overview of education policy developments in Europe
following the Paris Declaration of 17 March 2015, Publications Office, 2016, https://data.europa.eu/doi/10.2797/396908

3 sala, A., Punie, Y., Garkov, V. and Cabrera Giraldez, M., LifeComp: The European Framework for Personal, Social and
Learning to Learn Key Competence, EUR 30246 EN, Publications Office of the European Union, Luxembourg, 2020,
ISBN 978-92-76-19418-7, doi:10.2760/302967, JRC120911.

4 European Commission: Directorate-General for Employment, Social Affairs and Inclusion, Transversal skills,
Publications Office of the European Union, 2024, https://data.europa.eu/doi/10.2767/06401

>0JC212, 14.6.2016, p. 5-7
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thinking has become even more important to make a judgement on the multiplicity of information
available on social networks (see Machete & Turpin, 2020)”*

As Eurydice reported in 2017 - and it’s still today valid - CT is part of the education goals of civic
education’, which is related to interacting effectively and constructively with others, acting in a
socially responsible manner, democratically and thinking critically.

For promoting CT the EU went on setting programmes and guidelines for its implementation in
education and job places, on one hand suggesting to convey it through citizenship or civic education
subjects across all levels®, and on the other hand recommending a multidisciplinary approach and
participative ways®.

It's worth noting that there are significant differences between countries’ policies in the field of civic
education. As of 20217 “nearly half of the countries still have no regulations or recommendations on
the development of prospective teachers' citizenship education competences through initial teacher
education (ITE) [...] Education authorities have also not systematically issued guidelines for teachers
on how to assess students in citizenship education. [...] education authorities give less attention to
citizenship education in school-based initial vocational education and training (IVET) in comparison
with general education” *°.

As of 2023 in EU “cross-curricular learning where all subjects or subject areas have to include cross-
curricular topics is most widespread in primary education and least so in upper secondary general
education.” **

What youth across Europe experience as now is that, despite being recognized as a central topic of
the curricula, in upper secondary schools its implementation is diverse between countries but also
between regions and educational curricula. At the same time, it still requires adequate training and
support for Teachers and school heads in order for them to provide adequate lessons to convey the
skill across subjects, also using informal and non-formal learning. The diversity of approaches and
the lack of training for teachers, amplify the difficulty to understand and evaluate its impact as a direct
consequence of the absence of specific indicators and this data in report: although 22 EU countries
support transversal learning, only 12 EU education systems set quality criteria for cross-curricular
learning?2.

Despite several years of policy efforts at the European and national level, students - especially in
upper secondary schools - thus still miss sound opportunities to master CT.
Specifically in the countries where the activists are based it is still common to experience a

6 Vincent-Lancrin, Stéphan, Skills for Life: Fostering Critical Thinking, 2021 https://publications.iadb.org/en/skills-life-
fostering-critical-thinking

7 European Commission: European Education and Culture Executive Agency, Citizenship education at school in Europe,
2017, Publications Office, 2017, pag. https://data.europa.eu/doi/10.2797/536166

8 See Action 7 of European Skills Agenda

90JC212,14.6.2016,p. 8

10 European Commission: European Education and Culture Executive Agency, Citizenship education at school in Europe,
2017, Publications Office, 2017, pag.10

11 European Education and Culture Executive Agency: Eurydice, Structural indicators for monitoring education and training

systems in Europe 2023 — Key competences at school, Publications Office of the European Union, 2023,
https://data.europa.eu/doi/10.2797/621068

12 European Commission: Directorate-General for Education, Youth, Sport and Culture, Education and training monitor
2023 — Comparative report, Publications Office of the European Union, 2023, https://data.europa.eu/doi/10.2766/936303
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hierarchical approach in schools, either in the class setting and in decision making.

Notably they see difficult to address and question societal norms and discuss cultural differences,
and feel the need to master skills adequate to navigate the current information scenario and deal
with its challenges.

Moreover, critical thinking is reinforced when youth take part in school governance. Although The
majority of European education systems require that students participate in decision-making at
school, a recent Eurydice report highlighted that “only around half of all education systems make
sure that students provide input in quality assurance activities™® without mentioning the difference
between being heard in a quality assurance process and actual participation in the decision making.

Good practices and policies

There are various national and local initiatives and policies that actively promote and enhance critical
thinking through different approaches.

Institutions promoted methodologies for teaching and assessing CT in primary and secondary
education, in 2019 as the OECD released a study** based on participatory design and assessment
of them that engaged schools in 11 countries, that demonstrated the impact of specific didactical
and assessment tools for enhancing CT, including it in subjects as mathematics, science, visual arts,
music and language arts.

Locally there are several initiatives brought by networks of associations, as the “Teachers4Europe:
setting an Agora for Democratic Culture” (T4E) initiative in Greece aims to establish a cross-border,
sustainable, and ongoing teachers network, which will enhance students social and civic skills,
promote democratic values, fundamental rights, intercultural understanding, and encourage a sense
of ownership of these principles. The T4E initiative seeks to foster critical thinking and collaborative
learning among students and provide teachers with the necessary tools and skills to support their
students towards this process. In order to achieve these goals, trainings, seminars and meetings are
held regularly around Greece, extending accessibility to people who wouldn’t otherwise be able to
participate.

As for Greece, in Italy the Movimento di Cooperazione Educativa operates as a free and autonomous
group of teachers who think of themselves as culture builders, organic intellectuals attentive to the
valorisation of the cultures of which the students are bearers. They work to create in the classroom
climates favourable to listening and authentic communication, to the exploration and knowledge of
spaces and of the various languages that coexist in reality, to the development of a real political
democracy. For them, scientific learning is fundamental to forming a conscious, critical citizenship;
to providing the ability to analyse, to discern information; to escape from false convictions, beliefs
and mystifications.

13 European Commission, EACEA, Eurydice, Structural indicators for monitoring education and training systems in
Europe — 2023: Key competences at school, Luxembourg 2023, p. 13

14 Viincent-Lancrin, S. et al. (2019), Fostering Students' Creativity and Critical Thinking: What it Means in School,
Educational Research and Innovation, OECD Publishing, Paris, https://doi.org/10.1787/62212¢c37-en.
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At the EU level, it is worth mentioning the many programs that the EU funds aim at enhancing
students’ mobility and promoting critical thinking among them. Programs such as Erasmus,
Erasmus+, and the European Solidarity Corps provide opportunities for students to study, train, work,
volunteer and gain experience abroad, exposing them to diverse cultures and educational systems.
By travelling, studying, and/or working abroad, young people cultivate a plethora of personal and
interpersonal skills, including critical thinking.

Another worth mentioning initiative is the European Qualifications Framework (EQF), which supports
cross-border mobility of learners and workers and promotes lifelong learning and professional
development across Europe. By providing a clear and consistent framework for qualifications, the
EQF encourages learners to critically assess their skills and engage in continuous learning.

Finally, it's worth mentioning the Working Group on Promoting Common Values and Inclusive
Education, who operated within the context of the 2018-2020 mandate contributing to the
implementation of the above mentioned 2018 Council Recommendation on _promoting common
values, inclusive education, and the European dimension of teaching™

Taking all the above into consideration, it is evident that there are efforts and initiatives aimed at
cultivating critical thinking among young people. These initiatives not only provide direct educational
benefits but also create a broader understanding of democratic values, intercultural awareness, and
social responsibility.

15 https://wikis.ec.europa.eu/display/EAC/ET+2020+Common+Values
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Recommendations

Taking into account the above we call on:

the European Parliament and the Council to promote critical thinking in education policies,
as a part of broader frameworks aimed at a) strengthening youth participation in school
governance, at all levels and different areas (including quality assessment, curricula
definition, etc.) and b) reinforcing civic education.

the European Commission to put critical thinking, youth participation in school governance
and civic education at the centre of the European Education Area strategic framework
working groups, looking at the 2026-2030 cycle. We also call to make accessible training
materials on the topics.

the Member States for the implementation of Action 14 included in Priority Area 1 - Quality,
equity, inclusion and success in education and training, as per the resolution of the Council
of the European Union, concerning the enhancement of critical thinking. In particular,
applicants should insist on the implementation of a regular monitoring system - already
envisaged by the European Commission - also with regard to the development and effects
of critical thinking.®

16 Council Resolution on a strategic framework for European cooperation in education and training towards the European
Education Area and beyond (2021-2030) 2021/C 66/01 (OJ C, C/66, 26.02.2021, p. 1, CELEX: https://eur-
lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:32021G0226(01))
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The JUST EU and ME project

The European project JUST EU and ME (CERV-2022-CITIZENS-CIV) has supported young activists
in Bulgaria, Italy, Poland, Spain and Greece to develop skills in advocacy and implementation of
social rights at the local and EU levels.

In each country, activists’ groups developed advocacy plans consistent with the European Pillar of
Social Rights, particularly access to education, gender equality and promotion of equal rights for
marginalized groups. Each activists group created a manifesto of political requests, presented in the
context of the national debate ahead of the European elections in June 2024. The project is
coordinated by ActionAid Italy and involves six other European organizations: European Movement
International (Belgium), Foundation of Alternative Educational Initiative (Poland), International
Initiatives for Cooperation (Bulgaria), International Initiatives for Cooperation Galicia (Spain), KMOP
Hub (Greece) and Transitions (Czech Republic).

The project is funded by the European Union's Citizens, Equality, Rights and Values (CERV)
Program (2021 - 2027).

Funded by the European Union. However, the views and opinions expressed are those solely of the authors and do not
necessarily reflect those of the European Union or the European Education and Culture Executive Agency (EACEA).
Neither the European Union nor the European Education and Culture Executive Agency (EACEA) can be held responsible.
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Ko cMe HMe: HaWWnAT NbT U NMPUOPUTETU

Hue cme rpyna oT Okono netgeceT MNagexu akTUBUCTW, COoLManHu paboTHUUM U CTYAEHTU, Ha
Bb3pacT o1 20 go 30 roguHu, ot bunrapus, Mepumns, Utanus, MNonwa n Vicnanus.

Mpes3 2023 r. n 2024 r. yyacteaxme B npoekta JUST EU and ME c uen ga ce 3actbnum 3a
MIagaeXkuTe NpMopuTeETM B paMKkutTe Ha EBponenckmsa cTbnb Ha coumanHuTe npaea, Nno-KOHKPEeTHO
3a npuHumnute 1 (kadectBeHO M nNpuobliaBawo obpasoBaHue, obyveHne U ydeHe npes3 uenus
XUBOT), 2 (paBeHCTBO Mexay nonosete) U 3 (paBHM Bb3MOXHOCTH).

Mpe3 2023 r. NPOeKTbT 3anoyHa C WecT 0by4yeHnsa n paboTHM CpeLLM 3a aHann3mpaHe u
3acTbMNHMYECTBO 3a COoLManHu Npaea v NpaBa Ha nona: NbpBaTta cecus 6ewwe oKycupaHa Bbpxy
(EPSR) 1 eBponenck1sa UMKbI Ha B3EMaHE Ha peLLeHnst, crieq ToBa AeNHOCTUTE Bsixa HacodeHu
KbM aHanu3a Ha npobnema u gusanHa Ha epekTMBHM U NocneaoBaTeNHM KaMnaHum 3a
3aCTbMNHMYECTBO, B CbYeTaHme C Apyrn ceMuHapu, no-crneumanHo 3a ponsarta Ha 6asvpaHaTa Ha
PELLEHUNS XXYPHANUCTUKa U MEXAYKYNTYPHUS OMarnor 3a BHacsHe Ha NpoMsiHa B 06LLECTBOTO.
MocneagHuTe Tpn cemuHapa 6sixa npoBeneHun npes 2024 r. n o6xBawaxa nscneaBaHus ¢ ydactue,
crpaBeannBOCT NO OTHOLLEHME Ha Nofa 1 oBnacTaBaHe Ha OBLWHOCTTa, KaKTO U Bb3MOXHOCTU U
pUCKOBE OT U3KYCTBEHUSI UHTENEKT B HOBMHAPCKUS LIMKBIS.

B kpasa Ha 2023 r. Bcsika HauMoOHarnHa rpyna 3anovHa ga naeHtuduumpa n aHanuaupa
KOHKpeTeH Npob6rnem B paMk1UTe Ha npuHumnuTe 1, 2 n 3 Ha EBponenckuat cTbnb Ha coumnanHuTe
npasa (ECCIT) n HaBne3e 4bNOOKO B Ta3n 3Ha4YMma KOnnM4ecTBeHa 1 KayecTBeHa UHopmaums.

B Bbwnrapwus rpynaTa onpegeny kKamnaHusa 3a HeobxoanMocTTa OT npepasrnexaaHe Ha
CbAbPXKaHUETO Ha y4eObHULUTE M OLEHABAHETO B CPEJHUTE yuunuLia.

B Mbpumsa aktnBuctuTe ngeHtTudpuumupaxa npobnem, aHanmanpall Bbnpoca 3a HeaeknapupaHus
TpyA, ocobeHo cpea mnagexute B obnact ATuka, NpuapyXeH oT KOHKPETHU NPENOpPbKM 3a
nonuTukaTa v npeasioXXeHns 3a nosvlaBaHe Ha OCBEAOMEHOCTTa.

B UTanua rpynata 4pes CBOA MaHUECT onpeaenn MexayCcekTopHO npeaoxeHne 3a
npoTuBoAencTBUE Ha ANCKPMMUHALUATA B CPeAHUTE YUUNULLA, KaTO NOCOYU KOHKPETHM

)
International Q ki International
act:onaid a :A“;‘?g:‘ae’:‘t liC) Initiatives for egicc) ‘C“(:fu*:é\,’ﬁ;‘;]' .\p
——REALIZZA IL CAMBIAMENTC—— \al ’“ Cooperation *‘ Galicia EDUCATION HUB 3 2
) nsitios


https://ec.europa.eu/social/main.jsp?catId=1606&langId=en

Funded by
v
st EU~ ME - the European Union

nonMTUYeckn peopmm 1 obpasoBaTesHM NPaAKTUKW.

B Monwa maHMgecTbT Ha aKTUBUCTUTE Ce 3acerHa pasnuuusaTa B JOCTbNa 40 oby4vyeHue u
MexayHapoadeH oOMeH ¢ Len paswmnpsaBaHe Ha o6pasoBaTenHUTe Bb3MOXHOCTU Ha Mnagute
Xopa.

B UcnaHua rpynata ce 3acTbny Ha MECTHO HMBO NpPeA CPeAHUTE YYunuLia 3a CnewHoTo
BbBeXAaHe Ha AeNHOCTU No HedhopmanHo obpa3oBaHue B y4ebHMTE nporpamu.

Tum up volume

Km{_Jp

KINDLING A BETTER WORLD

Bcsaka rpyna nposege egHa unu noseye paboTHM CpeLLm C KOMern 1 3anHTepecoBaHm CTpaHu, 3a aa
MpOBepU CneLHOCTTa Ha 13bpaHus Npo6rnem, a BiocneacTBME NpPoBeAe HaLMOoHaNHo NpoyyYBaHe ¢
KONEern n 3aMHTEPEeCcOBaHM CTPaHM OTHOCHO TAXHOTO Bb3npusaTMe U npsk onuT. CbbpaHaTa
nHpopMaumsa Gelle cuctemaTanpaHa B HauMoOHaneH maHudgecT, npeacTaBsly rnegHaTa Touka
Ha MNageXxuTe Mo OTHOLIEeHMEe Ha KOHKPEeTHU COuMarnHu npaBa, KbAeTO U3BbPLUIEHUAT aHanus
Gelle cbnocTaBeH ¢ HAbop OT MONUTUYECKM NCKaHWSA, KOUTO Aa GbaaT NpeacTaBeEHN Ha MECTHUTE U
HaLMOHanH1MTe 3auHTEPECOBaHN CTPaHN, B3EMALLM PELLEHNS.
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B Kpasi Ha HauuoHanHuTe genHocTu, npe3 man 2024 r., akTUBUCTUTE Ce cpellHaxa B McnaHusa no
BpEMe Ha ceMuHapa, NpoBeAeH Ha MACTO, 3a Aa cnoaenaTt u o6CcbaAT HauMoOHanHUTe CU AENHOCTMN,
Hay4YeHuTe ypoLM U OCHOBHUTE NpeausBuKkaTencTaa.

OCHOBHUTE UM KITHOYOBU n3soau bsixa npencraBseHu no-gony:

- npeacTaBsAHETO Ha cneunduyHMUs ONUT Ha MNagexuTe B MaHMdecTa yBenmyasa HeroBoto
Bb34encTane n epnKacHoCT;

- MpoBEXAAHeTO Ha NpeABapuUTENeH CPaBHUTENEH aHanNn3 MoXe Aa OCUrypu BO4bXHOBEHME U
Bb3MOXHOCTM 3a paboTa B Mpexa;

- npernegbT Ha NONUTUKWTE, MpUaraHn B Apyru CTpaHu, MoXe Aa BObXHOBM CTpaTermyeckms
n3oop.

O6wo Hag 700 gywwm yyacTtBaxa B HaUMOHanNHUTE OEWNHOCTU (akTMBUCTW, u3cregoBaTtenu,
MIagexu, ydeHuum OT CpedHu yuyunuuia W yHUMBEpCUTeTW, denytatm u ap.). HaumonanHute
OENHOCTM BKMNIOYBaxa NoBeye OT LWeCT POKyC rpynu, Cepus OT CTPYKTYpUpaHu MHTEpPBIOTa, NoBeye
OT JgeceT ceMuHapa 3a ydacTtue n oceM nyonmyHM cboMTUA 3a pasnpocTpaHeHne Ha MaHndgecTuTe.

3akntounTenHaTa cpela ce okasa noresHa 3a HammpaHe Ha o6 BbNpoc 3a HAaCTOSILLMS MaHUGecCT,
KaTO ce onMpa Ha NINYHKS OMNUT Ha YYaCTHULMTE B CPEAHUTE yunnmLLa 1 obLLEeCTBEHOTO n3MepeHne
B pasfMYHNTE CTpaHMU.

YyacTHuUMUTE ce cbrnacuxa, vye TpsibBa Aa ce O0ObpHe BHMMaHME Ha nMncaTta Ha KPUTUYHO
MUCNEeHe B ropHuTe KnacoBe Ha cpegHoTo obpasoaHue (ISCED 3), koeto no Bpeme Ha
nocrefBalLmTe EeNHOCTM No NpoekTa belue aHanu3npaHo 1 pasrnefaHo B HAaCTOAWMS MaHKUAECT,
BKIIOYBALY, NpeaBapuTerieH aHanu3 M UCKaHWs 3a npunaraHe Ha MONMUTMKM KbM YrleHOBETe Ha
EBponencknsi napnaMeHT 1 3aMHTEPECOBaHUTE CTPaHW Ha Pas3fINYHN HUBA.
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AHanun3 Ha npobnema

B cpegHuTe yumnuuwa B AbpxkaBuTte YneHkn Ha EC, Bbnpekn ycunusata um 3a BbBexaaHe Ha
KpUTUYHO MucneHe (KM) u cblyecTByBaLLMTE CbOTBETHM EBPONENCKN NPEMNOPBKN, YHEHULUTE
cbobLaBaT 3a KOHTEKCT, B KOWTO NpeaAMeTUTE U neaarormkara Bce ollle ce OCHOBaBaT Ha
MepapxuyeH noaxon, a He Ha NoAxod, OCHOBaH Ha y4acTMeTO; OCBEH TOBa yyunuLiHaTa cuctema
3a OLeHsIBaHe Bce olle ce hoKycmpa BbpXy MOHATMATA, @ HE BbPXY OLleHKaTa Ha CnocobHOCTTa
UM Oa yyaTt 1 ga oocwxaaT 3HaHUsS U hakTu.

KT moxe ga ce 0606LmM KaTo CNOCOOHOCT aKTUBHO Ala Ce aHanuMampaT pasfuyHu U3TOYHULIA 1
dakTn 1 ga ce usrpaxaga cobCcTBEHO MHEHME.

3HayeHneTo My 3a hopMmMpaHe Ha YMEHUS 3a Y4eHe Npe3 Lenus XNBOT KaTo akTUBHO
rpaXkaaHCTBO M MeauiiHa rpaMOTHOCT Ce Hacbp4aBa oT kpas Ha 90-Te roguHn Ha MUHanusi BEK OT
nscnepnosaTtenu, eBponencku! n mexagyHapoaHu Hctutyumm kato C30 n KOHECKO, kouto
nocoyBaT KPUTUYHOTO MUCIIEHE KaTO €AHO OT OCHOBHUTE YMEHUS 3a XKMBOT, KOUTO MoraT Aa
noaobpsT akageMnyHuTe pesynTaTi Ha yYeHMuuTe, TAXHOTO y4acTue B 0OLLECTBOTO U aKTUBHOTO
N OTFOBOPHO rpaXKaaHCTBO.

KM e B ocHoBaTa Ha "MMapuxkama Oeknapauyus'™, npueta npes 2015 r. oT MUHUCTPUTE Ha
obpasoBaHMeTo Ha EBponenckus cbtos, B KOATO CE NOEMa aHraXXMMEHT 3a NoBuMLIaBaHe Ha
"Kpumu4yHOmMOo MucneHe u meduliHama epaMomHocm, 0CobeHO Mpu U3rnos38aHemMo Ha UHmMepHem
u coyuanHume meduu, 3a 0a ce passue ycmol4ueocm cpewly 8CUYKU hopmu Ha OUCKPUMUHaUUS
u uHdéokmpuHayus".

OT egHa cTpaHa, KPUTUYHOTO MUCIIEHE € MPU3HATO 3a NOSIOXKUTENHOTO MY Bb3AENCTBME BbPXY
y4yeHeTo Mnpe3 Lienus XnBoT, Tbil kKaTo EBponerickaTta pamka LifeComp?® ot6ensassa, ye KT aasa
Bb3MOXHOCT 3a OLleHKa Ha MHopMauns 1 apryMeHTn B nogkpena Ha 060CHOBaHM 3aKIYEHMs U
pa3paboTBaHe Ha NHOBATUBHUN PELLEHUS.

OcBeH TOoBa KOMMIOTbPHATa rPaMOTHOCT Ce cYMTa 3a HeOBX0AMMO yMeHUe 3a HacbpyaBaHe Ha
YCTONYNB MKOHOMUYECKM pacTeX 1 coumanHo npunobLiaBaHe, KaTo e4HO OT YMEeHUusiTa, KouTto moraT
- KaKTO ce mnsnckesa ot EBponenckms cTbnb Ha coumanHuTe npaea, no-cneynanHo B npuHuun 1
"Ob6pa3soBaHue, obyveHne 1 ydeHe npes Lenus XUBOT" - Aa NO3BONAT Ha rpaxgaHuTe ga yyactear
MbNHOLEHHO B OBLLLECTBOTO M Aa ynpaBnsBaT yCrneLwHo npexofa Ha nasapa Ha Tpyaa B KOHTEKCT,
XapaKTepusupall, ce ¢ HapacTBalla aBToMaTM3aLUus, M3Non3BaHe Ha U3KYCTBEH UHTENEKT* n
coumanHo-nonMTMYECKO HanpeXxeHne, 3acunBeaLlo ce B CbBpeMeHHaTa MeauiiHa cgepa (pey Ha
omMpasarta, Ae3vmHdopmaums 1 danmsmu HoBUHN)® .

! Mpenoptka Ha EBponerickusa napnameHT n Ha CbeeTa oT 18 aekempyu 2006 r. OTHOCHO KIMHOYOBUTE KOMMNETEHTHOCTMU
3a yyeHe npes uenus xueoT, OB L 394, 30.12.2006 r., ctp. 13-14.

2 \3MbNHUTENHa areHuyWs 3a eBponencko obpasoBaHue u kyntypa: Eurydice, HacbpyagaHe Ha epaxdaHcmeomo u
obwume ueHHocmu Ha ceoboda, mosnepaHMHOCM U HeGUCKpUMUHaUuUsi 4pe3 obpa3osaHue - npeaned Ha pa3sumuemo
Ha obpa3osamerniHama rnonumuka e Eepona cned lNapuxkama deknapayus om 17 mapm 2015 e., Otnen ,[y6nukaumun®,
2016 r., https://data.europa.eu/doi/10.2797/396908

3 Sala, A., Punie, Y., Garkov, V. n Cabrera Giraldez, M., LifeComp: Esponelickama pamka 3a flu4HOCMHU, coyuarnHu u
0byyumerHu kmo4osu KomrnemeHmHocmu, EUR 30246 EN, Otgen ,My6nvkaunn Ha EBponenckms cbios®, Jltokcembypr,
2020 r., ISBN 978-92-76-19418-7, doi:10.2760/302967, JRC120911.

4 EBponevicka komuncus: MeHepanHa avpekuus "3aeTocT, coumanHy Bbnpocu v npuoblyasaxe”, "MexdycekmopHu
ymenrus", Cnyxba 3a nybnvkaumm Ha EBponenckus cbios, 2024 r., https://data.europa.eu/doi/10.2767/06401
50B(C212,14.6.2016 2., cmp. 5-7
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"B QueumarsHusi cesim, 8 KoUmo umMa MHOXeCcmeo 2r1eOHU MOoYKU, meopuu, ghakmu u
rnpedussukamesicmea KbM 8CUYKU MSIX, KOUMUYHOMO MUCIIEHE Cmaesa ouie ro-8axHo 3a
rnpeueHkama Ha obema om uHgopMayus, Haru4dHa 8 coyuasHume mpexu (ex. Machete & Turpin,
2020)"° .

Kakto Eurydice cbobwm npes 2017 r, n ToBa e BanuaHo u gHec, KM e 4yact ot o6pasoBaTtenHute
Lienn Ha rpaXkaaHcKoTo obpasoBaHme’ , KOETO € CBbP3aHO C e(PEKTUBHOTO M KOHCTPYKTUBHO
B3aMMOLENCTBUE C ApyruTe, C 4eNCTBMSATA NO COLManHO OTFOBOPEH HAaYMH, C 4EMOKPATUYHOCTTa U
C KPUTUYHOTO MUCTIEHE.

3a nonynsapuaunpaHeTo Ha KM EC npogbimkn ga onpegens nporpamMy U HaCok1 3a npunaraHeTo My
B 0Opa3oBaHMETO 1 Ha paboTHUTE MeCTa, KaTo OT eHa CTpaHa npeanara Ton aa ce npegasa vpes
npeameTuTe 3a rpaXkaaHCcKo UM rpaxxaaHcko o6pasoBaHMe Ha BCUYKM HMBA® |, a OT Apyra cTpaHa
npenopbyBa MynTUAUCUMMNNNHAPEH NOOXOA U HAauYMHK 3a yyacTme® .

CtpyBa cu ga ce oThenexm, 4e CbLEeCTBYBAT 3HAYUTESTHU PA3NIMUNSA MEXAY NOSNTUTUKUTE Ha
ObpXaBuTe B 0bnacTTa Ha rpa)kgaHckoTo obpasoBaHue. Kbm 2017 r. "noumu nonosuHama om
cmpaHume 8ce ouwe HaMam pa3snopedbu usu npernopbKU 3a passusaHe Ha KOMIemeHmMHocmume
Ha 6v0ewume y4umernu 8 obriacmma Ha epax90aHCKomo obpa3osaHue 4Ypes MbP8oHa4YasTHoOmo
obyyeHue Ha yyumernume (M1Y0) [...] ObpasosamesnHume enacmu cbWoO mMaka He ca usdaesarnu
cucmemamuyYHO HacoKU 3a ydumersiume Kak 0a oueHsisam y4eHuuume e obracmma Ha
epaxkdaHckomo obpa3sosaHue. [...] obpaszosamernHume opa2aHu omaoessim no-mMasko 8HUMaHUe Ha
epaxxdaHCKomo obpa3oeaHue 8 yquuUuHOMO MbP8OHAaYasIHO poghecuoHaIHO obpa3sogaHue u
obyyeHue (MM00) 8 cpagHeHue ¢ 06ujomo obpasosaHue° .

Kvm 2023 r. B EC "mexdynpedmemHomo obydeHue, npu Koemo 8cuydku rpedmemu unu
npedmemHu obnacmu mpsibea 0a ekrrodeam MexoyrnpedMemHuU memu, e Hal-pasrpocmpaHeHo 8
HayasiHomo obpa3osaHue U Hall-MaJiko - 8 20PHUS Kypc Ha cpedHomo obujo obpasosaHue”.

Toea, KOeTo MnagexunTte B usina EBpona nanurtear cera, €, Ye BLNPEKN Ye € Npu3HaTo 3a
LeHTpanHa Tema Ha ydebHuTe Nnporpamu, B FOPHUTE KNacoBe Ha CpeaHUTe yuunuia npunaraHeTo
My e pa3Hoobpa3HO B pasnnYHUTE AbpPXXaBu, HO CbLUO M B Pa3fIMYHUTE PErMOHN N obpasoBaTenHn
nporpamu. B cbLLOTO BpemMe TO BCe OLLEe U3MCKBA afiekBaTHO 0byyeHne u nogkpena 3a ydmrtenuTe
W OMpPEKTopUTE Ha yyunuuiaTa, 3a fa mMmoraTt Te A4a OCUIypsT NOAXOOsLWM ypoLmM 3a NpedaBaHe Ha
YMEHMETO NO pasfnyHn NpeaMeTH, KaTto M3non3saT n HedoopMarnHOTO U CAMOCTOATENHOTO YYeEHE.
PasHoobpa3neTo oT nogxoam u nuncarta Ha obyveHue 3a yumtenute 3acuneaTt TPygHOCTTa 3a
pa3bupaHe 1 oLEeHKa Ha HErOBOTO Bb3AENCTBME KaTO NPSAKO CNeacTBME OT nncaTa Ha KOHKPETHU
nokasaTtenu u Te3n AaHHW B Aoknaaa ,8brpeku ye 22 Obpxxasu om EC nodkpensm

& Vincent-Lancrin, Stéphan, YmeHns 3a xuBoT: [logxpaHBaHe Ha  KPUTMYHOTO  MmucneHe, 2021

https://publications.iadb.org/en/skills-life-fostering-critical-thinking

7 EBponeiicka koMucusi: ManbnHuTenHa areHums "O6pasoBaHie n kynTypa", Citizenship education at school in Europe,
2017 e., Otgen ,My6nukauumn®, 2017 r., cTp. https://data.europa.eu/doi/10.2797/536166

8 Bx. peiicTBue 7 oT EBponelickaTa nporpama 3a yMeHust

9 0B C 212, 14.6.2016 2., cmp. 8

10 Epponeiicka komucus: MambnHuTenHa areHumust "O6pasoBaHiue u kyntypa", paxdaHcko obpasogaHue 8 yyunuuje 8
Eepona, 2017 e., Cnyxb6a ,Mybnukauun®, 2017 r., ctp.10
1 WanbnHuTenHa areHuMs 3a eBponeiicko obpasoBaHue M KynTypa: Eurydice, CmpykmypHu nokasamenu 3a
MOHUMOPUHe Ha cucmemume 3a obpasoeaHue u obyyeHue 8 Espona 2023 - Kno4yosu KomMrnemeHmMHocmu 8 yqunuuwe,
Otpen ,My6nukaunn Ha EBponenckusa cbios®, 2023 r., https://data.europa.eu/doi/10.2797/621068
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mexayrnipedmemHomo obyyeHue, camo 12 obpaszosamernHu cucmemu Ha EC onpedensm
Kpumepuu 3a Kayecmeo Ha Mex0yrnpedmemHomo obydyeHue ? .

Mo TO3M HauKMH, BBMNPEKN HAKOSIKOrOANLLHWUTE NOSIUTUYECKN YCUINNS HA €BPOMENCKO M HAaUMOHAHO
paBHULLE, y4eHuuuTe, 0CO6EHO B rOPHUTE KINacoBe Ha CpeaHnTe yuunuiia, Bce oue nponyckar
CONMMAHN Bb3MOXKHOCTK 3a oBnagsasaHe Ha KT.

KoHKpeTHO B CTpaHnTe, B KOUTO ca O0a3npaHu akTMBUCTUTE, BCe oLle e obuyanHo aa ce
Habntogaea repapxuyeH Noaxon B y4unuaTa, KakTo B KnacHaTta crasi, Taka U npyu B3eMaHeTo Ha
peLUeHus.

OcobeHo Te cmsaTaT, Ye e TPyaHO Aa ce pasrnexaar M NocTaBAT No4 BbNpoc obwecTBeHnTe
HOPMM 1 da ce obcbXaaT KyNnTypHUTE pasnnyms, U n3anuteat He06Xo4MMOCT OT OBfnagsiBaHe Ha
YMEHMS, NOAXOOSLLUN 32 OPUEHTMPAHE B HACTOSALWMSA MHAOOPMALMOHEH CLEHapuUin 1 cnpaBsiHe C
HerosuTe Npeau3BuKaTencTea.

OcBeH TOBa KPUTMYHOTO MUCIIEHE Ce 3acunBa, KoraTo MnagexuTe y4acTBaT B yNpaBneHNeTo Ha
yuunuueTto. Bbnpeku ye noBeyeTo eBponencku obpasoBaTenHn CUCTEMU N3NCKBAT OT yYeHULUTe
Aa y4acTBaT B NpoLieca Ha B3eMaHe Ha pelLleHus B y4unuile, B HeoTAaBHaLLEeH AoKNag Ha
Eurydice ce nogyepTaBa, Ye "camMo 0KOs10 Mosio8UHama om eCuU4YKu obpasosamesiHu cucmemu ce
ysepsieam, 4e y4eHuuyume dasam cg80s MPUHOC 8 deliHocmume 110 ocuaypsisaHe Ha
kauecmeomo™? | 6e3 fa ce cnoMeHaBa pasnukaTa Mex/y Tosa Aa 6beLl n3cnyLiaH B npoueca
Ha ocurypsiBaHe Ha Ka4ecTBOTO M AEUCTBMTENHOTO y4acTue B NpoLeca Ha B3eMaHe Ha peLleHust.

JoOpu NpakTUKN U NONTUTUKN

CobluecTByBaT pasnuMyHM HaUMOHANHM M MECTHW WHULMATUBM W MOMUTUKK, KOUTO akKTUBHO
HacbpyaBaT 1 NogobpsiBaT KPUTUYHOTO MUCTIEHE YPE3 PA3NNYHN NOAXOAN.

MHCTUTYyuMMTEe HacbpyaBaT METOAMKMTE 3a npenogaBaHe U oueHsiBaHe Ha KM B OCHOBHOTO u
cpegHoTo obpasoBaHue, kato npe3 2019 r. OMCP nyGnukyBa npoyyBaHel* , ocHoBaHO Ha
NPOeKTUpaHe N OLEeHsIBaHe C y4aCTUEeTO Ha BCUYKM 3aMHTEpPecoBaHM CTpaHW, B KOETO yyacTBar
yunnuwa ot 11 abpkaBu U KOETO AEMOHCTpMpa Bb3AENCTBMETO Ha KOHKPETHU AWAAKTUYECKM
WHCTPYMEHTWN U MHCTPYMEHTM 3a OLieHsIBaHE 3a noBuLLaBaHe Ha KM, BKNOUMTENHO B NpeamMeTn KaTto
MaTeMaTuka, NPMPOAHM HayKu, N306pasnTENHO U3KYCTBO, My3MKa U €3UKOBO U3KYCTBO.

Ha mMeCTHO HMBO MMa HSAKOMNKO MHULMATUBK, NOAETN OT MPEXM OT acoumaunmn, Kato MHMunaTmuBaTa
"Teachers4Europe: cb3gaBaHe Ha aropa 3a gemokpatuyHa kyntypa" (T4E) B Mepumsa nva 3a uen
Ja cb3gafe TpaHCrpaHuyHa, YyCToMuYMBa M MOCTOSHHA Mpexa OT yuuTenu, KoAaTo ga nogobpu
coumanHuTe M rpaxgaHCKUTe YMEHUS Ha ydeHuuuTe, Aa Hacbpyn OEMOKPATUYHUTE LEHHOCTW,
OCHOBHUTE MpaBa, MeXayKynTypHOTO pa3dbmpaTtencTso 1 Aa NOOLLPKU YyBCTBOTO 3a CbNPUYACTHOCT
KbM Te3n npuHuunu. MHuumatmeata T4E ce cTpemMym fa HacbpuuM KPUTUYHOTO MMUCNEHE U

12 EBponevicka komucus: MeHepanHa gupekums "ObpasoBaHue, Mnagex, cnopT v kyntypa", MoHumop Ha obpa3osaHuemo
u obyyeHuemo 2023 e. - CpasHumeneH Ooknad, Otpen ,[lybnukaumm Ha EBponenckus cbro3, 2023 r.,
https://data.europa.eu/doi/10.2766/936303

13 EBponeiicka komucyisi, EACEA, Eurydice, CmpykmypHu nokazamenu 3a MOHUMOPUH2 Ha cucmemMume 3a
obpasosaHue u obyuyeHue 8 Espona - 2023 2: Knroyosu komrnemeHmHocmu 8 yqunuwe, JiokcemOypr, 2023 r., ctp. 13

14 Viincent-Lancrin, S. et al. (2019), Fostering Students' Creativity and Critical Thinking: acnensanus u nHoBauuu B
obnacTtTta Ha obpa3soBaHueTo, N3pgatencteo Ha OUCP, Mapwx, hitps://doi.org/10.1787/62212¢37-en.
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CbBMECTHOTO YYeHe cpej yYeHuunTe 1 Aa NnpeaocTaBun Ha yuuTenute HeobxoanuMmTe UHCTPYMEHTU
1 YMeHUs1, 3a 4a NOAKPENSIT CBOUTE YYEHWULIM B TO3M NpoLec. 3a Aa ce NOCTUrHaT Te3u Lenu, B usna
Mbpumnst peoBHO ce NpoBexaaT 00y4YeHNs, CeMUHapU 1 CpeLuu, KaTo ce paswmpsiBa AOCTbNbT 40
TSIX 3@ XOpa, KOUTO MHaye He Guxa Mornu ga yyacTear.

B Ntannsa Movimento di Cooperazione Educativa e ceobogHa n aBTOHOMHa rpyna oT y4YuTenu, Kouto
cuntat cebe cu Kato 3a CTPOUTENM Ha KynTypa, OpPraHNYHN UHTENeKTyanuu, KOUTo ce rpwkaTt 3a
YyTBbPXOaBaHEeTO Ha KynTypuTe, YMUTO HOocuTenu ca ydeHuuute. Te paboTaT 3a cb3gaBaHe B
KnacHaTa cTas Ha aTmocdpepa, OnaronpuaTHa 3a cnywaHe W aBTeHTUYHO obuwyBaHe, 3a
nacriegBaHe W Ono3HaBaHe Ha NPOCTPaHCTBaTa M Ha pasfUYHUTE e3uUN, KOUTO ChXKUTEenNcTBaTt B
peanHocTTa, 3a pasBUTME Ha UCTUHCKA NoNUTUYecKa AemMokpauus. 3a TaX Hay4yHOTo obydeHue e oT
OCHOBHO 3HayeHue 3a POpPMUPAHETO Ha Cb3HATENMHO U KPUTMYHO IpaXdaHCKO Cb3HaHue; 3a
OoCurypsiBaHeTo Ha CnocOBHOCT 3a aHanus, 3a pa3no3HaBaHe Ha UHopMaLmaTa; 3a nsbsarsaHe Ha
danwmen yoexaeHus, BApBaHUa 1 MUCTUDMKALNN.

Ha HuBo EC cu cTpyBa fa ce cnomeHat MHorobporiHuTe nporpamu, konto EC duHaHcupa, ¢ uen
Aa ce noBuWKM MOBUMHOCTTa Ha CTYAEHTUTE W Aa Ce Hacbpyu KPUTMYHOTO MUCHEHE cpen TAX.
Mporpamn kato "Epasbm”, "Epasbm+" n EBponenckna kopnyc 3a convaapHOCT NpeaocTaBsaT Ha
CTYAEHTUTE Bb3MOXHOCTW Aa yyaT, Aa ce obyyasart, Aa paboTtaT, Aa M3sbpiBaT AobpoBonyecka
AEVHOCT 1 Aa TpynaTt onuT B YyXbuHa, KaTo rM 3ano3HaBaT C pasfnuyHn KynTypu n obpasoBaTenHu
cuctemun. MbTyBarku, ydenkn n/mnn paboTternkn B YyxOvHa, MnaguTe xopa pasBvMBaT MHOXECTBO
NINYHU U MEXOYNNYHOCTHN YMEHUS, BKIIOYMTENHO KPUTUYHO MUCHIEHE.

Opyra vHuuymnatmea, KOATO 3acnyxaBa fa 6bae cnomeHarta, e EBponerickata kBanudukaumoHHa
pamka (EKP), koATo nogkpensi TpaHCrpaHuyHaTa MOOWMHOCT Ha y4awy ce u paboTHUUM U
HacbpyaBa y4eHETO Npe3 Lenus XXmMBoT 1 npodecrmoHanHoTo pa3suTue B EBpona. Kato npegocrtass
SICHa 1 nocregoBaTenHa pamMka 3a keanudukauunte, EKP HacbpuaBa yyawmte ce ga oueHsisat
KPUTUYHO CBOUTE YMEHUS 1 [ia Ce aHraXupar C HENPEKbLCHATO y4eHe.

W Hakpas, 3acnyxaBa ga ce croMeHe paboTHaTa rpyna 3a HacbpyaBaHe Ha obLmTe LLEHHOCTU U
npuobLiaBalloto obpasoBaHue, KoATO paboTn B KOHTeKCTa Ha maHgata 3a 2018-2020 r.,
OOMNPUHACcANKN 3a M3MbIIHEHMETO Ha ropecrnomMeHaTaTa npenopbka Ha Cweema om 2018 e.
OMHOCHO __HacbpyagaHemo Ha _obwume ueHHocmu, npuobuwasawiomo obpaszosaHue u
eepornelickomo usmepeHue Ha rnpernodagaHemo'® .

KaTto ce nma npegsma BCUYKO ropen3noXeHo, O4EBUAHO €, Ye UMa YCUIMUS U MHULMATUBKN, HACOYEHN
KbM Bb3nuMTaBaHe Ha KPUTUYHO MWUCINEHe cped mnaguTe xopa. Te3n MHUMUMaTUBM He camo
ocurypsieaT npeks obpasoBaTenHu MonsuM, HO W Cb3gaBaT Mo-LWMPOKO pa3bupaHe 3a
AEMOKpPaTUYHUTE LEHHOCTU, MEXAYKYNTYPHOTO Cb3HaHWE 1 coumanHata OTrOBOPHOCT.

15 https://wikis.ec.europa.eu/display/EAC/ET+2020+0O6wwun+LieHHOCTH
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NMpenoptbku

npeD,BVID, ropens3noXXeHoTo npmn3oBaBamMe:

e EBponenckna napnameHT M CbBeTa [Ja HacbpyaBaT KPUTUYHOTO MUCIEHE B
obpasoBaTenHMUTE NOMUTUKN KATO YaCT OT MO-LUMPOKMN PaMKW, HACOYEHM KbM: a) 3acunBaHe
Ha y4acTMeTO Ha MnaguTe Xopa B YNpaBfeHNEeTO Ha yYnnuiiata Ha BCUYKN paBHULLA U B
pasnuyHn obnactn (BKMIOYMTENHO OLEHKa Ha KavyecTBOTO, onpefensHe Ha yyebHute
nporpamu 1 T.H.) 1 6) ykpenBaHe Ha rpaXgaHCKOTO o6pa3oBaHue.

e EBponenckara komucusa ga noctaBu KPUTUYHOTO MUCIIEHE, yH4acTUETO Ha MnaguTe xopa B
yrnpaBneHneTo Ha yyunuuaTta u rpaxgaHckoTo obpasoBaHve B LEHTbpa Ha paboTHuTe
rpynu no crparterMyeckata pamka Ha EBponenckoto o6pa3zoBaTesniHO NpOCTPaAHCTBO,
npu pasrnexgHe Ha umkbnbT 2026-2030 r. lNpusoBaBame CbLWO Taka ga Ce OCUrypsaT
OOCTbMHU MaTepmanu 3a obyyeHne no Tesm Temu.

e [ObpXaBUTe YIIEHKU 3a U3MbIIHEHMETO Ha AencTBMe 14, BKMHOYEHO B NpuopuTeTHa obnact
1 - KauecTBO, paBeHCTBO, NprobLLaBaHe 1 ycnex B 06pasoBaHMeTo 1 06y4eHNETO, CbIMacHo
pesonioumsita Ha CbBeTa Ha EBponeickusi cbio3, Aa paboTAT OTHOCHO 3acUNBaHETO Ha
KPUTUYHOTO MucneHe. [lo-cneumanHo, KaHauMaoatTUTe credBa  fna HactosBaT 33
BbBeXAaHeTo Ha peAOBHa CUCTeMa 3a MOHUTOPUHT, BeYe NpeasuaeHa oT EBponeiickata
KOMWCUSI, KaKTO 1 MO OTHOLLEHVE Ha pa3BUTMETO U edpeKTa OT KPUTUYHOTO MuUcreHe. 6

16 Pegonioumst Ha CbBETa OTHOCHO CTpaTErMyecka paMka 3a eBpOoNeicko CbTPYAHUYECTBO B 061acTTa Ha 06pa3oBaHNETO
1 oby4yeHneTo kbM EBponenckoTo obpasoBaTeniHo MpocTpaHCTBO M cned Toea (2021-2030 r.) 2021/C 66/01 (OB C, C/66,
26.2.2021 r., ctp. 1, CELEX: https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:32021G0226(01))
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MpoeKTbT JUST EU and ME

EBponencknat npoekt JUST EU and ME (CERV-2022-CITIZENS-CIV) nogkpenu mnaan akTMBUCTU
B bvnrapus, Utanua, Monwa, Ucnavma v Mpuma ga passBuAaT yMEHUA 3a 3aCTbMHUMYECTBO U
npunaraHe Ha couManHu npasa Ha MeCTHO HMBO 1 Ha HuBO EC.

BbB BCAka cTpaHa rpynuTe Ha akKTMBUCTU pa3paboTmxa nnaHoBe 3a 3acTbMHUYECTBO B
cboTBeTCTBME C EBponenickusa cTtbnb® Ha coumanHute npaea, MO-cneynanHo [OocTbi Ao
obpasoBaHune, paBEHCTBO MeXAy MOMOBETE M HAaCbpYaBaHe Ha paBHM NpaBa 3a MapruHanuMavmpaHm
roynu. Bcsika rpyna aktMBuCTM cb3gage MaHugecT C MONMTUYECKU UCKaHWs, npeactaBeHu B
KOHTEKCTa Ha HauuoHanHus aebart npean esponencknte n3dopu npes toHU 2024 r. MNMpoekTbT ce
kKoopauHupa ot ActionAid UTanus n BKoYBa oLe WeCT eBponencku opraHmnsaunmn: MexayHapoaHo
eBponencko aBwxeHune (benrnsa), Pongaums "AntepHaTtmBHa obpasoBartenHa uHuumaTtmea"
(Monwa), MexayHapoaHW uvHUUMATMBM 33 CcbTpyaHudecTtBo (Bbnrapus), MexayHapoaHu
nHMumaTMBM 3a cbTpyaHudecTtso Manucna (Ucnanus), KMOM Xu6 (Mpums) u Transitions (Yexus).

MpoekTbT ce dmHaHcupa no nporpama "lpaxgaHn, paBeHCTBO, npaea M ueHHocTn" (CERV) Ha
EBponewnckns cbro3 (2021-2027 r.).

@uHaHcupaHo om Esponelickusi cbto3. MispaseHume 8b32medu U MHeHUs obayve ripuHadnexam u3usno Ha mexHusi(ume)
asmop(u) u He ompa3ssieam HerpemMeHHO 8b3eriedume U MHeHusma Ha Eeponelickus cbio3 unu Ha Eeponelickama
u3nwb/IHUMesHa azeHyusi 3a obpasosaHue u Kynmypa (EACEA). 3a msax He Hocu omeogopHocm HUmo Eeponetickusim
Ccbt03, HUumo EACEA.
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EUROPEAN YOUTH MANIFESTO - GREEK VERSION
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[Molol €ipaoTE: N TTOPEIA Kal Ol
TTPOTEPAIOTNTEG HOG

Eipaote pia opdda TmevAvTia TEPITTOU  VEWV  OKTIRIOTWV/PILY, KOIVWVIKWY AEITOUPYWYV Kal
@oITNTWV/TpILY, NAIkiag 20 £éwg 30 eTwv, ammd Tn BouAyapia, Tnv EAAGSQ, Tnv ITaAia, Tnv MoAwvia
kal Tnv loTravia.

A6 10 2023 W¢ 10 2024 AdBape pépog oto Tpdypaupa JUST EU and ME, upe otdxo va
UTTOOTNPIGOUNE TIG TTPOTEPAIOTNTEG TNG VEOAQIAG OTO TTAQICIO TOU EUPWTTAIKOU TTUAWVA KOIVWVIKWY
OIKOIWPATWY, KOl CUYKEKPIMEVA TIC apxéG 1 (TTOIOTIKA Kol XWwpPIG aTTOKAEIOPOUG €KTTaIdEUDN,
KatdpTion kal dia Biou pddnon), 2 (1I06TNTA Twv EUAWV) Kal 3 (ioeg euKaipieg).

To 2023 710 épyo &ekivnoe pe €61 ekTaudeVOEI§ KAl g€PyAOTApPIA yia TNV avdAluon kal Tnv
UTTEPAOCTTION TWV KOIVWVIKWY OIKAIWPATWY KAl TwWV OIKAIWHUATWY Tou QUAOU: n TTPpWTn ouvedpia
emkevipwOnke oto EPSR kal Tov eupwtmmaikd KUKAO AQWNG aAmmoQACEWV, OTN CUVEXEID Ol
OpacTNPIOTNTEG aPOopOoUCcaV TNV avaAuon CnTNUATWY Kal TOV OXESIAOUO ATTOTEAECUATIKWY Kal
OUVETTWV EKOTPATEIWV UTTEPACTTIONG. O CUVOUAOHO HE GAANa epyaaTripia, €I0IKA yIa TO POAO TNG
onuooioypagiag Tou BacifeTal o€ AUCEIG Kal TOU SIATTONITIOMIKOU OlaAdyou oTnv aAAayr] otnv
kolvwvia. Ta Tpia TeAeuTaia epyacThpia TTpayuartotroiiénkav 1o 2024 kal KAAUTITAV TN GUUMETOXIKN
£€peuva, Tn dIKalooUvn Twv QUAWY Kal TNV evOUVAUWON TNG KOIVOTNTAG, KABWG Kal TIG EUKAIPIES Kal
TOUg KIvOUvoug TnG Texvntrig Nonuoouvng oTov KUKAO TwV EIBA0EWV.

210 T€An Tou 2023 kdaBe €OVIKA Oopdda APXIOE va VTOTTI{El KAl va avOAUEl éva OUYKEKPIMEVO
0éua oTo TTAaicIo Twv apxwv 1, 2 kal 3 Tou EPSR kai euBdBuve o€ auTd e TTOOOTIKA KAl TTOIOTIKA
oedopéva.

21n BouAyapia n oudda uAOTTOINCE PIA EKOTPATEIO OXETIKA PE TNV AVAYKAIOTNTO ava@swpnong
Twv OXOAIKWV BIBAIwWV Kal TwV a§loAoyRoewv oTa oxoAcia TG deutepoBabuIag ekTTaideuong.

‘ International International
act-onald m European @ Initiatives for . Cicoy Intatives for Km\ )
L CAMBIAMENTG—— . Cooperanon peratt
International / pusiesssmny Galicia EDUCATIONHUB . 2
IS L


https://ec.europa.eu/social/main.jsp?catId=1606&langId=en
https://ec.europa.eu/social/main.jsp?catId=1606&langId=en

v RN Funded by
wst EU~ ME _
PP the European Union
L 4 . p

21nv EAAGSa o1 akTIBIOTEG CuVETALaV £va PavIQESTO TO OTToI0 avéAue To CATNUA TNG adAAWTNG
gpyaoiag, 16iwg PeTatu Twv véwv otnv [Mepipépeia ATTIKAG, 0 GUVOUOGHO HE OUYKEKPIMEVES
ouoTdoeIg TTONITIKAG KAl TTIPOTACEIG EuaioOnToTToinong.

2mv ItaAia n opdda, PEOW TOU pavIPESTOU TnG, KaBOpIoe pia SIOTOPEAKN TTPOTACNH YIO TRV
QVTIMETWTTION TWV JI0KPioEWV oTa OXOAsia deutepoBabuiag ekmraideuong, TTpocdiopilovTag
OUYKEKPIYEVEG NETAPPUBUIOEIG TTOMITIKAG KO EKTTAIOEUTIKEG TTPOKTIKEG.

21nv MoAwvia 10 PavIPESTO TWV OKTIBICTWY £BIEE TIG AVIOOTNTEG OTNV TTPOCBACH OTNV KATAPTION
Kal TIg B1e0veig avraAAayég yia Tn SiEUpuvVOn TwV EKTTAIGEUTIKWV EUKAIPIWV TWV VEWV.

21nv lomavia n opdda utrooTApIEE o¢ TOTIKG €miTedo O€ OuvePyooia HE Ta OXOAgia
OeutepoBAOuIOG eKTTAIdEUONG TNV ETTEIyOUCO AVAYKN €I0AYWYAS OPOCTNPIOTATWY HN TUTTIKAG
eKTTaideuong ota TTpoypdupaTa oTTOUdWYV TOUG.

Not hearing anything? | Tumupvelume | X

K p

KINDLING ABETTER WORLD

EidikoTEpa, k&GO opdda OiefAyaye €va 1 TTEPIOCOOTEPA  EPYACTNPIA HE OMOTIMOUG Kal
EVOIOQPEPOPEVOUG POPEIG VIO va EAEYEEI TOV ETTEIYOVTA XAPAKTAPA TOU ETTIAEYPEVOU BEUATOG, KAl OTN
ouvéxela OleEnyaye €BVIKA €PEUVA PE OMOTIHOUG Kal €vOIAQPEPOUEVOUC (QPOPEIC OXETIKA ME TNV
avTiAnwn Kai TV aueon guTreipia Toug. O1 TTANPOYPOPIES TTOU CUYKEVTPWONKAV opyavwbnkav o€ éva
€OVIKO MAVIQPECTO TO OTTOIO TTAPOUCIAEI TIG ATTOYEIG TWV VEWV YIO CUYKEKPIMEVO KOIVWVIKA
SikalwpaTa, Kal N avdAuon TOU TIPAYMOTOTTIOINBNKE QvTIOTOIXEI O€ €va OUVOAO TTONITIKWV
AITNUATWY TA OTTOI TTAPOUCIACTNKAV OTOUG TOTTIKOUG KAl €BVIKOUG QOpEic AYng aTTOPACEWV.
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210 TEAOG TwV €BVIKWV dpaaTnplothTwy, Tov Mdio Tou 2024, o1 akTIBIOTEG/pIEG oUvVavVTHONKAv aTnV
loavia oe éva dla {WOoNG €pYacThPIO YIO VA HOIPACTOUV Kal va oulnTAoouv TIG €0VIKEG TOUG
OpaCTNPIOTNTEG, TA SIBAYHOTA TTOU ATTOKOMIoAV KAl TIG KUPIEG TIPOKAATEIG.

Ta onuavTiKOTEPO BACIKA CUMTTEPACHMATA TAV Ta akOAouba:

- n TTapouciaon TNG CUYKEKPIYEVNG EPTTEIPIAC TWV VEWV OTO PAVIQPECTO QUEAVEI TOV AVTIKTUTTO
Kal TNV ATTOTEAECUATIKOTNTA TOU,

- n Olevépyela TTPOKATAPKTIKAG CUYKPITIKNAG a§IoAdynong UTTopEi va TTPOCPEPEl EUTTVEUON KAl
€UKaIPiEG DIKTUWONG,

- N €MOKOTNON TNG €QAPUOYNG TWV TIOMITIKWY O€ AANEG XWPEG PTTOPEl va euTTveEUOEl
OTPATNYIKEG ETTIAOYEG.

ZUVOAIKG TreplogdTepa ammd 700 ATOopOo  OUMMETEIXOV  OTIG €BVIKEG dpaoTnPIOTNTEG
(akTIBIOTEG/pIEG,  €peuvnTEG/pIEG, e€pyaldOpevol/eg  OTn  veohaia, padbnTég/plieg ammd  OXOAcgia
0euTEPOPAOUIOG eKTTAIdEUONG KAl TTAVETTIOTAMIA, BOUAEUTEG K.ATT.). O1 €BvIKEG dPaOTNPIOTNTES
mepieAduBavav  TTEPICOOTEPEG  aTTO  €§1 Opddeg eoTiaong, MIa Oelpd Oamd Sopunuéveg
ouvevTeUgelg, TTEPIOOOTEPA aTTO OEKA OCUMHETOXIKA EPYOOTAPIA KOOI OKTW OnuooIEg
ekdnAwoeig yia Tn d1ddoon TwV HAVIPECTWV.

H 1eAikr) dia {wong ouvavtnon atmodeixdnke XpARoiun yia Tnv eEeupean evog Kolvou BEPATog yia To
TapoVv  avipéoTo, HE PBAon TIG TTPOCWTTIKEG EUTTEIPIEG TWV CUMMETEXOVTWY OTA  OYXOAgia
deutepoBAbuIag ekTTai®EUONG Kal TNV KOIVWVIKK d1A0TACN OTIG SIAQPOPES XWPEG.
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O1 CUPUETEXOVTEG/OUTEG CUPGWVYNCAY OTAV QVTIMETWTTION TNG €AAEIYNG KPITIKAG OKEYNG OTNV
avwrepn deutepofaduia exktmraideuon (ISCED 3), n otmoia - katd Tn SIGpKEIQ TwV AKOAOUBWV
OpaCTNPIOTATWY TOU €PYOU - QVOAUBNKE KOl QVTIMETWTTIOTNKE ME TO TTAPOV HAVIQECTO TTOU
TTEPINOPPBAVEI P10 TTPOKATAPKTIKA avaAuon Kal aitparta TTONITIKAG yia Ta uéEAn Tou EupwTraikou
KoivoBouAiou kai Toug evdiagepduevoug gopeic oe didgopa eTrieda.
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210 oxoAcia deuTepofabuIag ekTTaidcuong Twy KpaTwyv PeAwv TnG EE, mapd Ti¢ TTpooTrdBeIég Toug
yia Tnv eicaywyr NG KpImikAg ZkEWns (KZ) Kal TIG UTTAPXOUOEG OXETIKEG EUPWTTAIKEG TUOTACEIG, Ol
paBnTég/pieg avagépouv €va TTAaiolo OtTou T aBriuaTta kal n Traidaywyikn eEakoAoubolv va
Baoilovtal o€ pia 1EpapXIKA TTPOCEYYION AVTi yIA PIO CUPMETOXIKN. ETTITTAé0oV, TO GXOAIKO oUCTnua
agloAdyNoNG €EaKOAOUBEl va ETTIKEVTPWVETAI OTIG EVVOIEG aVTi va agloAoyei TIG IKavOTNTEG TOUG VO
MaBaivouv kail va gulnTolv yeyovora.

H KT ptopei va ouvowioTei wg n IKAvoTnTa va avoAUel Kaveig evepyd dIAQOPETIKEG TTNYES Kal
YEYOVOTA Kal VO avatTuooel Tn dIKr Tou/TNG yVWHN.

H onuacia g yia Tnv avdamTtuén IkavoTATwy dia Biou padnaong, 6TTwg n evepyodg TTOAMTOTNTA KAl O
YPOUUATIONOG OTa péoa evnuépwong, TTPowBABnke atmmd Ta TéAn Tng dekaetiag Tou '90 atmd
EPEUVNTEC/PIEG, TNV €UPWTTAIKA 10TooEAiIdA’ Kal digBveic opyaviopoUs 6Trwe o MOY kai n UNESCO,
KAtaypd@ovTag TNV KPITIKN OKEWN WG Mia atrd TIg Bacikég e€10TNTEG 0T (W] N OTToia YTTOPEi Va
BeATILOOEI TIG AKABdNUAIKES ETTIOOCEIC TWV PHABNTWV/PIWY, TN CUPHPETOXI TOUG OTNV KOIVWVia Kal TV
evepyo Kal uTTeEUBuVN TTOAITOTNTA.

H KZ Bpébnke aTo emikevTpo TG "Alakripugng Twv Mapigiwv"™ , TTou uioBetidnke To 2015 aTTd TOUg
YTtroupyoug Maideiag 1ng Eupwtaikng ‘Evwong, deopeudpevol/eg va evioxUoouv "TnV KPITIKA OKEWN
KAl TOV YPAUUATIONO oTa péoa evnuépwong, 18iwg oTn XprRon Tou SIadIKTUOU Kal TWV PECWV
KOIVWVIKAG SIKTUWANG, WOTE va avarnTuéouv avrioTaon o€ KABe puopen Slakpiogewv Kai Katixnong”.
Ao TN pia TTAcupd, n Kpimikn ZKEWn avayvwpeidetal yia Tov BeTikd Tng avTiktuto oTtn Ala Biou
Mdenon, kabwg To Eupwirdikd tAaioio LifeComp?® emonuaivel i n CT emmpémel Tnv afloAdynon
TTANPOPOPIWY KOl ETTIXEIPNHUATWY YIO TNV UTTOOTHPIEN QITIOAOYNUEVWY CUPTTEPACUATWY Kal TNV
QVATITUEN KAIVOTOPWY AUCEWV.

EmmAéov, n KE Bewpeital amapaitntn 0€g16TNTA yIa TNV TTpowBdnon tNG PIWCIKNNG OIKOVOUIKAG
QvATITUENG KAl TNG KOIVWVIKNG €vTagng, Kabwg eival pia ammd Tig €€10TNTEG TTOU PTTOPOoUV - OTTWG
¢nreital atroé Tov EupwTraiké MuAwva Koivwvikwv AIKaiwpdaTtwy, 18iwg otnv Apxn 1 "Ektaideuon,
KatdpTion kal dia Biou padnon" - va emMTPEYPOUV OTOUG TTONITEG VO CUMMETEXOUV TTAPWS OTNV
Kolvwvia kal va diaxelpidovTal e emtuxia TIG yeTafdoeig oTnv ayopd epyaaciag, o€ €va TTAQicIo TTou
XOPOKTNPIZeTal aTTO TNV AUEAVOMEVN AUTOUATOTTIOINGT, TN XPAON TNS TEXVNTAS vonuoouvng* Kai TIg
KOIVWVIKOTTOAITIKEG €VTAOEIG TTOU gvioxUovTal oTn oUyxpovn oQaipa Twv HECWV evnUEPWONG
(pnTOpPIKA Hiooug, TTapatTAnpo@dpnan Kail Weudeic eIBATEIC)° .

' ZUoTtaon Tou Eupwraikou KoivoBouAiou kai Tou ZupBouliou, Tng 18ng AekepBpiou 2006, OXETIKA UE TIG BACIKES
IKAVOTNTEG yia T 81é Biou pabnon EE_L 394 1n¢ 30.12.2006, . 13-14.

2 Eupwrraikdg EkteAeaTikdg Opyavioudg Exkmaideuang kai MoAimopol: Eupudikn, Mpowbnan g 1816tnTag rou moAitn Kai
Twv KoIvwv aélwv NG EAeUBepiag, NS avekTIKOTNTAS Kai NG un OIGKPIONS UEow TNS KTTaideuong - Emokomnon twv
e€eliewv NG eKTTAIOEUTIKAS TTOAITIKAS aTnVv Eupwrrn uerd tn Aiaknpuén twv lMNapiciwv tng 17n¢ Mapriou 2015, YTnpeoia
Ekddéoewyv, 2016, https://data.europa.eu/doi/10.2797/396908.

3 Sala, A., Punie, Y., Garkov, V. and Cabrera Giraldez, M., LifeComp: The European Framework for Personal, Social and
Learning to Learn Key Competence, EUR 30246 EN, Ytnpecoia Exkddéoewv Tng EupwTraikig ‘Evwaong, AougepBoupyo,
2020, ISBN 978-92-76-19418-7, doi:10.2760/302967, JRC120911.

4 Eupwrraikiy EmTpotn: Feviki AletBuvon AmacxoAnong, Koivwvikwv YTobéoewv kai ‘Eviagng, Opidovries Se€1oTnTeg,
Ymnpeoia Ekd6oewv Tng Eupwaikig Evwong, 2024, hitps://data.europa.eu/doi/10.2767/06401.

2FE C2121n¢14.6.2016, 0. 5-7.
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"2e évav wneiakod KOOUO, OTOV OTTOI0 UTTAPXEl MIa TTANBWPEA ammoWewy, Bewpiwy, YEYOVOTWY Kai
TTPOKANCEWV YyIa OAOUC, N KPITIKH OKEWN €XEl YivEl aKOUn TTIO ONUAVTIKY YId va KPivel KAVEIC TO
mANBo¢ Twv mAnpo@opiwv Tou gival dIabéoiues ora Kovwvika Oiktua (BA. Machete & Turpin,
2020)"™ .

Omwg avagépetal oto Eurydice 10 2017 - kai €§akoAoubei va 1oxUel Kal oruepa - N K arroTeAei
MEPOG TWV EKTTAISEUTIKWY OTOXWV TNG Qywyng Tou TIOAITN’ , n oToia oxeTileTal Pe TNV
QTTOTEAEOHATIKI) KOl ETTOIKOOOUNTIKI aAANAETTiOpaon pe TOUug AGAAoug, Tn Opdon HE KOIVWVIKA
uTTEUBUVO TPOTTO, TN dNUOKPATIKATNTA KAl TNV KPITIKI) OKEWD.

MNa tnv mpowBnon 1ng KZ n EE mpoxwpnoe atov KaBopIiopo TTPoYPaUHATWY KAl KATEUBUVTHAPIWY
YPOUUWY YIO TNV €QOPUOYN TNG OTNV EKTTAIOEUCT KAl OTOUG XWPEOUG £PYOCiag, TTPOTEIVOVTAG
a@evog Tn METAO0O0N TNG PECW TWV PABNUATWY TNG aywyng Tou TTOAITN 1 TNG eKTTaideuong Tou
TONTn 0t OAa Ta emimmeda®, Kol QQETEPOU OUVIOTWVTOG OIETTICTNHOVIKI) TTPOCEYYICT KAl
OUMMETOXIKOUG TPOTTOUG® .

ACiCel va onuelwBei 0TI UTTAPXOUV CNUAVTIKEG BIOPOPEG METAEU TWwV TTONITIKWV TWV XWPWV OTOV
ToMéQ TNG aywyng Tou TToAITN. ATTo 10 2017 "oxedov o uioéc xwpes eéakoAoubouv va unv éxouv
KavoVvIouoUS 1j OUCOTACEIS OXETIKG HE TNV avATTTUEN TWV IKAVOTATWVY TWV UEAAOVTIKWV EKTTAIOEUTIKWV
arnv  aywyn Tou TOAITN péow TNS apxIkNg ekmaideuons Twv ekmaideutikwy (ITE) [...] Oi
EKTTAIOEUTIKEC APXEC OEV EXOUV ETTIONC OUCTNUATIKG EKOWOEI KATEUBUVTNPIES YPAUUES VI TOUS/TIC
EKTTAIOEUTIKOUS OXETIKG E TOV TPOTTO aéloAGynong Twv uadnrwv/piwy oTnv aywyn Tou moAitn. [...] ol
EKTTAIOEUTIKEG apxéC Oivouv AlyOTepn TTPOOOXH OTNV aywyr Tou TTOAITH Kal OTn OXOAIKH apXiKh
emayyeAuarnikn ekmaidsuon kai karaprion (IEEK) o oUyKpian ue Tn yevikn ekmaidsuon"™ .

A6 10 2023 otnv EE "n diaBsuarikn udbnon émou 6Aa ta pabnuara n ol OsuartikES EVOTNTES TTPETTE
va mepidauBdvouv  diabeuarikG Oéuara eivar mepioodrepo  Oladedouévn atnv  mpwrofBabuia
eKTTaidEUaN Kai AlyoTepo atnv avwrepn deutepofBabuia yevikn ekmaideuon”. !

AuTto TTOU BILuvouv o1 véol/eg ae OAn Tnv Eupwtn wg Twpa eival o1, TTapd T0 yeyovog OTI N KZ
avayvwpideTal w¢g Kevipikd BEua Twv avaAUTIKWY TTPOYPANPATWY, OTA OXOALid TNG avVWTEPNG
OeuTePOBAOUIOG eKTTAIdEUONG, N £QAPPOYA TNG TTOIKIAAEI PMETAEU TWV XWPWV OAAG Kal PETAEU TwV
TTEPIPEPEIWV KOI TWV EKTTAIDEUTIKWYV TTPOYPANPATWY. TauTtdxpova, eEakolouBei va atraitei eTTapkni
KATAPTION Kal UTTOOTAPIEN YIa TOUG/TIG EKTTAIOEUTIKOUG KAl TOUG/TIC BIEUBUVTEG/PIEG TWV OXOAEiwY,
TTPOKEIMEVOU VO TTAPEXOUV ETTAPKN PABAPATA yia TN YETAdOON TNG BeEIOTNTAG 0€ OAQ Ta JaBruaTa,
XPNOIYOTTIOIVTOG ETTIONG TNV GTUTTN KAl PN TUTTIKA pdenorn. H troikKiIAopop@ia Twv TTPOoEYYioEwyY
Kal N €AAEIPN KOTAPTIONG VIO TOUG/TIG EKTTAIBEUTIKOUG, €VIOXUOUV Tn OUOKOAIG KaTtavonong Kai
agloAdynong Tou avTiKTUTTOU TNG, WG AUECN CUVETTEIA TNG OTTOUCIOG CUYKEKPIMEVWY OEIKTWVY Kal
auTwv Twv dedopévwyv aTnv £kBean: av Kal 22 xwpes TnG EE ummoaTtnpilouv tn diaBepatikr) yaénon,
MOvo 12 ekmmaudeuTik@ cuoTthpaTta Tng EE €xouv Béoel kpimpia 1moidTnTag yia Tn S1a0guartikn

6 Vincent-Lancrin, Stéphan, Aeg16TNTEG yia ™m wn: 2021
https://publications.iadb.org/en/skills-life-fostering-critical-thinking

7 Eupwrtraikfy Emitpotm): EkteAeoTikdg Opyavioudg yia v Eupwtaikr Exmaideuon kai Tov Mohmioud, Citizenship
education at school in Europe, 2017, YTinpeoia Ekd6ocwv, 2017, pag. https://data.europa.eu/doi/10.2797/536166

8 BAéTre dpdion 7 Tou upwTTdikou BepaToloyiou yia_Tig de€IoTNTES

SEE C 212 1n¢ 14.6.2016, 0. 8.

1 Eupwmraik EmTtporr: EkteAeoTikog Opyavioudg yia v Eupwtraikfy Ekmaideuon kai Tov MoAimiouo, Citizenship
education at school in Europe, 2017, YTnpeoia Ekd6oewv, 2017, pag.10

" Eupwmaikog EkteAeomikdg Opyaviopdg Ekmaideuong kai MoMmopol: Eupudikn, Aiap8pwrikoi Seikies yia v
mapakoAoUbnon Twv CUCTHUATWY EKTTAIGEUONS Kai Katdprions atnv Eupwin 2023 - BaoikéS IKavoTnteS 010 OXO0AEiO,
Ymnpeoia Ekdooewv Tng Eupwaikis Evwong, 2023, https://data.europa.eu/doi/10.2797/621068.
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Mapda TIG TTOAUETEIC TTPOCTTIABEIEG TTONITIKNG O €UPWTTAIKG Kal €BvikO eTmiTredo, oI HabnTéC/pIeg
-1010iTEPA OTA OXOAgia TNG avwTeEPNG deUTEPORABUIOG eKTTAI®EUONG- £CaKOAOUBOUV va XAvouv KaAEG
EUKQIPIEG YIO TNV EKPAONnoN Tng K.

EidIkoTEPO OTIG XWpPeG OTTOU €dpelouv oI OKTIRIOTEG/PIEG €ival aKOUn ouvnBeg va Biwvouv pia
IEPAPXIKI TTPOCEYYION OTA OXO0AEiA, €iTe 0TO TTAQICIO TNG TAENG €iTe TN AWnN aTTOPAcEWV.

ZUyKeKpIpéva, Bewpolv BUCKOAO va QVTIMETWTTICOUV KAl va au@IoRNTACOUV TOUG KOIVWVIKOUG
KAVOVEG KAl VO oulnNTACOUV TIG TTOMITIOMIKESG DIOQOPEG KAl aloBAvovTal TRV avdykn va KATAKTAOOUV
KATAANAeG O€CI0TNTEG Yo va TTAonynBouv oOTO OnueEPIVO Oevdpio TTANPoOYOpPnongG Kal va
QVTIMETWTTIOOUV TIG TTPOKARCEIG TOU.

EmmAéov, n KPITIKA OKEWN €vIOXUETAI OTAV OI VEOI/EG OUMPMPETEXOUV OTN OXOAIKN dlakuBEpvnon.
MapdAo TTou N TTAEIOWNQIA TWV EUPWTTATKWY EKTTAIOEUTIKWY CUOTNUATWY QTTAITEI TN CUMMETOXT TWV
HaBnTwv/piwv ot AQWn ammo@doewv oTo OXOoAgio, pia Tpdoparn €kBeon Tou Eurydice
UTTOYPAMUICE OTI "UOVOo Ta uIoq TTERITTOU a1t OAQ Ta EKTTAIOEUTIKA ouaThuara diacg@alifouv Ot1 ol
padbnTég/pies mapéxouv ouuPBoAn og dpacTtnpidTnTeS dIacedaAions moIdTNTac" xwpic va ava@épeTal
n dla@opd peTagu Tou va akoUyovTal o€ pia diadikaaia dIao@aAiong TToIOTNTAG Kal TNG TTPAYMOTIKAG
OUMMETOXAS 0TN ANWN aTTOQPACEWV.

KoA£G TTPOAKTIKEG KOl TTOAITIKEG

YTrdpyouv d1AQopeg BVIKEG KAl TOTTIKEG TTPWTOROUAIEG Kal TTOMITIKEG TTOU TTPOWBOUV Kal EVIOXUOUV
EVEPYA TNV KPITIKA OKEWN MECW DIAPOPETIKWY TTPOCEYYITEWV.

O1 Beopoi mrpowBnoav peBodoloyieg yia Tn didackaAdia kair Tnv agfiohdéynon tng KX otnv
TTPpwTORABUIa Kal SeuTepoPBaduIa extaideuan, 1o 2019, kaBws o OOZA dnuocicuoe pia PeAETN™
Baociouévn o€ GUUMETOXIKO OXeDIAONO Kal afloAdyncr TOUG, OTNV OTToIa CUMMETEIXAV OXOAEia aTTd
11 Xwpeg. H PEAETN KOTEDEIEE TOV QVTIKTUTTO OUYKEKPIMEVWY BIOAKTIKWYV KOl AEIOAOYIKWY EPYAAEiwWY
yla tTnv evioxuon tng K%, ocuptrepihapBavopévng o€ pabripoTa OTTwg Ta JaBnuaTikd, Ol QUOIKEG
ETTIOTHMEG, O EIKAOTIKEG TEXVEG, N MOUCIKA Kal Ta pJadrjuara yAwaoooAoyiag.

2€ TOTNKO ETTITTEDO UTTAPXOUV QPKETEG TTPWTOROUAIEG TTOU £Xouv avaAngBei atrd dikTua EVWOEWV,
ommwg n TpwroPBoulia "Teachers4Europe: setting a Agora for Democratic Culture" (T4E) otnv
EAAGSQ, n oTroia aTmmookoTrei OTn Onuioupyia €vog diacuvopiakou, BILCIUOU Kal HOKPOXPOVIOU
OIKTUOU EKTTAIOEUTIKWY, TO OT0i0 Ba €vIOXUOEl TIG KOIVWVIKEG Kal TTOMITIKEG O£gIOTNTEG TWV
HaBnTWV/piwv, Ba TTPowBnoEl TIG BNUOKPATIKEG agieg, Ta BepeAIwdN dIKAIWMPATA, TN BIATTONITIOUIKN
karavonaon kai 8a evBappuvel Tnv aicbnon Tng 1810KTNGiag autwy Twv apxwyv. H mpwToBoulAia T4E
EMOIWKEI VO TTPOWBNCEI TNV KPITIKA OKEWN KAl T CUVEPYATIKA HdOnon YETAgU Twv PadnTwv/piwv
KOl VO TTApEXEl OTOUG/OTIC EKTTAIBEUTIKOUG TA QTTAPAITNTO €pyaAgia kal TIGg OeEIOTNTEG yIa va
uTTOOTNPICOUV TOUG/TIG PaBNnTEG/pleg Toug TTpog auTh Tn dladikaoia. Mpokeiuévou va emTeuxBouv

12 Eupwraik Emtpot: MevikA AielBuvon Ekmaideuong, Neohaiog, ABANTIoUOU kai MoAimopol, Education and training
monitor 2023 -  Comparative  report, YTmnpeoia  Ekd6cewv Tng Eupwtaikng ‘Evwong, 2023,
https://data.europa.eu/doi/10.2766/936303 .

8 Eupwraikr Emtpotm, EACEA, Eurydice, AiapBpwrikoi SeIKTES yia THV TTApAKoAoUBnan Twv ouaTNUATWY EKTTAIGEUCNS
Kail karapriong arnv Eupwrrn - 2023: NougepBoupyo 2023, . 13.

*Vincent-Lancrin, S. et al. (2019), Fostering Students' Creativity and Critical Thinking: What it Means in School,
Educational Research and Innovation, OECD Publishing, MNMapiol, https://doi.org/10.1787/62212c37-en.
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auToi o1 oTéxoI, eKTTAIOEUCEIG, OEUIVAPIA KAl GUVAVTHOEIS TTPAYMATOTTOIOUVTAl TOKTIKA O€ OAn Tnv
EANGSQ, emrekTeivOvTag TNV TTPooBaciydtnTa o€ AToua TToU dIaQopeTIKA dev Ba utTopoucav va
OUUMETAOXOUV.

Ooov agopd Tnv ITaAia, To Movimento di Cooperazione Educativa, cival pia eAeiBepn kal autévopun
OMAda eKTTAIBEUTIKWY TTOU BeWpPOUV TOUG €QUTOUG TOUG WG OIKODOUOUG TTOAITIOUOU, OpyavIKoUg
dIaVOOUUEVOUG TTOU @POVTICOUV yIa TNV agIoTToiNoN TwV TTOAITIOCPWY TWV OTTOIWV Ol HaBnTEG/pIEG
gival gopeic. Epydlovtal yia va dnuioupyrioouv oTnv TAEn KAia €uvoiko yia Tnv akpdaon Kai Tnv
QUBEVTIKA ETTIKOIVWVIA, YIO TNV £E€pEUVNON KAI TN YVWON TWV XWPWV Kal Twv d1a@opwy YAWOOoWV
TTOU OUVUTTAPXOUV GTNV TIPAyuaTikOTNTa, yia TNV avamtuén MIOG TTPAYUATIKAG  TTOAITIKAG
onuokpatiag. ' autoug, n emoTnuovikl pddnon civar Bepehiwdng yia TN dlIoUOPPWON HIAg
OuVvEIdNTAG, KPITIKAG 1810TNTAG TOU TTOAITN- yIA TRV TTOPOXH TNG IKAVOTNTAG avaAuong, Thg dIAKPIONG
TWV TTANPOPOPIWV- YIa TN dla@uyn atmd AavBacuéveg TTETToIBNOEIG, BOEATIES KAl JUCTIKOTTOINCEIG.

>¢ emimedo EE, agifel va avagepbouv Ta TTOAAG TTpoypduuaTta TTou Xpnuotodotei n EE e otdxo
TNV €vioxXuon TNG KIVATIKOTNTAG TWV PabnTwv Kal TNV TTpowenaon TG KPITIKAG OKEWNG UETAEU TOUG.
MpoypdauuaTa OTTwe 10 Erasmus, 1o Erasmus+ kal 1o Eupwtraikd Zwua AAMNAgyyUNg TTapExouv
EUKQIPIEG OTOUG/OTIC @OITNTEG/pIEG va  OTTOUdAOOUVY, Vva  eKTTaIdeUTOUV, Vva gpyacTolv, va
TTPOOPEPOUV €BEAOVTIKA £pyaacia KAl va OTTOKTACOUV EUTTEIPIO OTO €EWTEPIKO, EKBETOVTAG TOUG/TIG
o¢ OIaQOPETIKOUG TTOMITIOMOUG Kal ekTTaideuTikG cuoThAuarta. Tafidevovrag, otmroudalovtag r/kai
epyagopevol/eg OTO EEWTEPIKO, O VEOI/EG KOANIEPYOUV TTANBWPA TTPOCWTTIKWY KAl SIOTTPOCWTTIKWY
oe€loTATWY, CUPTTEPIAAUBAvVOUEVNG TNG KPITIKAG OKEWNG.

Mia GAA\n TTpwToBoulia TTou agifel va avagepBei cival 1o Eupwtraikd MAaiolo ETrayyeApaTIKWV
Mpocooévtwv (EMEM), To omoio utrooTtnpiel Tn diacuvopIlakh KIVATIKOTNTA TWV EKTTAIOEUOPEVWIV Kal
TWV gpyalopévwy Kal TTpowBei TN dla Biou PABNoN Kal TNV €TTAYYEAPATIKA avAaTTITUEN O OAGKANPN
TNV Eupwtmn. Mapéxoviag £va oagEs Kal gUVEKTIKO TTAAiTIo yia Ta TTpocdvTa, To EMEN evBappuvel
TOUG/TIG eKTTAIOEUOUEVOUG/EC va AEIOAOYOUV KPITIKA TIG OEEIOTNTEC TOUG KOl VA CUMPMPETEXOUV O€
ouvexn uaenon.

Téhog, atiCer va avagepBei n opdda epyaciag yia TRV TTPOWONON Twv KOIVWV aglwv Kal TnG
EKTTaIdEUONG XwWpPIC armrokAsiououg, n otoia Asirolpynoe oTo TTAqicio Tng evioAng 2018-2020
OUMBAAovTag oTnv Qapuoyr Tng TrpoavagepBeiocag ouoraong rou JuuBoudiou tou 2018 yia tnv
mPowbnan Twv Koivwyv alwy, TNV EKTTAIOEUTN XWPIC ATTOKAEIOUOUC Kal THV UpwITaik dIGoTaon
¢ Sidaokadiact .

AapBavovrag uttown OAa Ta  TTOPATTIAVW, Eival TTPOQAVEG OTI UTTAPXOUV TIPOCTIABEIEG Kal
TIPWTOROUAIEG TTOU ATTOOKOTTOUV OTNV KOAAIEPYEIQ TNG KPITIKAG OKEWNS TwV VEWV. O1 TTpwToBOUAIEG
QUTEG OeV TTOPEXOUV POVO AUECO eKTTAIOEUTIKA O@EAN, OAAG dnUIoUPYOUV ETTIONG MIO €UPUTEPN
Katavonan Twv dnNUOKPATIKWY aflwyv, TNG SIATTOAITIONIKAG ouveidnong Kal TngG KOIVWVIKAS euBuvng.

'8 https://wikis.ec.europa.eu/display/EAC/ET+2020+Koivég+AZieg
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NAapBdavovTag utréwn Ta TTAPATTAVW, KAAOUUE:

e 10 Eupwtraiké KoivoBouUAio kal To ZupfoUAio va TTpowBroouv TNV KPITIKA OKEWN OTIG
EKTTAIOEUTIKEG TTONITIKEG, WG HEPOG €upUTEPWV TTAQICIWV TIOU OTTOOKOTTOUV O) OTNV
gvioxXuon TnG CUMMETOXNAG TWV VEWV OTN OXOAIKA dlakuBépvnon, o€ OAa Ta eTTiTreda Kal
oe OlaQopoug TouEig (oupTtrepidapfavopévng TnG agloAdynong Ttng TroidéTnTag, TOU
KaBopIoHOoU TWV TTPOYPANHATWY CTTOUdWY K.ATT.) Kal ) 0TV €vioXuon Tng aywyng Tou
TTOAITH.

e Tnv Eupwtraiki EmTpot va B€0el TNV KPITIKF OKEWN, TN CUPHETOXT TWV VEWYV GTN OXOAIKN
dlaKUBEPVNON KAl TNV Oywyr] TOU TIOAITN OTO €TTIKEVIPO TWV OMAdWYV gpyaciag Tou
oTpaTnyikoU TAdiciou Tou Eupwtraikou EkTraideutikod Xwpou, ££TAlovTag Tov KUKAO
2026-2030. KaAhoupe €TTiong va KATAOTHOOUV TTPOCITO TO EKTTAIOEUTIKG UAIKO yia Ta BEuaTa
auTa.

e TO KPATn MEAN yia Tnv e@apuoyn Tng Opdong 14 mou TmepIAauBdveral OoTov TOUEQ
mpoTepaIdTNTag 1 - MoIdTNTA, 100TNTA, Eviagn Kal ETMITUXia OTNV EKTTAI®EUCN Kal KATAPTION,
oUPewva pe 10 YAPIoOPA Tou 2upPBoudiou Tng Eupwtraikng '‘Evwong, OXeTIKA PE TNV
gvioxuon Tng KPITIKAG okEWNG. EIdIkdTEPQ, o1 aItolvTeg/ouoeg Ba TTPETTEI va ETTIMEIVOUY OTNV
£QAPMOYN VOGS TAKTIKOU CUCTAMATOS TTOPAKOAOUBNONG -TTou £Xel On TTPOPRAe@BEi atTd
TNV EupwTtraiky EmTpoti- kai 600V agopd TNV aVATITUEN KAl TA OTTOTEAéCHATA TNG
KPITIKAG oKEWNG."®

® Whpiopa Tou TupPOUAiOU OXETIKA MPE £va OTPATNYIKO TIAQICIO yid TNV €UPWTTAIKI OUVEPYACIQ OTOV Touéa Tng
eKTTaideuong kal TG KatdpTiong Ye otéxo Tov Eupwtraikd Xwpo Ekmaideuong kai mépav autol (2021-2030) 2021/C
66/01 (EE C, C/66 ™mng 26.02.2021, . 1, CELEX:
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:32021G0226(01))
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To €pyo JUST EU and ME

To eupwtaikd mpoypaupa JUST EU and ME (CERV-2022-CITIZENS-CIV) utrooTtrpige véoug/eg
akTIBIoTéG/pIeg oTn BouAyapia, tnv ItaAia, tnv MoAwvia, tnv lomavia kar Tnv EAAGSa yia va
avaTTugouv de€IOTNTEG OTNV UTTEPACTTION KAl TV €QAPUOYA TWV KOIVWVIKWYV OJIKAIWPATWY O€
TOTTIKO KAl EUPWTTAIKS ETTITTEDO.

2€ KGBe xwpa, ouadeg akTIBIOTWY avETTTUEAV OXEDIO UTTEPACTTIONG CUPQWVA e Tov Eupwtraiké
MuAwva Kolvwvikwy AlkaiwpdTtwy, 181aiTepa TNV TpooRacn oTnv ekmraideuon, TNV 1I06TNTA TWV
QUAWV Kal TNV TTpowBNaon Twv iowv JIKAIWUATWY YIa TIG TTEPIBWPIOTTOINUEVES OUAdES. KABe oudda
OKTIBIOTWY dNPIOUPYNOE £va PAVIQESTO TTOMITIKWY AITNUATWY, TTOU TTAPOUCIACTNKAY OTO TTAQICIO
NG €BVIKAC oulATNONG evOWEl TWV EUPWTTAIKWYV eKAoywv Tov loUvio Tou 2024. To £pyo ouvTovileTal
amd Tnv ActionAid ItaAiag kar cuppeTéxouv GAAeg €€ eupwTTdikéG opyavwoelg: European
Movement International (BéAyio), Foundation of Alternative E tional Initiative (MoAwvia),

International Initiatives for Cooperation (BouAyapia), International Initiatives for Cooperation Galicia
(lotravia), KMOP Education and Innovation Hub (EAAGOQ) kai Transitions (Toexikr) AnpokparTia).

To £€pyo xpnuartodoreital atmd 1o TPoypapua "MoAiteg, lodtnTa, Aikaiwuarta kol Agieg" (CERV) g
EupwTraikA¢ ‘Evwaong (2021 - 2027).

Me 1n xpnuarodornon n¢ Eupwmraikrs Evwong. O amoweis Kai ol YyVWUES TTOU dIaTUTTWVOVTal EKPPAOUV QTTOKAEIOTIKG
TIC amOWEIC TWV OUVTAKTWV Kal OEV QvTITTPOOWITEUOUV KaT'avdykn TiIC amowels the Eupwrraikfic Evwong n tou
EupwrraikoU EkreAearikou Opyaviouou Exmaideuong kai MNoAimiouou (EACEA).

H Eupwrraikn) Evwaon kai o EACEA bev ummopouv va BswpnBolv utretBuvol yia IS EKPPajoUEVES ATTOWEIS.
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https://www.actionaid.it/informati/notizie/attivismo-giovanile-promuovere-diritti-sociali-europa
https://europeanmovement.eu/
https://europeanmovement.eu/
https://www.fundacjaaie.eu/
https://iicbg.org/
https://www.facebook.com/IICGal/
https://www.facebook.com/IICGal/
https://www.kmop.gr/
https://tol.org/projects
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Quiénes somos: nuestra trayectoria y prioridades
Analisis de problemas

Buenas practicas y politicas

Recomendaciones
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Quiénes somos: nuestra trayectoriay
nuestras prioridades

Somos un grupo de unos cincuenta activistas juveniles, trabajadores sociales y estudiantes
universitarios, de entre 20 y 30 afios, procedentes de Bulgaria, Grecia, Italia, Polonia y Espafia.

En 2023 y 2024 participamos en el proyecto JUST EU and ME, con el objetivo de defender las
prioridades de la juventud en el marco del Pilar Europeo de Derechos Sociales (EPSR),
concretamente los principios 1 (educacion, formacion y aprendizaje permanente de calidad e
inclusivos), 2 (igualdad de género) y 3 (igualdad de oportunidades).

En 2023, el proyecto comenzd con seis formaciones y talleres de analisis y defensa de los
derechos sociales y de género: la primera sesion se centré en el EPSR y el ciclo europeo de toma
de decisiones; a continuacién, las actividades abordaron el analisis de problemas y el disefio de
campanas de defensa eficaces y coherentes, junto con otros talleres, en concreto sobre el papel del
periodismo basado en soluciones y el diadlogo intercultural para lograr cambios en la sociedad. Las
tres Ultimas formaciones se celebraron en 2024 y abordaron la justicia de género y el
empoderamiento de la comunidad, la investigacién participativa, y las oportunidades y riesgos de la
Inteligencia Atrtificial en el ciclo de noticias.

A finales de 2023, cada grupo nacional comenzd a identificar y analizar una cuestion
especifica en el marco de los principios 1, 2 'y 3 de EPSR y profundizé en esos importantes datos
cuantitativos y cualitativos.

En Bulgaria, el grupo definié una campafa sobre la necesidad de revisar los libros de texto y las
evaluaciones en la ensefianza secundaria.

En Grecia, los activistas definieron un manifiesto en el que se analizaba la cuestion del trabajo no
declarado, especialmente entre los jovenes de la region del Atica, junto con recomendaciones
politicas especificas y propuestas de sensibilizacion.
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En Italia, el grupo, a través de su manifiesto, defini6 una propuesta interseccional para
contrarrestar la discriminacion en las escuelas secundarias, identificando reformas politicas y
practicas educativas especificas.

En Polonia, el manifiesto de los activistas abordé la disparidad en el acceso a la formacion y los
intercambios internacionales para ampliar las oportunidades educativas de los jévenes.

En Espafia, el grupo abog6 a nivel local ante los centros de ensefianza secundaria por la urgencia
de introducir actividades de educaciéon no formal en sus planes de estudio.

Tum up volume

KM 3p

KINDLING A BETTER WORLD

En particular, cada grupo organizé uno o varios talleres con compafieros y partes interesadas para
comprobar la urgencia de la cuestion elegida y, posteriormente, llevé a cabo una investigacion
nacional sobre su percepcion y experiencia directa. La informacion recopilada se organizé en un
manifiesto nacional en el que se presentaba el punto de vista de los jovenes sobre derechos
sociales especificos, y en el que el analisis realizado se correspondia con una serie de peticiones
politicas que se presentarian a los responsables de la toma de decisiones locales y nacionales.
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Al final de las actividades nacionales, en mayo de 2024, los activistas se reunieron en Espafia en
un taller in situ para compartir y debatir sus actividades nacionales, las lecciones aprendidas y los
principales retos.

A continuacion se exponen sus principales conclusiones:

- Presentar la experiencia especifica de los jévenes en el manifiesto aumenta su impacto y
eficacia;

- La realizacién de un andlisis comparativo preliminar puede servir de inspiracion y ofrecer
oportunidades para establecer contactos;

- El examen de las politicas aplicadas en otros paises puede inspirar decisiones estratégicas.

En total, mads de 700 personas participaron en las actividades nacionales (activistas,
investigadores, jovenes trabajadores, estudiantes de secundaria y universidades, diputados, etc.).
Las actividades nacionales incluyeron méas de seis grupos focales, una serie de entrevistas
estructuradas, mas de diez talleres participativos y ocho eventos publicos para la difusién
de los manifiestos.

La reunién final in situ, resulté Gtil para encontrar un tema comun para el presente manifiesto,
aprovechando las experiencias personales de los participantes en los centros de ensefianza
secundaria y la dimensién social de los distintos paises.

Los participantes acordaron abordar la falta de pensamiento critico en la educacién secundaria
superior (CINE 3) que - durante las siguientes actividades del proyecto - se analizé y abordd con
el presente manifiesto que incluye un andlisis preliminar y peticiones politicas para los miembros
del Parlamento Europeo y las partes interesadas a diferentes niveles.
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Analisis de problemas

En los centros de ensefianza secundaria de los Estados miembros de la UE, a pesar de sus
esfuerzos por introducir el Pensamiento Critico (PC) y de las recomendaciones europeas existentes
al respecto, los estudiantes denuncian un contexto en el que las asignaturas y la pedagogia siguen
basandose en un enfoque jerarquico en lugar de participativo; ademas, el sistema de evaluacion
escolar sigue centrandose en las "nociones" en lugar de en la evaluacion de su capacidad para
aprender y debatir conocimientos y hechos.

El PC puede resumirse como la capacidad de analizar activamente diferentes fuentes y hechos y
elaborar una opinion propia.

Desde finales de los afios 90, investigadores, la pagina web europea’ e instituciones internacionales
como la OMS y la UNESCO vienen promoviendo su importancia para el aprendizaje permanente
de competencias como la ciudadania activa y la alfabetizacion mediatica, al considerar el
pensamiento critico como una de las principales habilidades vitales que pueden mejorar el
rendimiento académico de los estudiantes, su participacion en la sociedad y su ciudadania activa y
responsable.

El pensamiento critico ocup6 un lugar central en la "Declaracion de Paris"? , adoptada en 2015 por
los ministros de educacién de la Union Europea, en la que se comprometian a mejorar "el
pensamiento critico y la alfabetizacibn mediatica, en particular en el uso de Internet y los medios
sociales, a fin de desarrollar la resistencia a todas las formas de discriminacion y adoctrinamiento”.
Por un lado, se reconoce el impacto positivo del PC en el aprendizaje permanente, formando parte
del marco " Personal, Social y Aprender a Aprender" - el marco europeo LifeComp? , que sefiala
gue el PC permite evaluar la informacién y los argumentos para fundamentar conclusiones
razonadas y desarrollar soluciones innovadoras.

Ademas, el PC se considera una competencia necesaria para promover el crecimiento econémico
sostenible y la inclusion social, siendo una de las competencias que pueden - tal como se solicita
en el Pilar Europeo de Derechos Sociales, en particular en el Principio 1 "Educacion, formacion y
aprendizaje permanente" - permitir a los ciudadanos participar plenamente en la sociedad vy
gestionar con éxito las transiciones en el mercado laboral, en un contexto caracterizado por la
creciente automatizacion, el uso de la IA* y las tensiones sociopoliticas amplificadas en la esfera
mediatica contemporanea (discurso de odio, desinformacion y fake news)® .

! Recomendacién del Parlamento Europeo y del Consejo, de 18 de diciembre de 2006, sobre las competencias clave
para el aprendizaje permanente DO L 394 de 30.12.2006, p. 13-14.

2 Agencia Ejecutiva en el ambito Educativo y Cultural Europeo: Eurydice, Promover la ciudadania y los valores comunes
de libertad, tolerancia y no discriminacion a través de la educacion - Panorama de la evolucién de la politica educativa
en Europa tras la Declaracion de Paris de 17 de marzo de 2015, Oficina de Publicaciones, 2016,
https://data.europa.eu/doi/10.2797/396908

3 sala, A., Punie, Y., Garkov, V. y Cabrera Giraldez, M., LifeComp: The European Framework for Personal, Social and
Learning to Learn Key Competence, EUR 30246 ES, Oficina de Publicaciones de la Unidn Europea, Luxemburgo, 2020,
ISBN 978-92-76-19418-7, doi:10.2760/302967, JRC120911.

4 Comision Europea: Direccion General de Empleo, Asuntos Sociales e Inclusion, Competencias transversales, Oficina
de Publicaciones de la Unién Europea, 2024, https://data.europa.eu/doi/10.2767/06401

> DO C 212 de 14.6.2016, pp. 5-7.
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"En un mundo digital, en el que una multiplicidad de puntos de vista, teorias, hechos y desafios a
todos aquellos, el pensamiento critico se ha vuelto aiin mas importante para emitir un juicio sobre

la multiplicidad de informacion disponible en las redes sociales (véase Machete & Turpin, 2020)"° .

Como informé Eurydice en 2017 - y sigue siendo valido hoy en dia — el PC forma parte de los
objetivos educativos de la educacion civica’ , que esta relacionada con la interaccion eficaz y
constructiva con los demas, la actuacion socialmente responsable, democratica y el pensamiento
critico.

Para promover la educacion civica, la UE ha seguido estableciendo programas y directrices para su
aplicacion en la educacién y en los lugares de trabajo, sugiriendo, por un lado, transmitirla a través
de asignaturas de educacion civica o ciudadana en todos los niveles® , y recomendando, por otro
lado, un enfoque multidisciplinar y formas participativas® .

Cabe sefalar que existen diferencias significativas entre las politicas de los paises en el &mbito de
la educacién civica. A fecha de 2017 "casi la mitad de los paises aln no cuentan con normativas o
recomendaciones sobre el desarrollo de las competencias en educacion para la ciudadania de los
futuros profesores a través de la formacién inicial del profesorado (ITE) [...] Las autoridades
educativas tampoco han publicado sistematicamente directrices para los profesores sobre como
evaluar a los alumnos en educacion para la ciudadania. [...] las autoridades educativas prestan
menos atencién a la educacion para la ciudadania en la educacion y formacién profesional inicial
(EFPI) escolar en comparacion con la educacion general™® .

A partir de 2023 en la UE "el aprendizaje transversal en el que todas las asignaturas o areas
tematicas deben incluir temas transversales esta mas extendido en la educacién primaria y menos
en la educacién secundaria superior general". **

Lo que los jovenes de toda Europa experimentan en la actualidad es que, a pesar de estar
reconocido como un tema central de los planes de estudios, en los centros de secundaria superior
su aplicacion es diversa entre paises, pero también entre regiones y planes de estudios. Al mismo
tiempo, sigue siendo necesaria una formacién y un apoyo adecuados para los profesores y los
directores de los centros, a fin de que puedan impartir clases adecuadas para transmitir la habilidad
en todas las asignaturas, utilizando también el aprendizaje informal y no formal. La diversidad de
enfoques y la falta de formacion de los profesores amplifican la dificultad de comprender y evaluar
Su impacto como consecuencia directa de la ausencia de indicadores especificos y de estos datos
en los informes: aunque 22 paises de la UE apoyan el aprendizaje transversal, sélo 12 sistemas

6 Vincent-Lancrin, Stéphan, Habilidades para la vida: Fomentar el pensamiento critico, 2021

https://publications.iadb.org/en/skills-life-fostering-critical-thinking

7 Comisién Europea: Agencia Ejecutiva Europea para la Educacion y la Cultura, Citizenship education at school in Europe,
2017, Oficina de Publicaciones, 2017, pag. https://data.europa.eu/doi/10.2797/536166

8 véase la accion 7 de la Agenda_Europea de Capacidades

9 DO C 212 de 14.6.2016, p. 8.

10 comisién Europea: Agencia Ejecutiva Europea para la Educacion y la Cultura, Citizenship education at school in Europe,
2017, Oficina de Publicaciones, 2017, pag.10

11 Agencia Ejecutiva en el ambito Educativo y Cultural: Eurydice, Indicadores estructurales para el seguimiento de los

sistemas de educacion y formacién en Europa 2023 - Competencias clave en la escuela, Oficina de Publicaciones de la
Unién Europea, 2023, https://data.europa.eu/doi/10.2797/621068
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educativos de la UE establecen criterios de calidad para el aprendizaje transversal'?

A pesar de varios afios de esfuerzos politicos a escala europea y nacional, los estudiantes -
especialmente los de secundaria superior - siguen perdiendo asi buenas oportunidades de dominar
el PC.

Concretamente, en los paises en los que se encuentran los activistas, sigue siendo habitual
experimentar un enfoque jerarquico en los centros escolares, tanto en las clases como en la toma
de decisiones.

En particular, ven dificil abordar y cuestionar las hormas sociales y debatir las diferencias culturales,
y sienten la necesidad de dominar habilidades adecuadas para navegar por el escenario informativo
actual y hacer frente a sus retos.

Ademas, el pensamiento critico se refuerza cuando los jovenes participan en la toma de decisiones
a nivel escolar. Aunque la mayoria de los sistemas educativos europeos exigen gue los estudiantes
participen en la toma de decisiones en la escuela, un reciente informe de Eurydice destacaba que
"s6lo alrededor de la mitad de los sistemas educativos se aseguran de que los estudiantes realizan
aportaciones en las actividades de garantia de calidad"'® sin mencionar la diferencia entre ser
escuchado en un proceso de garantia de calidad y la participacion real en la toma de decisiones.

Buenas practicas y politicas

Existen diversas iniciativas y politicas nacionales y locales que promueven y potencian activamente
el pensamiento critico a través de diferentes enfoques.

Las instituciones promovieron metodologias para ensefar y evaluar el pensamiento critico en la
educacion primaria y secundaria, en 2019 la OCDE publicé un estudio* basado en el disefio
participativo y la evaluacion de los mismos que involucrd a escuelas de 11 paises, que demostro el
impacto de herramientas didacticas y de evaluacién especificas para mejorar el pensamiento critico,
incluyéndolo en asignaturas como matematicas, ciencias, artes visuales, musica y lenguaje.

A nivel local existen varias iniciativas llevadas a cabo por redes de asociaciones, como la iniciativa
"Teachers4Europe: setting an Agora for Democratic Culture" (T4E) en Grecia, cuyo objetivo es
establecer una red de profesores transfronteriza, sostenible y permanente, que mejore las
competencias sociales y civicas de los estudiantes, promueva los valores democraticos, los
derechos fundamentales y el entendimiento intercultural, y fomente un sentimiento de apropiacion
de estos principios. La iniciativa T4E pretende fomentar el pensamiento critico y el aprendizaje
colaborativo entre los estudiantes y proporcionar a los profesores las herramientas y habilidades
necesarias para apoyar a sus alumnos en este proceso. Para lograr estos objetivos, se celebran
periédicamente cursos de formacién, seminarios y reuniones en toda Grecia, ampliando la
accesibilidad a personas que de otro modo no podrian participar.

12 Comisién Europea: Direccién General de Educacion, Juventud, Deporte y Cultura, Seguimiento de la educacion y la
formacion 2023 - Informe comparativo, Oficina de Publicaciones de la Unién Europea, 2023,
https://data.europa.eu/doi/10.2766/936303.

13 Comision Europea, EACEA, Eurydice, Indicadores estructurales para el seguimiento de los sistemas de educacion y
formacion en Europa - 2023: Competencias clave en la escuela, Luxemburgo 2023, p. 13

14 Viincent-Lancrin, S. et al. (2019), Fomentar la creatividad y el pensamiento critico de los estudiantes: What it Means in
School, Educational Research and Innovation, OECD Publishing, Paris, https://doi.org/10.1787/62212c37-en.
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En cuanto a Grecia, en Italia el Movimento di Cooperazione Educativa, es un grupo libre y autbnomo
de profesores que se consideran constructores de cultura, intelectuales orgéanicos atentos a la
valoracion de las culturas de las que son portadores los alumnos. Trabajan para crear en las aulas
climas favorables a la escucha y a la comunicacion auténtica, a la exploracién y al conocimiento de
los espacios y de los diversos lenguajes que coexisten en la realidad, al desarrollo de una verdadera
democracia politica. Para ellos, el aprendizaje cientifico es fundamental para formar una ciudadania
consciente y critica; para proporcionar la capacidad de analizar, de discernir la informacién; para
huir de falsas convicciones, creencias y mistificaciones.

En el ambito de la UE, cabe mencionar los numerosos programas que financia para mejorar la
movilidad de los estudiantes y fomentar entre ellos el pensamiento critico. Programas como
Erasmus, Erasmus+ y el Cuerpo Europeo de Solidaridad ofrecen a los estudiantes la oportunidad
de estudiar, formarse, trabajar, hacer voluntariado y adquirir experiencia en el extranjero,
exponiéndolos a diversas culturas y sistemas educativos. Al viajar, estudiar y/o trabajar en el
extranjero, los jévenes cultivan una plétora de aptitudes personales e interpersonales, entre ellas el
pensamiento critico.

Otra iniciativa digna de mencién es el Marco Europeo de Cualificaciones (MEC), que apoya la
movilidad transfronteriza de estudiantes y trabajadores y promueve el aprendizaje permanente y el
desarrollo profesional en toda Europa. Al proporcionar un marco claro y coherente para las
cualificaciones, el MEC anima a los alumnos a evaluar criticamente sus capacidades y a
comprometerse con el aprendizaje continuo.

Por ultimo, cabe mencionar al Grupo de Trabajo sobre Promocion de Valores Comunes y Educaciéon
Inclusiva, que funcioné en el contexto del mandato 2018-2020 contribuyendo a la aplicacién de la
citada Recomendacion del Consejo de 2018 sobre la promocién de valores comunes, la educacion
inclusiva y la dimension europea de la ensefianza®®

Teniendo en cuenta todo lo anterior, es evidente que existen esfuerzos e iniciativas destinados a
cultivar el pensamiento critico entre los jovenes. Estas iniciativas no so6lo aportan beneficios
educativos directos, sino que también crean una comprensibn mas amplia de los valores
democraticos, la conciencia intercultural y la responsabilidad social.

15 https://wikis.ec.europa.eu/display/EAC/ET+2020+Valores+comunes
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Recomendaciones

Teniendo en cuenta lo anterior hacemos un llamamiento:

al Parlamento Europeo y al Consejo que promuevan el pensamiento critico en las politicas
educativas, como parte de marcos mas amplios destinados a) reforzar la participacién de
los jévenes en la toma de decisiones a nivel escolar, a todos los niveles y en diferentes
ambitos (incluida la evaluacion de la calidad, la definicion de los planes de estudios, etc.) y
b) reforzar la educacion civica.

a la Comision Europea que sitle el pensamiento critico, la participacion de los jévenes en
la toma de decisiones a nivel escolar y la educacién civica en el centro de los grupos de
trabajo del marco estratégico del Espacio Europeo de Educacion, con vistas al ciclo
2026-2030. También pedimos que se haga accesible el material de formacién sobre estos
temas.

a los Estados miembros para la aplicacién de la accion 14 incluida en el &mbito prioritario
1 - Calidad, equidad, inclusion y éxito en la educacion y la formacion, segun la resolucion
del Consejo de la Unién Europea, relativa a la mejora del pensamiento critico. En particular,
los solicitantes deberian insistir en la aplicacién de un sistema de seguimiento periédico
-ya previsto por la Comision Europea- también en lo que respecta al desarrollo y los
efectos del pensamiento critico.®

16 Resolucion del Consejo relativa a un marco estratégico para la cooperacién europea en el ambito de la educacién y la
formacion, hacia el Espacio Europeo de Educacion y mas alla (2021-2030) 2021/C 66/01 (DO C, C/66, 26.02.2021, p. 1,
CELEX: https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:32021G0226(01))
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El proyecto JUST EU and ME

El proyecto europeo JUST EU and ME (CERV-2022-CITIZENS-CIV) ha apoyado a jovenes
activistas de Bulgaria, Italia, Polonia, Espafia y Grecia para que desarrollen capacidades de defensa
y aplicacion de los derechos sociales a escala local y de la UE.

En cada pais, los grupos de activistas elaboraron planes de incidencia en consonancia con el EPSR,
en particular en materia de acceso a la educacion, igualdad de género y promocion de la igualdad
de derechos para los grupos marginados. Cada grupo de activistas elabor6 un manifiesto de
peticiones politicas, presentado en el contexto del debate nacional de cara a las elecciones
europeas de junio de 2024. El proyecto estd coordinado por ActionAid Italia y cuenta con la
participacion de otras seis organizaciones europeas: European Movement International (Belgium),
Foundation of Alternative Educational Initiative (Poland), International Initiatives for Cooperation
(Bulgaria), International Initiatives for Cooperation Galicia (Espana), KMOP Hub (Grecia) and
Transitions (Republica Checa).

El proyecto esta financiado por el Programa Ciudadanos, Igualdad, Derechos y Valores (CERV) de
la Unién Europea (2021 - 2027).

Financiado por la Unién Europea. Las opiniones y puntos de vista expresados solo comprometen a su(s) autor(es) y no
reflejan necesariamente los de la Unién Europea o los de la Agencia Ejecutiva Europea de Educacion y Cultura (EACEA).
Ni la Unién Europea ni la EACEA pueden ser considerados responsables de ellos.
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Chi siamo: il nostro percorso e le nostre
priorita

Siamo un gruppo di circa cinquanta giovani attivisti, operatori sociali e studenti universitari, di eta
compresa tra i 20 e i 30 anni, provenienti da Bulgaria, Grecia, Italia, Polonia e Spagna.

Nel 2023 e nel 2024 abbiamo partecipato al progetto JUST EU e ME, con l'obiettivo di sostenere le
priorita dei giovani nel quadro del Pilastro Europeo dei Diritti Sociali (EPSR), in particolare i principi
1 (istruzione, formazione e apprendimento permanente), 2 (parita di genere) e 3 (pari opportunita).

Nel 2023 il progetto € iniziato con sei incontri di formazione e workshop per l'analisi e la difesa
dei diritti sociali e di genere: la prima sessione si € concentrata sul'lEPSR e sul ciclo decisionale
europeo, poi le attivita successive sono state dedicate all'analisi dei problemi e alla progettazione di
campagne di advocacy efficaci, insieme ad altri workshop, in particolare sul ruolo del giornalismo
basato sulle soluzioni e sul dialogo interculturale nel portare cambiamenti nella societa. Gli ultimi tre
workshop si sono tenuti nel 2024 e hanno affrontato la ricerca partecipative, la giustizia di genere e
'empowerment delle comunita, e le opportunita e i rischi dell'intelligenza artificiale nel ciclo delle
notizie.

Alla fine del 2023 ogni gruppo nazionale ha iniziato a identificare e analizzare una guestione
specifica nell'ambito dei principi 1, 2 e 3 del'lEPSR, approfondendo i dati quantitativi e qualitativi.

In Bulgaria il gruppo ha definito una campagna sulla necessita di rivedere i libri di testo e le
valutazioni nelle scuole secondarie.

In Grecia gli attivisti hanno definito un manifesto che analizza la questione del lavoro sommerso,
soprattutto tra giovani della regione dell'Attica, insieme a specifiche raccomandazioni politiche e
proposte di sensibilizzazione.

In Italia il gruppo, attraverso il proprio manifesto, ha definito una proposta intersezionale per
contrastare ladiscriminazione nelle scuole secondarie, identificando specifiche riforme politiche

@ ‘ b Internat al
actlona|d a European iernationat < ﬁuﬁ'wég"u p T
nsitions

1IC)) Initiatives for
——REALIZZA MENT Mo ement (Uupwdtmn . Cuupe ation
L CAM NTO—— nal EDUCAYION HUB


https://ec.europa.eu/social/main.jsp?catId=1606&langId=en

Funded by
the European Union

sust EU~ ME
e

e pratiche educative.

In Polonia il manifesto degli attivisti ha affrontato la disparita nell'accesso alla formazione e agli
scambi internazionali per ampliare le opportunita educative dei giovani.

In Spagna il gruppo ha sostenuto a livello locale, presso le scuole secondarie, lI'urgenza di introdurre
attivitd di educazione non formale nei curricula.

Tum up volume

Km{_Jp

KINDLING A BETTER WORLD

In particolare, ogni gruppo ha condotto uno o pit workshop con coetanei e stakeholder per verificare
l'urgenza della questione scelta e successivamente ha condotto una ricerca nazionale con coetanei
e stakeholder sulla loro percezione ed esperienza diretta. Le informazioni raccolte sono state
organizzate in un manifesto nazionale che presentasse il punto di vista dei giovani su specifici
diritti sociali, dove I'analisi condotta e stata abbinata a una serie di richieste politiche da presentare
ai decisori locali e nazionali.

Al termine delle attivita nazionali, nel maggio 2024 gli attivisti si sono riuniti in Spagna per un
workshop in loco per condividere e discutere le attivita nazionali, le lezioni apprese e le principali
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sfide.
| principali risultati chiave sono stati i seguenti:

- presentare |'esperienza specifica dei giovani nel manifesto ne aumenta l'impatto e I'efficacia;
- condurre un'analisi di benchmark preliminare puo fornire ispirazione e opportunita di

networking;
- l'esame delle politiche attuate in altri Paesi puo ispirare le scelte strategiche.

In totale, pit di 700 persone hanno partecipato alle attivita nazionali (attivisti, ricercatori, operatori
giovanili, studenti di scuole secondarie e universita, parlamentari, ecc.). Le attivita nazionali hanno
incluso piu di sei focus group, un ciclo di interviste strutturate, piu di dieci workshop
partecipativi e otto eventi pubblici di restituzione dei manifesti.

L'incontro finale in situ si & rivelato utile per trovare un tema comune per il presente manifesto,
attingendo alle esperienze personali dei partecipanti nelle scuole secondarie e alla dimensione
sociale nei diversi Paesi.

| partecipanti hanno concordato di affrontare la mancanza di un approccio che valorizzi il
pensiero critico nell'istruzione secondaria superiore (ISCED 3), problema che - durante le
successive attivita di progetto - e stata analizzato e discusso per portare i risultati nel manifesto: in
particolare un'analisi preliminare e richieste politiche per i membri del Parlamento europeo e gli
stakeholder a diversi livelli.
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Analisi del problema

Nelle scuole secondarie degli Stati membri dell'lUE, nonostante gli sforzi compiuti per introdurre un
approccio di Pensiero Critico e le raccomandazioni europee esistenti, gli studenti riferiscono di un
contesto in cui le materie e la pedagogia sono ancora basate su un approccio gerarchico anziché
partecipativo; inoltre, il sistema di valutazione scolastica si concentra ancora sulle nozioni anziché
sulla valutazione della capacita di apprendere e discutere conoscenze e fatti.

Il Pensiero Critico pu0 essere riassunto come la capacita di analizzare attivamente fonti e fatti diversi
e di elaborare la propria opinione.

La sua importanza per l'acquisizione di competenze di apprendimento lungo tutto I'arco della vita,
come la cittadinanza attiva e l'alfabetizzazione mediatica, & stata promossa fin dalla fine degli anni
'90 da ricercatori, istituzioni europee! e internazionali come 'OMS e 'UNESCO, che hanno indicato
il pensiero critico come una delle competenze fondamentali per la vita, in grado di migliorare il
rendimento scolastico degli studenti, la loro partecipazione alla societa e la cittadinanza attiva e
responsabile.

Il pensiero critico & stato messo al centro della "Dichiarazione di Parigi"? , adottata nel 2015 dai
ministri dell'lstruzione dell'Unione Europea, che si impegnano a migliorare "il pensiero critico e
l'alfabetizzazione mediatica, in particolare nell'uso di Internet e dei social media, in modo da
sviluppare la resistenza a tutte le forme di discriminazione e indottrinamento”.

Da un lato, il pensiero critico & riconosciuto per il suo impatto positivo sull'Apprendimento
Permanente in quanto - come sottolinea il quadro europeo LifeComp?® - consente la valutazione di
informazioni e argomentazioni a supporto di conclusioni ragionate e di sviluppare soluzioni
innovative.

Inoltre, il pensiero critico € considerato una competenza necessaria per promuovere la crescita
economica sostenibile e l'inclusione sociale, essendo una delle competenze che - come richiesto
dal EPSR, in particolare nel Principio 1 "Istruzione, formazione e apprendimento permanente” - puo
consentire ai cittadini di partecipare pienamente alla societa e di gestire con successo le transizioni
nel mercato del lavoro, in un contesto caratterizzato da una crescente automatizzazione, dall'uso
dell'lA* e da tensioni socio-politiche amplificate nella sfera mediatica contemporanea (hate speech,
disinformazione e fake news)° .

! Raccomandazione del Parlamento europeo e del Consiglio del 18 dicembre 2006 relativa a competenze chiave per
I'apprendimento permanente, GU L 394 del 30.12.2006, pagg. 13-14.

2 Agenzia esecutiva europea per listruzione e la cultura: Eurydice, Promuovere la cittadinanza e i valori comuni di
liberta, tolleranza e non discriminazione attraverso l'istruzione - Panoramica degli sviluppi delle politiche educative in
Europa a seguito della Dichiarazione di Parigi del 17 marzo 2015, Ufficio delle pubblicazioni, 2016,
https://data.europa.eu/doi/10.2797/396908

3 sala, A., Punie, Y., Garkov, V. e Cabrera Giraldez, M., LifeComp: The European Framework for Personal, Social and
Learning to Learn Key Competence, EUR 30246 IT, Ufficio delle pubblicazioni dell'Unione europea, Lussemburgo, 2020,
ISBN 978-92-76-19418-7, doi:10.2760/302967, JRC120911.

4 Commissione europea: Direzione generale per I'Occupazione, gli affari sociali e l'inclusione, Competenze trasversali,
Ufficio delle pubblicazioni dell'Unione europea, 2024, https://data.europa.eu/doi/10.2767/06401.

> GU C 212 del 14.6.2016, pagg. 5-7.

= © ‘v International %
act:onaid a European L) hiatives for el
\ )

M,‘"",?m,‘e,n‘t“ ‘ Cooperation

——REALIZZA IL CAMBIAMENTG—— terna

; International .~\
o\ Initiatwes for Km‘
—) Cooperation '~
\‘ Galicia EDUCATION HUB o


https://eur-lex.europa.eu/eli/reco/2006/962/oj
https://data.europa.eu/doi/10.2797/396908
https://data.europa.eu/doi/10.2767/06401
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52016XG0614(01)

N the European Union

*

EU-ME S Funded by
-

"In un mondo digitale, in cui si moltiplicano i punti di vista, le teorie, i fatti e le sfide a tutti questi, il
pensiero critico € diventato ancora pit importante per esprimere un giudizio sulla molteplicita di
informazioni disponibili sui social network (cfr. Machete & Turpin, 2020)"° .

Come riportato da Eurydice nel 2017 - e tuttora valido — il pensiero critico fa parte degli obiettivi
educativi dell'educazione civica’ , che riguarda l'interazione efficace e costruttiva con gli altri, I'agire
in modo socialmente responsabile, democratico e il pensare in modo critico.

Per promuovere il pensiero critico I'UE ha definito programmi e linee guida per la sua attuazione nei
luoghi di istruzione e di lavoro, suggerendo da un lato di trasmetterla attraverso materie di
educazione alla cittadinanza o civica a tutti i livelli®, e dall'altro raccomandando un approccio
multidisciplinare e modalita partecipative®.

Vale la pena notare che esistono differenze significative tra le politiche dei vari Paesi nel campo
delleducazione civica. Al 2017 "quasi la meta dei Paesi non ha ancora regolamenti o
raccomandazioni sullo sviluppo delle competenze di educazione alla cittadinanza dei futuri
insegnanti attraverso la formazione iniziale degli insegnanti (ITE) [...] Le autorita educative non
hanno nemmeno emanato sistematicamente linee guida per gli insegnanti su come valutare gli
studenti nell'educazione alla cittadinanza. [...] le autorita educative prestano meno attenzione
all'educazione alla cittadinanza nell'ambito dell'istruzione e formazione professionale iniziale (IVET)
rispetto all'istruzione generale"°.

A partire dal 2023 nellUE "l'apprendimento trasversale in cui tutte le materie o aree disciplinari
devono includere argomenti trasversali € piu diffuso nell'istruzione primaria e meno nellistruzione
secondaria superiore generale".*!

Cio che i giovani di tutta Europa sperimentano € che, nonostante sia riconosciuto come argomento
centrale dei curricula, nelle scuole secondarie superiori la sua attuazione é diversa tra i Paesi, ma
anche tra le regioni e i curricula educativi. Allo stesso tempo, richiede ancora una formazione e un
supporto adeguati per insegnanti e dirigenti scolastici, affinché possano creare formazioni adeguate
per trasmettere le competenze in tutte le materie, utilizzando anche I'apprendimento informale e non
formale. La diversita degli approcci e la mancanza di formazione per gli insegnanti amplificano la
difficolta di comprenderne e valutarne l'impatto, come diretta conseguenza dell'assenza di indicatori
specifici e di questi dati nel rapporto: sebbene 22 Paesi dellUE sostengano l'apprendimento
trasversale, solo 12 sistemi educativi delllUE stabiliscono criteri di qualita per I'apprendimento
trasversale®?.

6 vVincent-Lancrin, Stéphan, Competenze per la vita: Promuovere il pensiero critco, 2021

https://publications.iadb.org/en/skills-life-fostering-critical-thinking

7 Commissione europea: Agenzia esecutiva per l'istruzione e la cultura europea, Educazione alla cittadinanza a scuola in
Europa, 2017, Ufficio delle pubblicazioni, 2017, pag. https://data.europa.eu/doi/10.2797/536166

8 Vedi Azione 7 dell'’Agenda_europea delle competenze

® GU C 212 del 14.6.2016, pag. 8.

10 Commissione europea: Agenzia esecutiva europea per listruzione e la cultura, Educazione alla cittadinanza a scuola in
Europa, 2017, Ufficio delle pubblicazioni, 2017, pag.10

11 Agenzia esecutiva europea per l'istruzione e la cultura: Eurydice, Indicatori strutturali per il monitoraggio dei sistemi di
istruzione e formazione in Europa 2023 - Competenze chiave a scuola, Ufficio delle pubblicazioni dell'Unione europea,
2023, https://data.europa.eu/doi/10.2797/621068

12 Commissione europea: Direzione generale dell'lstruzione, della gioventu, dello sport e della cultura, Education and

training monitor 2023 - Comparative report, Ufficio delle pubblicazioni dell'Unione europea, 2023,
https://data.europa.eu/doi/10.2766/936303 .
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Nonostante gli sforzi politici compiuti per diversi anni a livello europeo e nazionale, gli studenti -
soprattutto quelli delle scuole secondarie superiori - continuano a non avere la possibilita di
padroneggiare il pensiero critico.

In particolare, nei Paesi in cui hanno operano le attiviste, & ancora comune sperimentare un
approccio gerarchico nelle scuole, sia nell'impostazione delle classi che nel processo decisionale.
In particolare, vedono difficile affrontare e mettere in discussione le norme sociali e discutere le
differenze culturali, e sentono la necessita di acquisire competenze adeguate per affrontare I'attuale
scenario informativo e le sue sfide.

Inoltre, il pensiero critico viene rafforzato quando i giovani partecipano alla governance scolastica.
Sebbene la maggior parte dei sistemi educativi europei richieda che gli studenti partecipino al
processo decisionale a scuola, un recente rapporto di Eurydice ha evidenziato che "solo circa la
meta dei sistemi educativi si assicura che gli studenti diano un contributo alle attivita di garanzia
della qualita"*® senza menzionare la differenza tra I'essere ascoltati in un processo di garanzia della
gualita e I'effettiva partecipazione al processo decisionale.

Buone pratiche e politiche

Esistono varie iniziative e politiche nazionali e locali che promuovono e valorizzano attivamente il
pensiero critico attraverso diversi approcci.

Le istituzioni hanno promosso metodologie per l'insegnamento e la valutazione del pensiero critico
nell'istruzione primaria e secondaria, come I'OCSE che nel 2019 ha pubblicato uno studio'* basato
sulla progettazione e la valutazione partecipata che ha coinvolto le scuole di 11 paesi, che ha
dimostrato l'impatto di specifici strumenti didattici e di valutazione per migliorare il pensiero critico,
includendolo in materie come la matematica, le scienze, le arti visive, la musica e le lingue straniere.

A livello locale ci sono diverse iniziative portate avanti da reti di associazioni, come l'iniziativa
"Teachers4Europe: setting an Agora for Democratic Culture” (T4E) in Grecia, che mira a creare una
rete transfrontaliera, sostenibile e continuativa di insegnanti, che migliorera le competenze sociali e
civiche degli studenti, promuovera i valori democratici, i diritti fondamentali, la comprensione
interculturale e incoraggera un senso di appartenenza a questi principi. L'iniziativa T4E mira a
promuovere il pensiero critico e l'apprendimento collaborativo tra gli studenti e a fornire agli
insegnanti gli strumenti e le competenze necessarie per sostenere i loro studenti in questo processo.
Per raggiungere questi obiettivi, vengono organizzati regolarmente corsi di formazione, seminari e
incontri in tutta la Grecia, estendendo l'accessibilita a persone che altrimenti non sarebbero in grado
di partecipare.

Come per la Grecia, in ltalia opera il Movimento di Cooperazione Educativa, un gruppo libero e
autonomo di insegnanti che si considerano costruttori di cultura, intellettuali organici attenti alla
valorizzazione delle culture di cui gli studenti sono portatori. Lavorano per creare in classe il clima
favorevole all'ascolto e alla comunicazione autentica, all'esplorazione e alla conoscenza degli spazi
e dei diversi linguaggi che convivono nella realta, allo sviluppo di una vera democrazia politica. Per

13 Commissione europea, EACEA, Eurydice, Indicatori strutturali per il monitoraggio dei sistemi di istruzione e
formazione in Europa - 2023: Competenze chiave a scuola, Lussemburgo 2023, p. 13

14 Viincent-Lancrin, S. et al. (2019), Fostering Students' Creativity and Critical Thinking: What it Means in School,
Educational Research and Innovation, OECD Publishing, Paris, https://doi.org/10.1787/62212¢c37-en.

H © v International \
act:onaid @ guropean LD et U
——REALIZZA IL CAMBIAMENTG—— sternational \ Cooperation

; International .~\
%o\ Inttiatwves for Km‘

—) Cooperation '~
*\ Galicia EDUCATION HUB


https://doi.org/10.1787/62212c37-en

N the European Union

*

EU-ME S Funded by
-

loro, I'apprendimento scientifico € fondamentale per formare una cittadinanza consapevole e critica,
per fornire la capacita di analizzare e discernere le informazioni, e per uscire da false convinzioni,
credenze e mistificazioni.

A livello europeo, vale la pena menzionare i numerosi programmi finanziati dal'lUE che mirano a
migliorare la mobilita degli studenti e a promuovere il pensiero critico tra di loro. Programmi come
Erasmus, Erasmus+ e il Corpo Europeo di Solidarieta offrono agli studenti I'opportunita di studiare,
formarsi, lavorare, fare volontariato e fare esperienza all'estero, esponendoli a culture e sistemi
educativi diversi. Viaggiando, studiando e/o lavorando all'estero, i giovani coltivano un ampio set di
competenze personali e interpersonali, tra cui il pensiero critico.

Un'altra iniziativa degna di nota € il Quadro Europeo delle Qualifiche (EQF), che sostiene la mobilita
transfrontaliera di studenti e lavoratori e promuove l'apprendimento permanente e lo sviluppo
professionale in tutta Europa. Fornendo un quadro chiaro e coerente per le qualifiche, I'EQF
incoraggia i discenti a valutare criticamente le proprie competenze e a impegnarsi
nell'apprendimento continuo.

Infine, vale la pena menzionare il Gruppo di lavoro sulla Promozione dei Valori Comuni e
dell'lstruzione Inclusiva, che ha operato nellambito del mandato 2018-2020 contribuendo
all'attuazione della suddetta Raccomandazione del Consiglio del 2018 sulla promozione dei valori
comuni, dell'istruzione inclusiva e della dimensione europea dell'insegnamento®®

Tenendo conto di tutto cid, &€ evidente che esistono sforzi e iniziative volte a coltivare il pensiero
critico tra i giovani. Queste iniziative non solo forniscono benefici educativi diretti, ma creano anche
una comprensione piu ampia dei valori democratici, della consapevolezza interculturale e della
responsabilita sociale.

15 https:/iwikis.ec.europa.eu/display/EAC/ET+2020+Valori+comuni
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Raccomandazioni

Tenendo conto di quanto sopra, invitiamo a:

il Parlamento europeo e il Consiglio a promuovere il pensiero critico nelle politiche
educative, come parte di un quadro piu ampio volto a rafforzare la partecipazione dei
giovani alla governance della scuola, a tutti i livelli e in diversi ambiti (tra cui la valutazione
della qualita, la definizione dei curricula, ecc.

la Commissione europea a mettere il pensiero critico, la partecipazione dei giovani alla
governance scolastica e I'educazione civica al centro dei gruppi di lavoro del quadro
strategico dello Spazio Europeo dell'lstruzione per il ciclo 2026-2030. Chiediamo inoltre
di rendere accessibili i materiali di formazione su questi temi.

gli Stati membri all'attuazione dell'Azione 14 inclusa nell'Area prioritaria 1 - Qualita, Equita,
Inclusione e Successo nell'istruzione e nella Formazione, come da Risoluzione del Consiglio
dell'Unione Europea, relativa al potenziamento del pensiero critico. In particolare, i candidati
dovrebbero insistere sull'attuazione di un sistema di monitoraggio regolare - gia previsto
dalla Commissione europea - anche per quanto riguarda lo sviluppo e gli effetti del
pensiero critico.®

16 Risoluzione del Consiglio su un quadro strategico per la cooperazione europea nel settore dell'istruzione e della
formazione verso lo Spazio europeo dell'istruzione e oltre (2021-2030) 2021/C 66/01 (GU C, C/66, 26.02.2021, pag. 1,
CELEX: https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:32021G0226(01))
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Il progetto JUST UE e ME

Il progetto europeo JUST EU and ME (CERV-2022-CITIZENS-CIV) ha sostenuto giovani attiviste in
Bulgaria, Italia, Polonia, Spagna e Grecia nello sviluppo di competenze in materia di advocacy e
attuazione dei diritti sociali a livello locale e comunitario.

In ogni Paese, i gruppi di attiviste hanno sviluppato piani di advocacy coerenti con il Pilastro
Europeo Dei Diritti Sociali, in particolare I'accesso all'istruzione, l'uguaglianza di genere e la
promozione della parita di diritti per i gruppi emarginati. Ogni gruppo ha sviluppato un manifesto di
richieste politiche presentato nel contesto del dibattito nazionale per le elezioni europee del giugno
2024.

Il progetto & coordinato da ActionAid Italia e coinvolge altre sei organizzazioni europee: European
Movement International (Belgio), Foundation of Alternative Educational Initiative (Polonia),
International Initiatives for Cooperation (Bulgaria), International Initiatives for Cooperation Galicia
(Spagna), KMOP Hub (Grecia) e Transitions (Repubblica Ceca).

Il progetto e finanziato dal Programma Cittadini, Uguaglianza, Diritti e Valori (CERV) dell'Unione
Europea (2021 - 2027).

Finanziato dall'Unione europea. Tuttavia, i punti di vista e le opinioni espressi sono esclusivamente quelli degli autori e
non riflettono necessariamente quelli del'Unione europea o dell’Agenzia esecutiva per l'istruzione e la cultura (EACEA).
Né I'Unione Europea né I'Agenzia esecutiva per l'istruzione e la cultura (EACEA) possono essere ritenute responsabili.
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Kim jestesmy: nasza droga w projekcie i
priorytety

Jestedmy grupg okoto piecdziesieciu aktywistéw i aktywistek mtodziezowych, pracownikow i
pracowniczek miodziezowych oraz studentow i studentek uniwersytetéw w wieku od 20 do 30 lat z
Bulgarii, Grecji, Wioch, Polski i Hiszpanii.

W latach 2023 i 2024 wzielismy udziat w projekcie JUST EU and ME, ktérego celem byto
promowanie priorytetéw miodziezowych w ramach Europejskiego Filaru Praw Socjalnych (EPSR),
w szczegoélnosci zasad 1 (wysokiej jakosci edukacja wigczajgca, szkolenia i uczenie sie przez cate
zycie), 2 (réwnos¢ ptci) i 3 (rbwnos¢ szans).

Projekt rozpoczat sie w 2023 r. od sze$s¢ szkolen i warsztatow poswieconych analizie i
rzecznictwu na rzecz praw spotecznych i praw pici: pierwsza sesja koncentrowata sie na EPSR i
europejskim cyklu decyzyjnym, nastepnie dziatania dotyczyly analizy zagadnien i projektowania
skutecznych i spoéjnych kampanii rzeczniczych, w potgczeniu z innymi warsztatami, w
szczegdlnosci na temat roli dziennikarstwa opartego na rozwigzaniach i dialogu
miedzykulturowego we wprowadzaniu zmian w spofeczenstwie. Ostatnie trzy szkolenia odbyty sie
w 2024 r. dotyczyty réwnosci pitci i wzmacnienia sprawczosci spotecznosci lokalnych, badan
partycypacyjnych oraz szans, i zagrozehn zwigzanych ze sztuczng inteligencja w cyklu
informacyjnym

Pod koniec 2023 r. kazda grupa krajowa zaczela identyfikowa¢ i analizowaé konkretna
kwestie, w ramach zasad 1, 2 i 3 EPSR, zaglebiajgc sie w istotne, zwigzane z nig dane ilosciowe i
jakosciowe.

W Bulgarii grupa zdecydowata sie na kampanie dotyczacg koniecznosci przegladu
podrecznikéw i systemu ocenoiania w szkotach srednich.
W Grecji aktywisci i aktywistki opracowali/opracowaty manifest analizujgcy kwestie pracy
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nierejestrowanej, zwlaszcza wsréd miodziezy w regionie Attyki, opracowujgc konkretne zalecenia
polityczne i propozycje podnoszenia s$wiadomosci spotecznej na ten temat.

We Wiloszech grupa, poprzez swodj manifest, okreslita intersekcjonalng propozycje
przeciwdziatania dyskryminacji w szkotach srednich, nazywajgc konkretne, potrzebne, reformy
polityki i praktyki edukacyjne.

W Polsce manifest aktywistow i aktywistek dotyczyt dysproporcji, pomiedzy osobami
mieszkajgcymi w miastach i na wsi w dostepie do szkoleh i wymian miedzynarodowych,
majgcych na celu poszerzenie mozliwosci edukacyjnych mtodziezy.

W Hiszpanii grupa aktywistéw i aktywistek opowiedziata sie za pilnym wprowadzeniem dziatan z
zakresu edukacji pozaformalnej do programdéw nauczania szkot Srednich na poziomie lokalnym.

Not hearing anything? | Tum upvolume.

Kazda z grup  krajowych przeprowadzita jeden lub  wiecej warsztatow z
réwiesnikami/rowiesniczkami i interesariuszami/interesariuszkami, aby sprawdzi¢, jak wazna i pilna
jest wybrana kwestia dla mtodziezy. Nastepnie, kazda z grup przeprowadzita krajowe badania
wsrod osob réwiesniczych oraz interesariuszy i interesariuszek na temat ich postrzegania i
bezposredniego doswiadczenia zwigzanego z tematem. Zebrane informacje zostaty zebrane w
krajowym manifescie przedstawiajacym punkt widzenia miodziezy na konkretne prawa
socjalne. Przeprowadzona analiza zostata wykorzystana do sformutowania konkretnych
postulatow politycznych, ktére nalezy przedstawi¢ lokalnym i krajowym decydentom i
decydentkom.
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Pod koniec dziatah krajowych, w maju 2024 r., aktywisci i aktywistki spotkali sie na warsztatach w
Hiszpanii, aby podzieli¢ sie doswiadczeniami i omoéwi¢ swoje dziatania krajowe, wyciggniete
wnioski i gtbwne wyzwania.

Ich gtéwne, kluczowe ustalenia byty nastepujgce:

- Przedstawienie konkretnych doswiadczen miodziezy w manifescie zwigksza jego wptyw i
skutecznosé;

- Przeprowadzenie wstepnej analizy poréwnawczej moze dostarczyé inspiracji i mozliwosci
nawigzywania wspotpracy;

- Przeglad polityk wdrazanych w innych krajach moze stanowi¢ inspiracje dla strategicznych
wyboréw.

tacznie, w dzialaniach krajowych wzieto udziatl ponad 600 oséb (aktywisci i aktywistki, badacze
i badaczki, osoby pracujgce z mtodziezg, uczniowie i uczennice szkét srednich i uniwersytetow,
parlamentarzysci i parlamentarzystki itp.) Dziatania krajowe obejmowaty dziesie¢ grup
fokusowych, pietnascie warsztatow partycypacyjnych, jeden cykl wywiadow
ustrukturyzowanych i szes¢ wydarzen publicznych.

Spotkanie koncowe w Hiszpanii okazato sie¢ przydatne do okreslenia i wyboru wspdlnej kwestii dla
niniejszego, wspolnego dla wszystkich zaangazowanych grup manifestu. Jego tres¢ opiera sie na
osobistych doswiadczeniach uczestnikéw i uczestniczek zebranych podczas ich nauki w szkotach
srednich oraz charakterystyk spotecznych w réznych krajach.
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Uczestnicy i uczestniczki zgodzili i zgodzity sie, Zze nalezy zajgé sie brakiem krytycznego
myslenia w szkolnictwie srednim Il stopnia (ISCED 3). Temat ten - podczas kolejnych dziatan
projektowych - zostat przeanalizowany i opisany w niniejszym manifescie. Prezentowany ponizej
manifest zawiera wstepna analize i wnioski dotyczace rekomendacji dla polityki postéw i postanek
do Parlamentu Europejskiego oraz interesariuszy i interesariuszek na réznych poziomach.
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Analiza zagadnienia

W szkotach srednich w panstwach cztonkowskich UE, pomimo wysitkéw podejmowanych w celu
wprowadzenia nauki krytycznego myslenia (CT) i istniejacych odpowiednich zalecen europejskich,
uczniowie i uczennice zgtaszajg nastepujgcy problem: przedmioty i pedagogika nadal opierajg sie
na podejsciu hierarchicznym, a nie partycypacyjnym; ponadto szkolny system oceniania nadal
koncentruje sie na ocenach (numerycznych), a nie na ocenie zdolnosci mtodziezy do uczenia sie i
omawiania wiedzy i faktow.

Krytyczne myslenie mozna podsumowac jako zdolnos¢ do aktywnego analizowania réznych zrodet
informaciji ii faktéw oraz okreslania, na tej podstawie, wtasnych opinii.

Jego znaczenie dla rozwijania kompetencji uczenia sie przez cate zycie, takich jak aktywnos$¢
obywatelska i umiejetno$¢ korzystania z mediéw, bylo promowane od konca lat 90. przez
naukowcow i naukowczynie, Europejskie’ i miedzynarodowe instytucje takie jak WHO i UNESCO,
wymieniajgce krytyczne myslenie jako jedng z podstawowych umiejetnosci zyciowych, ktéra moze
poprawi¢ wyniki ucznidow i uczennic w nauce, ich aktywny udziat w spoteczenstwie oraz aktywnosc
i odpowiedzialno$¢ obywatelska.

Krytyczne myslenie znalazto sie w centrum "Deklaracji Paryskiej*? , przyjetej w 2015 r. przez
ministréw edukacji Unii Europejskiej, zobowigzujgcej do wzmocnienia "krytycznego myslenia i
umiejetnosci korzystania z mediow, w szczegdlnosci z Internetu i mediow spotecznosciowych, tak
aby rozwing¢ odporno$c na wszelkie formy dyskryminacji i indoktrynacji".

Z jednej strony krytyczne myslenie jest uznawane za majgce pozytywny wplyw na uczenie sie
przez cate zycie, co potwierdzajg europejskie ramy LifeComp?® zauwaza, ze myslenie krytyczne
umozliwia ocene informacji i argumentow w celu wsparcia uzasadnionych wnioskow i opracowania
innowacyjnych rozwigzan.

Ponadto umiejetnos¢ krytycznego mys$lenia uwazana jest za niezbedng umiejetnosé w
promowaniu zrownowazonego wzrostu gospodarczego i integracji spotecznej. Uwazana jest za
jedng z umiejetnosci, ktére moga - zgodnie z wymogami Europejskiego Filaru Praw Socjalnych, w
szczegolnosdci w zasadzie 1 "Edukacja, szkolenie i uczenie sie przez cate zycie" - umozliwi¢
obywatelom i obywatelkom petne uczestnictwo w zyciu spotecznym i pomysine zarzgdzanie
zmianami na rynku pracy. Jest to istotne szczegdlnie w kontekscie rosngcej automatyzacji,
wykorzystania sztucznej inteligencji* i napie¢ spoteczno-politycznych wzmacnianych we
wspotczesnej sferze medialnej (mowa nienawisci, dezinformacja i fatszywe informacje)® .

"W cyfrowym Swiecie, w ktérym istnieje wiele pogladow, teorii, faktéw i wyzwan dla wszystkich,

' Zalecenie Parlamentu Europejskiego i Rady z dnia 18 grudnia 2006 r. w sprawie kompetencji kluczowych w procesie
uczenia sie przez cate zycie, Dz.U. L 394 z 30.12.2006, s. 13-14.

2 Europejska Agencja Wykonawcza ds. Edukacii i Kultury: Eurydice, Promoting citizenship and the common values of
freedom, tolerance and non-discrimination through education - Overview of education policy developments in Europe
following the Paris Declaration of 17 March 2015, Urzad Publikacji, 2016, https://data.europa.eu/doi/10.2797/396908.
3 Sala, A., Punie, Y., Garkov, V. i Cabrera Giraldez, M., LifeComp: The European Framework for Personal, Social and
Learning to Learn Key Competence, EUR 30246 EN, Urzad Publikacji Unii Europejskiej, Luksemburg, 2020, ISBN
978-92-76-19418-7, doi:10.2760/302967, JRC120911.

4 Komisja Europejska: Dyrekcja Generalna ds. Zatrudnienia, Spraw Spotecznych i Wigczenia Spotecznego, Umiejetnosci
przekrojowe, Urzad Publikacji Unii Europejskiej, 2024, https://data.europa.eu/doi/10.2767/06401.

2. C212714.6.2016, 5. 5-7.

- International
| | m European ‘ Internatlonal Initiati fi ‘ T
act:onaid European RO Pt .\g‘? el Km\ P

—REALIZZA IL CAMBIAMENTC—— International FUNDACIAATERMATIA (ooperanon Galicia EDUCATION HUB 6


https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52016XG0614(01)
https://data.europa.eu/doi/10.2767/06401
https://data.europa.eu/doi/10.2797/396908
https://eur-lex.europa.eu/eli/reco/2006/962/oj

EU ME S Funded by
L4

L the European Union

krytyczne mysSlenie stato sie jeszcze wazniejsze, aby dokona¢ oceny wielosci informacji
dostepnych w sieciach spotecznosciowych (patrz Machete & Turpin, 2020)"™ .

Jak podata Eurydice w 2017 r. - i jest to nadal aktualne - krytyczne myslenie jest czescig celow
edukacyjnych edukacji obywatelskiej’ , ktdra jest zwigzana ze skuteczng i konstruktywng interakcjg
Z innymi, dziataniami w sposob odpowiedzialny spotecznie, demokratyczny i krytyczny. W celu
promowania edukacji obywatelskiej, UE opracowata programy i wytyczne dotyczace jej wdrazania
w edukacji i w miejscach pracy, z jednej strony sugerujgc dostarczanie w ramach przedmiotéw
szkolnych poruszajgcych tematyke aktywnosci obywatelskiej i/lub edukacji obywatelskiej na
wszystkich poziomach (edukacji)® , a z drugiej strony zalecajgc podejscie multidyscyplinarne i
metody partycypacyjne®.

Warto zauwazy¢, ze w dziedzinie edukacji obywatelskiej istniejg znaczne rdznice miedzy
politykami poszczegdlnych krajow. Wedtug stanu na rok 2017 "prawie potowa krajow nadal nie
posiada przepisbw ani zalecen dotyczgcych rozwoju kompetencji przysztych nauczycieli w
zakresie edukacji obywatelskiej w ramach ksztatcenia nauczycieli [...] Wtadze oswiatowe nie
wydajg rowniez systematycznie wytycznych dla nauczycieli dotyczgcych sposobu oceniania
uczniow w zakresie edukacji obywatelskiej. [...] wltadze o$wiatowe poswiecajg mniej uwagi edukacji
obywatelskiej w ramach szkolnego ksztatcenia i szkolenia zawodowego (IVET) w poréwnaniu z
ksztatceniem ogolnym"™° .

Od 2023 r., w UE "nauczanie miedzyprzedmiotowe, w ramach ktérego wszystkie przedmioty lub
obszary przedmiotowe muszg obejmowaé zagadnienia miedzyprzedmiotowe, jest najbardziej
rozpowszechnione w szkotach podstawowych, a najmniej w ogolnoksztatcgcych szkotach Srednich
Il stopnia”. "’

Mtodziez w catej Europie doswiadcza obecnie sytuacji, w ktérej pomimo tego, iz nauczanie
miedzyprzedmiotowe jest uznawane za centralny sktadnik programéw nauczania, jego wdrazanie
w szkotach $rednich Il stopnia jest w réznych krajach zréznicowane; zréznicowane jest takze w
zaleznosci od regionu i programu nauczania w danym kraju. Jednoczesnie nadal potrzebne sg
odpowiednie szkolenia i wsparcia dla nauczycieli i nauczycielek oraz dyrektorow i dyrektorek szkot,
aby mogli/mogty zapewni¢ odpowiednie lekcje w celu przekazania umiejetnosci z réznych
przedmiotow, réwniez z wykorzystaniem nieformalnego i pozaformalnego uczenia sie.
Réznorodnos¢ podejsé do tematu i brak szkolen dla nauczycieli i nauczycielek zwiekszajg
trudnosci w zrozumieniu i ocenie ich wptywu, co jest bezposrednig konsekwencjg braku
konkretnych wskaznikow i danych do przedstawienia: chociaz 22 kraje UE wspierajg uczenie sie
miedzyprzedmiotowe, tylko 12 systemow edukacji UE ustanawia kryteria jakosci dla

& Vincent-Lancrin, Stéphan, Umiejetnosci na cale zycie: Fostering Critical  Thinking, 2021
https://publications.iadb.org/en/skills-life-fostering-critical-thinking

7 Komisja Europejska: Europejska Agencja Wykonawcza ds. Edukacji i Kultury, Edukacja obywatelska w szkotach w
Europie, 2017, Urzad Publikacji, 2017, s. https://data.europa.eu/doi/10.2797/536166.

8 Zob. dziatanie 7 Europejskiego programu_na rzecz umiejetnosci

°U.C212714.6.2016. s. 8.

° Komisja Europejska: Europejska Agencja Wykonawcza ds. Edukacji i Kultury, Edukacja obywatelska w szkotach w
Europie, 2017, Urzad Publikacji, 2017, s. 10.

" Europejska Agencja Wykonawcza ds. Edukacji i Kultury: Eurydice, Structural indicators for monitoring education and
training systems in Europe 2023 - Key competences at school, Urzad Publikacji Unii Europejskiej, 2023,
https://data.europa.eu/doi/10.2797/621068.
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miedzyprzedmiotowego uczenia sig'?

Pomimo kilku lat wysitkéw politycznych na poziomie europejskim i na poziomach krajowych,
uczniowie i uczennice - zwtaszcza w szkoftach srednich Il stopnia - nadal tracg mozliwo$é
opanowania krytycznego myslenia na etapie edukacji szkolnej.

W szczegdlnosci w krajach, w ktorych dziatajg osoby aktywistyczne zaagazowane w niniejszy
projekt, nadal powszechne jest hierarchiczne podejscie w szkotach, zaréwno podczas nauki w
klasie, jak i przy podejmowaniu decyz;ji.

Mtode osoby uwazajg, ze szczegdlnie trudno jest dyskutowaé o normach spotecznych i réznicach
kulturowych. Sygnalizujg takze potrzebe opanowania umiejetnoéci potrzebnych do poruszania sie
w obecnej przestrzeni informacyjnej, medialnej, oraz radzenia sobie ze zwigzanymi z
funkcjonowaniem w niej wyzwaniami.

Co wiecej, krytyczne myslenie jest wzmacniane, gdy mtodziez bierze udziat w zarzgdzaniu szkofa.
Chociaz wiekszo$¢ europejskich systeméw edukacji wymaga, aby uczniowie i uczennice
uczestniczyli w podejmowaniu decyzji w szkole, w niedawnym raporcie Eurydice podkreslono, ze
"tylko okofo potowa wszystkich systeméw edukacji zapewnia, ze uczniowie wnoszg wktad w
dziatania zwigzane z zapewnieniem jako$ci (nauczania)" , nie wspominajgc o réznicy pomiedzy
byciem wystuchanym/wystuchang w procesie zapewniania jakosci (nauczania) a faktycznym
uczestnictwem w podejmowaniu decyzji.

Dobre praktyki i polityki

W roznych krajach istniejg rozne krajowe i lokalne inicjatywy i polityki, ktore aktywnie promujg i
wzmachiajg krytyczne myslenie poprzez rézne podejscia.

Roézne instutucje promowaty metodologie nauczania i oceny krytycznego myslenia w szkolnictwie
podstawowym i $rednim. W 2019 r. OECD opublikowata badanie' oparte na partycypacyjnym
projektowaniu i ocenie, ktére angazowato szkoty w 11 krajach, ktére wykazato wptyw konkretnych
narzedzi dydaktycznych i oceniajgcych na poprawe krytycznego myslenia, w tym w przedmiotach
takich jak matematyka, nauki Sciste, sztuki wizualne, muzyka i nauka jezykéw obcych.

Lokalnie, istnieje kilka inicjatyw podejmowanych przez sieci stowarzyszen. Na przyktad, inicjatywa
"Teachers4Europe: setting an Agora for Democratic Culture" (T4E) w Grecji, ma na celu
ustanowienie transgranicznej, trwale dziatajgcej sieci nauczycieli i nauczycielek, ktéra bedzie
dziatata na rzecz podnoszenia umiejetnosci spotecznych i obywatelskich uczniéw i uczennic,
bedzie promowac¢ warto$ci demokratyczne, prawa podstawowe, zrozumienie miedzykulturowe i
zacheci do poczucia odpowiedzialnosci za te wartosci. Inicjatywa T4E ma na celu wspieranie
krytycznego myslenia i wspdlnego uczenia sie wsrdéd ucznidw i uczennic oraz zapewnienie
nauczycielom i nauczycielkom niezbednych narzedzi i umiejetnosci do wspierania w tym procesie
osb6b uczgcych sie. Aby osiggngc¢ te cele, w catej Grecji odbywajg sie regularnie szkolenia,

12 Komisja Europejska: Dyrekcja Generalna ds. Edukaciji, Mtodziezy, Sportu i Kultury, Monitor ksztatcenia i szkolenia
2023 - sprawozdanie poréwnawcze, Urzad Publikacji Unii Europejskiej, 2023,
https://data.europa.eu/doi/10.2766/936303.

'8 Komisja Europejska, EACEA, Eurydice, Structural indicators for monitoring education and training systems in Europe -
2023: Kompetencje kluczowe w szkole, Luksemburg 2023, s. 13.

*Vincent-Lancrin, S. et al. (2019), Fostering Students' Creativity and Critical Thinking: What it Means in School,
Educational Research and Innovation, OECD Publishing, Paris, https://doi.org/10.1787/62212c37-en.
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seminaria i spotkania. Ich organizacja na terenie catego kraju zwieksza ich dostepnos¢ dla osdb,
ktore w przeciwnym razie nie bytyby w stanie w nich uczestniczyc¢.

Podobnie jak w Grecji, we Witoszech dziata Movimento di Cooperazione Educativa. Jest to wolna i
autonomiczna grupa nauczycieli i nauczycielek, ktérzy/ktéore myslg o sobie jako o budowniczych
kultury, organicznych intelektualistach i intelektualistkach, uwaznych na uznanie réznorodnych
kultur, z ktorych wywodzg sie uczniowie i uczennice. Jej cztonkowie i cztonkinie pracujg nad
stworzeniem w klasie klimatu sprzyjajgcego stuchaniu i autentycznej komunikacji, eksploracji i
znajomosci roznych przestrzeni (kulturowych) oraz réznych jezykow, wspotistniejgcych w
rzeczywistosci. Pracujg rowniez nad rozwojem prawdziwej demokracji politycznej. Dla nich, nauka
ma fundamentalne znaczenie dla ksztattowania swiadomego, krytycznego obywatelstwa; dla
zapewnienia umiejetnosci analizowania, rozrézniania informacji; ucieczki od fatszywych
przekonan, wierzen i mistyfikaciji.

Na poziomie UE warto wspomnie¢ o wielu programach wspét-finansowanych przez UE, ktére majg
na celu zwiekszenie mobilnosci miodziezy oraz promowanie wsrod niej krytycznego myslenia.
Programy takie jak Erasmus, Erasmus+ i Europejski Korpus Solidarnosci zapewniajg mozliwosé
studiowania, szkolenia sie, pracy, wolontariatu i zdobywania doswiadczenia za granica,
wystawiajgc ich na dziatanie réznych kultur i systeméw edukacyjnych. Podrozujac, studiujgc i/lub
pracujgc za granicg, mtodzi ludzie rozwijajg wiele umiejetnosci osobistych i interpersonalnych, w
tym krytyczne myslenie.

Inng wartg wspomnienia inicjatywg sg Europejskie Ramy Kwalifikacji (EQF), ktére wspierajg
transgraniczng mobilno$¢ oséb uczacych sie i pracownikéw/pracowniczek oraz promujg uczenie
sie przez cate zycie i rozwo] zawodowy w catej Europie. Zapewniajgc jasne i spojne ramy
kwalifikacji, EQF zacheca uczacych i uczgce sie do krytycznej oceny swoich umiejetnosci i
angazowania sie w ciggte uczenie sie.

Na koniec warto wspomnieC o grupie roboczej ds. promowania wspoélnych wartosci i edukaciji
wiaczajgcej, ktéra dziatata w ramach mandatu na lata 2018-2020, przyczyniajgc sie do wdrozenia
wyzej wymienionego zalecenia Rady z 2018 r. w_sprawie promowania wspolnych wartoSci,
edukacji wigczajgcej i europejskieqo wymiaru nauczania®® .

rozwijanie  w$8rod miodych Iud2| krytycznego myslenia. Inicjatywy te nie tylko zapewniajg
bezposrednie korzysci edukacyjne, ale takze tworzg szersze zrozumienie wartosci
demokratycznych, Swiadomosci miedzykulturowej i odpowiedzialnosci spoteczne;j.

'® https://wikis.ec.europa.eu/display/EAC/ET+2020+Common+Values
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Rekomendacje

Biorgc pod uwage powyzsze, wzywamy:

Parlament Europejski i Rade, do promowania krytycznego myslenia w polityce
edukacyjnej, jako czesci szerszych ram majgcych na celu a) zwiekszenie udziatu
miodziezy w zarzgdzaniu szkotami, na wszystkich poziomach i w réznych obszarach (w
tym w ocenie jakosci ksztatcenia, definiowaniu programéw nauczania itp.) oraz b)
wzmochienie edukacji obywatelskiej.

Komisje Europejska, aby umiescita krytyczne myslenie, udziat mtodziezy w zarzadzaniu
szkotg i edukacje obywatelskg w centrum grup roboczych ds. ram strategicznych
Europejskiego Obszaru Edukacji, w okresie 2026-2030. Wzywamy rowniez do
udostepnienia materiatéw szkoleniowych na te tematy.

Panstwa cztonkowskie, do realizacji Dziatania 14 zawartego w Obszarze Priorytetowym 1
- Jakosé, réwnosé, wigczenie i sukces w ksztatceniu i szkoleniu, zgodnie z rezolucjg Rady
Unii Europejskiej, dotyczacego wzmacniania kompetencji krytycznego myslenia. W
szczegolnosci panstwa czionkowskie UE powinny nalegaé na wdrozenie regularnego
systemu monitorowania - juz przewidzianego przez Komisje Europejskg - rowniez w
obszarze rozwijania i wzmacniania kompetencji krytycznego myslenia.’®

6 Rezolucja Rady w sprawie strategicznych ram europejskiej wspdtpracy w dziedzinie ksztatcenia i szkolenia na rzecz
europejskiego obszaru edukacji i w dalszej perspektywie (2021-2030) 2021/C 66/01 (Dz.U. C/66 z 26.2.2021, s. 1,
CELEX: https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:32021G0226(01)).
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Projekt JUST EU & ME

Europejski projekt JUST EU and ME (CERV-2022-CITIZENS-CIV) wspart miode osoby
aktywistyczne w Butgarii, Wioszech, Polsce, Hiszpanii i Grecji w rozwijaniu umiejetnosci
rzecznictwa i realizowania praw socjalnych na poziomie lokalnym i europejskim.

W kazdym kraju, grupy aktywistéw i aktywistek opracowaty plany rzecznictwa, zgodne z
Europejskim Filarem Praw Socjalnych, w szczegdlnosci w zakresie dostepu do edukaciji,
rownosci pfci i promowania réownych praw dla grup marginalizowanych, ktére zostaty ugtosnione
przed wyborami europejskimi w czerwcu 2024 roku. Projekt JUST EU jest koordynowany przez
ActionAid ltaly i angazuje szesc¢ innych organizacji europejskich: European Movement International

(Belgia), Fundacja Alternatywnych Inicjatyw Edukacyjnych (Polska), International Initiatives for
Cooperation (Bufgaria), International Initiatives for Cooperation Galicia (Hiszpania), KMOP Hub
(Grecja) i Transitions (Czechy).

Projekt jest finansowany z programu Unii Europejskiej Obywatele, Rownos¢, Prawa i Wartosci
(CERV) (2021-2027).

Sfinansowane ze S$rodkow UE. Wyrazone poglady i opinie sg jedynie opiniami autora lub autoréw i niekoniecznie
odzwierciedlajg poglady i opinie Unii Europejskiej lub Europejskiej Agencji Wykonawczej ds. Edukacji i Kultury (EACEA).
Unia Europejska ani EACEA nie ponoszg za nie odpowiedzialnosci.
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https://www.actionaid.it/informati/notizie/attivismo-giovanile-promuovere-diritti-sociali-europa
https://europeanmovement.eu/
https://www.fundacjaaie.eu/
https://www.facebook.com/IICGal/
https://www.facebook.com/IICGal/
https://www.facebook.com/IICGal/
https://www.kmop.gr/
https://tol.org/projects

